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Preface 



The most obvious^ reason why students drop out is to get away from 
school. Whatever causes them to feel threatened, insecure, uncom- 
fortable, unsuccessful, alienated, or belligerent must be changed. If 
w€5^want to do something constructive for young people who are prpnc 
to drop out, we must be willing to modify our traditional concepts of 
secondary schools. Alternative programs are one possible answer. The 
purpose of this book is to provide information about a variety of 
alie: native education programs that^re working effectively with dis- 
ruptive youth. 

iJiTpopulalion has been a targeted^concexn of The Council for 
Exceptional Children for many years. One of its Divisions, th^I^ouricil 
for Children with Behavioral Disorders, has 5,000 members. Publica- 
tions have been produced on managing inappropriate behavior. Con- 
ferences have been conducted on children with serious emotional 
disturbance; learning and behavior problems of handicapped stu- 
dents in secondary schools; and education's responsibility for disrup- 
tive, alienated, and incarcerated youth. All of these activities and the 
cadre of people involved helped identify alternative programs around 
the country. CEC staff contacted the program directors and requested 
a response to certain questions about their schools. The editors then 
screened the information for appropriate inclusion in the publication. 

The book is in response to the needs of the schools to develop 
adequate programs* It^ intended audience includes program devel- 
opers, directors, supervisors, principals, and other building and dis- 
trict administrators who are responsible for setting the tone and di- 
rection of innovations and improvements in school programs. The 
nation's critical problems with chronically disruptive youth and ihe 
schools' lack of initiative in assuming responsible leadership in effec- 
tive programming are prevalent. Unacceptable behavior frequently 
result^ in the administr ation s taking action to suspend or expel pupils 
from the regular instructional pfogram. On the other hand, an ele- 
m.ent common to successful alternative programs is the strong support 
of ^administrators. 



The book has five sections. In the Introduction, Rosemary C. Sarri, 
Professor of Social Work, University of Michigan, draws upon her 
experience with the problems of chronically disruptive youths and the 
people who impact upon their lives. She explains that the effectiveness 
of alternative education programs in reducing malperformance and 
delinquency depends on how well the alternatives are conceived and 
implemented. If they are conceived of only as a social control mech- 
anism for those students alreadyin difficulty, they are not likely to be 
effective for prevention purposes, nor will they lead to needed mod- 
ifications in traditional school programs. 

The second section isauthor'^d by David A. Sabatino, Professor and 
jChairperson, Department of Special Education, Southern Illinois 
Tlniversuy at Carbondale, who has written extensively on norm-vip- 
laling youth of high school age. He addresses some critical issues and 
concerns such as the general lack of formal efficacy studies that would 
definitively establisnS^ng^{{pproach over all others. Despite this need, 
certain programs succeed at le'dst part of the time with some of their 
students^ and their functional value is conv'-ncing. 

The third section of the book compiles detailed information about 
four alternative programs. None is singled out as THE model. None 
promises a miraculous cure They all provide descriptions character- 
izing target population, class placement, program resources, program 
content, student management, program evaluation, and program 
funding. The examples cited are representative of numerous others, 
andniany of the programs share common components. 

The fourth section follows the same outline of organization as the 
third section. However, only brief overviews are provided for 12 alter- 
native programs, since space did not allo\y us to print extended de- 
scriptions/of all 16 programs.. 

Finally I the Appendi>L contains citations of reference materials, 
teacher nli^nuals^ referral procedures, accreditation reports, hand- 
fxjoks of information, and operational guidelines that the various 
programs use. These materials may be ordered from the ERIC Docu- 
ment Reproduction Service, Box 190, AHington, Virginia 2201 0. Con- 
sult Resources in Education for the ED ordering number and cost of 
each document. Directors' and/or principals' names, addresses, and 
phone numbers are also provided in the text for anyone wishing to 
make direct contact with a particular program. All of the individuals 
contributing to this volume arc to be commended for their commit- 
ment to students v ho have difficult) with traditional school programs. 
If theic attempts at alternative interventions have reduced the number 
of juvenile offenders going into courts or correctional institutions, 
there is hope that others will do likewise. 

A/, Angele Thomas 



CHAPTER 1 

Introduction 

Rosemary C. Sarri 



Recent reports at both state and national levels have aroused consid- 
erable concern about the educational performance of American 
youth. Despite the investment of substantial resources, findings from 
the evaluation of educationai programs as well as the performance of 
youth are disappointing. They clearly indicate that some fiindamental 
thinking about contemporary approaches to elepaentary and second- 
ary education is urgently needed. Nonetheless any new mnovatlpns 
will have to l>c implemented ivith reduced resources since it is also 
clear that the allocation of resources wHl reml^in stable at best, but is 
more likely to continue on its present downward spiral. 

I ••easing numbers of youth ar<* at serious risk today because of 
poverty, family disorganization, educational handicaps, subsuince 
abuse, mental illness, delinquency, premature parenting and, last but 
certainly not least, serious and persistent^ unemployment for youth 
and young adults* These problems provoked Kadish (1968) to con- 
tend that children and youth were the newest minority group in the 
United States. 

Adolescence is a time for experimentation with new lifestyles, phi- 
losophies, and modes of behavior. Our society does not provide legit- 
imate opportunities for these youth. Instead of encouraging and toler- 
ating their experimentationr which may prodtice far more productive 
and capable adults, we subject them to rigid authority. We require in 
our crowded urban communities high levels of conformiiy to aduU 
behavior and lifestyles, thus crealing an almost perfect ^et-up for 
frustration and hostility. It is not surprising thai young adults respond 
to this situation with even more hostility and/or alienation- In turn. 



society attempts greater tcmtrol— a sell defeating %itMgy m best. It is 
essential, tfierefore* ih*it wc examinescjme of the key social imtkulbns 
in this s<K:ieiv to <iKertain how their curr'*nt ftiiutioning might (m? 
changed to increase iheir effectiveness in the st>cMli/.ition of ymnh 
Obifc/usly, I he school is one of ilie&e insiitutbns. 



THE SCHOOL IN CONTEMPORARY SOCIETY 



1 he public schwl was once tfie key insiituiion in ttie ai^smulation of 
rural and ininiigfam >oudi into an indusiriali/ing socieiv. Ulih the 
growiij of the service-oriented society, ifie funtiions of the school 
changed, but more recenti) the change in ihc cnci g> situation and the 
loss of uorkJ leadership in industrial output snggcsis to $ndny thai the 
I nued States must educate vouth mure effectively Ipf the future if 
leadership is to be restored. From one point of \iet^, the schwts are 
still agents for the maintenance of the scxieial hiatus <|uo. In fact. 
Parsons (1966) viewed "pauern rnamtenance" as rfie pr 'niar> function, 
of the school. 

In Western stKH ts a number of Jf^ngManding ni>ths alxiul educa- 
tion have recenil) been disfjellcd. For a long time tfie mvih was that 
the key to success, upward mobilil), and the go<Kl hfe wa^ through 
education. Most believed diat education could prepare people for 
oppcjrtunities and that persons were not inicgiated mto the Obiin- 
stream Fx'cause diev were'not prepared— ncjt eduuiied. It was thought 
that all that was necessarj was to provide equality «f educational op- 
portimhy. However, research and the experience of minority gnmps 
and women showed clearly that ecjualiiv of cducatumal op{M?riu* ttv 
was often not available. Jencb {1972} and others have noted ifiai 
education often is n<Ji f>osiiivelv correlated with inctime and other 
tneasures of successful achievement, 

A longitudinal siudv by Levifj { J976J in se^ervd Western Emoimiin 
countries was even more pcisuasive, Educaticm wasexannned in terms 
of efjualitv of access, equalitv of cducanonal partfufwti'on.ctpiality of 
educational results, and et|uahtv of educaiic;nal ciTccts«jn Ide chances. 
He concluded that if etjualiiv oj educational opp«iuunuv is viewed as 
a mechaiiisin for social mobilitv of to assure that alt talents wiH Ijc 
found, developed, and allocated on the basis of merit, then che^esults 
art newly the opposite of those anticipated^ 

rliese critiques are serious t>ecause fliev challenge long lield ifleolo- 
gies, Htivightirst (1970) suggested that rather than Ick using on equal- 
itv of educational opp<jrtunitv. He should lotus on c-quahiv of educa- 
tioiial ouicornci. He stated that all vouth a deluding those who are 
sertouslv handicapped) can master the. secondare ^ IuhiI tu.rKuhun 
autl. thetefoie. a strategv of equal cntf products makes sense %Iore* 
met. secont^irv school shmikf prepare persons for a meaningful life. 
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wif juA Im fiitthit edut *triuft or m <Ki_upaMuu Fublit sthcxils. said^ 
lfa%!gImiH. Iia^c mure pfumUt l«^r p<*c>f thildrtti arirf |KKjr children 
iiave more nerd uf |nibhc scht^ils ihan an/oae eise^ Yef. Erne^ Buyer, 
former L ConmiiJ^sioner uf £dutauun. rejKirted lhac in 1979 25*1 
of high ^hwl 5Uidcia^^ fell m^IukjI before ihe^ v^ere graduated 
cWa|}»in^to{i C:rffrie Neu^ bf^Mtv. June f , 1979 2> Ibe Childreii's 
Defend' lutui f rc {sorted dial diuy^tiid^ of eleiiientaf> ^hotA 
«hf!dfen sie\er eiiief ^eioii^rv ^hfKjls. I hrse vuuili are dbprojKir- 
tirinlitcJ^ IfOfii fK«jf\ diSHidvantdged. fiiinoriu.aiid ?^jfigle parent faui 
liies Hhf# iatk reMiuite?^ lo ^'e thai die^r children are fulh educated 

A related piobteni cordroiitifig ^licxib ioda\ h ihc empbai^is on 
iiederitialiiin= Sth«K4 trcdenttab are rru rr ^iiiglv Ixioming the single 
iiMm ini|xjfiar}t reqiiirer.titfii lor Aip>»ard triobiht) I he shuaiioniK: 
comes. p,jrti« ularh problerfiatit umth nho do not complete fee ^ 
ondax\ ^hin^L and in rna^iv coinfiiufiitte^ of Ute I nite/l Stales today, 
le^er ihart HhoenteEJngb uhtml gradwie 1 >ear^ later. One 
ffiini ineviLtbH a^k- For nhat kind of hfe are Kb'KjJ dro|>outi» teing 
prepared- Dtpartmenis atid Boards of Edutauon ha%c an oblfgafion 
to proiide a fx^iir^e ariiv^er to tiuil que^tio**, Tht situation iKrcume?* a 
C atfb 22 in Uiat die eiiipb>trierit 5\5iern imieastnglv excludes >ou^h 
^^irhtnii a higfi sch*Kj| diploma oi it^i eqtH^aleiif, Such vtnith thus 
cHfjirfcnce di^^crnitinatifm on the lia^is of ^b^Hihng radier than fjcing 
evaluated on the basts of uheiher of not then are capable of pcriomi- 
ingihe parttf ular job at is^ue C^haratteri/ed b> a ttur^hip td creden- 
nab. the -s.^'iteni blocks at! entr^ into thr nork situation or up die 
ladder 0$i^ *outh de^ribtd il ^itlC After ihe^ ^a%c me all tfie tests 
oud s*Hd ihai I could Wl ouf the empfo>nirnt pafJtr^. ditn carne back 
Hi a fen minutes and s*iid tfiat i couldn't l>rt ause f dtdtit have a 
oiplotmr fSarri ^ Vinter. 197 tK 

Retent 4* hoii\ h\ uiuoiis lo dw: mtnitHrrship and discourage ap= 
pienoteshifis ^i^es further mditatton of the seriousness ul tlie situ- 
aUfju Fhe pubhc ^chwlsantf agent les charged v^ith voudi nelfarec^n 
Ikhi aUack this probkm elk-cti^^cH (^KifK^raine efh»rtsbv tixal. slate, 
ami f'-dt ral go^ernmeiii^ a- .^ell as h% \olumar% and prt^ate edu= 
caiuHial ttrgani/ations ttjv alsr* fiecc-ss^ifs 

(in« o| the most txt iiint^ and tlfet Inc nie« hanisiu^ for aidini^ %ouih 
«hf* htne had difficuhv ^^nh iraduiofial secondai^ educarion tn the 
I lilted Sialic-, ha^ Uen tiu: alieruati^e ^^hotil I hl^ mrthanism has 
Invn in exi^ierue hn a hm^ pcfif^fl of tunc tn a ^ari^rs of fortni^— 
primarily hn ^<Matiiinal edutafion^ bui ,tl^i for special ecfucalitsn for 
divid^aniagcd. liaiidMappid. delinqucni. or mJ|H rfornnng south 
Sine e r lie nnd ^i sires, tbe it ? m alhnmtt.r ftltufflnm lias lieeit used i^tde 
h to refer lo more fit xibk idufaliMiia! ^lru^ture^ dial fmys greater 
dMi fttinn i>n uidi^^Juah/ed and cx^iermieniaf edutalion for die stu 
drniH ii Her\es ffciHe^er, as |on^ ago as I!ltl2 john Denev exiM-n 
tncniefi shixh inti/Aatne ,dn rfiati\eNinuturc-^ and ni fhe l*^r>n% SeiH^ 



BumnmMU School auracted much aucnuon. Later, in the IW^'b. ^ 
nufflbgr of strttt aoideroies, free schooU, and, tutorial prograim da- 
vetop^ iii several stai^ Son>c of these schooU were dbTgmd for 
mner-cily yoph who had bcfcn o^pellcd ot dropped ciut or wei€ 
adiimnif bel« expmaUom, whUe oihrim wcr^ fur middle tyM,-suJ> 
mhm youth who were dhiUtBbned Hidi iradition^ apprwcfiai 
Gradually public schools sas th^ ifific^ations^as d^jcabfe «md d^d 
sped their own altermu^^ B> J 978 the Nation*il AUmn^uw Sth^Kik 
program ideniifi^ I JOO ^emaii^^ sthwl pfi^grarai in«ihe SO staie?^ 
CFbxman & Hoimittd. 1978} 

WHAT IS AN ALTERNATIVE ^HCMJL? 

AlCemau%ie edut^iioo is vanousfy c<jfjtei\tecl ^ defined. Ii fnjghi be 
as brief as. ^ii experience in a ruionrfl or reftiedtal prcjgram for a few, 
t^eeb or as loog m a tomprehemive Irarnhig grt^gram of seveirf 
ymn, m several of the imnmumim^m dm pubficauon tepuru Several 
elemenis appear \h be found in mmt thoroug^-^uing ahern^u^e edu- 
^tion programs Firsr^ ihe% are designed for mdhidualized tnmm^- 
^mth tailored lo a $iudeius needs ami mterc5f5, ^iib cIo|rH%!aied 
^mk mid a p!ao for f heir nM&timnt to ^^hitb the sfudeni agrees 
Second, there mu%t be a dear spiem of re^^ards for bcHh effon and 
ouipur ^mgnmm are usuaKv small m sue nitfj km Mudeoi-iracher 
raik^ leachert ;tre eKpected to develop |>o5itive and tanti^ re- 
latioashipf im%h students. FtnalH* the schools admifustxauoii must 
establish a climate of re^pecj. with fair and jasi dmiphnar)^ pro- 
cedures. Some ahemain^ uhmM aim bai^e f^rental as *%ell a.^ 
student mvolvemeiu in ™rn«^lum. Sfxial ^ork ^rvices are often 
prf>» ided to help students handle personal and hOLtd problems. Ex- 
penrf>:ial learning and iransiiiom^^penences to nmng adult role^ m 
ihe commoniiv are con^dcred e^niial tumpjnents in inan> aliet r*a- 
livT 5€hooh Umt altemaii^e prt^rann place high *»4lue on mno* 
vaiion. cr^tmn, ne3cibliif%» and panici|^iorv dectMoO'nMkmg be- 
tween students and ^tarf In nearlv all imUntc^. alterriatne edoLauon 
if conceived ( ' as a rneam for promoimg cducauon and i^Kial devel- 
opment for youdis %*ho have encountered dtffictdiies to ifadiUot^^d 
educational s^tructures {Gf^ld. 1^78^ 

The elfectnvnea^ af altentatj^e i^uc^lion programs m rediHing 
school malperformance, delinquemv, afid other disruptive Ijelwior 
depends at tmsi in part on ho%* ^ell ihe aliernjib^e? arr CMiuwedand 
jmpfemenied ^fans pn^rams ha%i been develuprd ui%h lu handle 
spedfic problems treated for the ^hool because of ^hc {U^roprive 
behavior of cenain\oUih. If pr^igranis are conceded of onlv .ts ^ mu^l 
control mechamsm for those alre^fh m difriiyli>;the> are noi |iEel% 
to be effectne for prevention purp^ive^. n ir v^ill ihc% lead lo needed 



40 



§diQOis be idcnlifi^al ofi.K pfat*^ for tMf d^r^,^ "^pfoblefU.^ or 
^dismpU^^^ TOUih. Indi^idudil f ^ib^r ih^fi cirganu«*«oiial character- 
mm wiU be vi^t^d the crii*c4l'cftu^tH^ factors ridings from 
tm^tHil^W} ^Mdv ar aJt^riwih^ ^hmth m VMit^go indicated dtat 
mdmdwi^iudmii beh^viur mpu^^^l hut ihertr was almost uoctengt 
m dmiui'w^dc laiio^ of su^penslom. iruandes, or dasmprii^^ l^v^ 
tor. r^€l! argued ihai ^^pt^^Pi tad al^^ no effect on overall 
schc?ol programs . - ' 

ITiere » c^ideme. however . thai 4ltemau%^ ^cfioob mn mem the 
pr^m of edyaiuonal m^lperformaii^ and ddinqijeiii^ (B^r. Drf- 
moo: & i^rreit. 1977. Gcdd. 1978, JWk & Sctofer, 1972) ^ograrm 
dc^mbed in thn h^mk abo mdkafe itai iher^wi be ^tttetanisi im- 
pro^cmeivr ir 4tadcin^ acbirvemeM and ^ikfatnion wnli school 
^vi^li as nKt^t^ ati4Lhmer$i lo ^hobl white at ihe ^me time detm- 
^uem^. dfoppmg ^mu %mddtmi. and other dbrup«*r befewor are 
mlui:^- AU twur that a cniit^! g^J^i fox aipmaliw educaljon b la 
incf raie opponuniiv for ^itademic ^ucte^s t^idi««t TOitiprombitig 
tit^tKinal suridanfc It c^n br^k ihc v^dc of failure^ parenfal 
re|rttion..and ddmqaem-^ cEJltotl & Vc^s. I97i>. S%tiihe^i§ of ibe 
fmdmg^ from ntimcr«uve%alu5iltomof dlcmatr^^ KhfKii pr^r^im m 
aiJ paft^ of the I fiued StsU^ ^og#yi^. ihc foll^mg eienienis are 
cotKal to iu-e^^ Mmi oi iti£ prc^granjs de^nWd m diis feluwje 
4ddrt'^> ihcHf '^JJic dtn^roB m the ck^tgn *ind oiipfrmeniai^il^ of 

1 i^^jnenicd leaff*ing dful vtori ir? thr ci^H^rf^sfti 

2 Imimdu^cd irairatiion vuih curtHvU that ^r- f.*il^irrd m i/idi- 
\%du^\ ifuefr^fi and fiml^ 

5 Clear fc^afd-- for fjidividujl imprmrir^rnt m .it.idcfoic tumpe^ 

= t^rmg jnd tom}K-irni te^tcher^ ^ho dc.rlt'p ^^im -jnd tnr^nmgf id 
inter^^r^ofiaJ rcbiH>n^hl|ii ^iih uudenv* 

rCuW^hc^ chRittre lot oiiplcmtnuoon ^nd torrefeited widi 

H Mexibihiv. fnnm4i**»n ,ifid Jitnydr Nsw.ird change m the 

^chnmi^tf ati«n 4nd aafl that faiiliia^c% pu^^nt c(l^u%^ync^ and^ 
mtrra^ Mydem Mti^fatiH^n 

AU of ihe!^ faUor^ MJggest that il ahcmativr ttlucaitQfi to succeed. 
^hcK3| br^rd^ and ^dminjMraUon fiiu%i tommii ihrtmchr^ lo Aicrm- 
iiw rfo€auon,d HKifLiftrH'^ for 4 Mgndkac-i proportion of %i*adear^ 



md. perferfps. lo mm^ eatteni for all ^udmm large publie 

mm% of lite for Hhich Ihd^ wer^ f^labUi^heA h is quite povsAIe^* 
rfiaf m ihe fmurc tmm^ dwmi$ from ^ichmu^^ w^^ifafl prc^mtm 
can b^isrple^eiiicd into ihe iniinsimw ofdemfffitkin *fnd 5ra>nd* 
arv idjoob. ihrreby unpMing educ^iu a for ail ^u4mt3 



mi^r^Xtm^^ of ^U^WM\f puhht '^hf^A^ %~mp:^fi}-._ i(i77 33 f*30 
ihjm^± WA5hmg|£>n. D CDF Ecpoit^ |?So^ 2. 7 4 . 

l^m^^f Educjf.^^iul ap|K*nup*i^ and wi^l im^tcrr^ipjii Wc^iem 
Prentice Hail 

S^m. R 4r Vinf^f ^ H B^.mJ group ^^oj^ Ot^jni^^i^iud d^.timimm% ni 
V^^irr (fca^^. ^^^W^^/ .^^^ ^^^p. xr^ 1.5^ Vw 
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CHAPTEK 2 



Issues arid Concerns: 

Problems with Alternative Schools 

David A,^Sabatino'" 



In 1972 the Nauunal SthtK>b Publii ReUtion^ A^^fxialion prepared a 
report enuUed Mirrfmini^ Srh&f^s Ptonrrrmg DL^tmts Create OptWJu for 
Sittdtnt^ That repon ^*a.^ art mioal dm unmn on the state of the art of 
aUemam^ program^ Un ^^omUn Mtidents If represented the fu^t 
compleie. single ^utc^ reference to the nearJ% aJiemaU^t^ edu- 
cational projwts thai nere openiting m th- United States at that lime 
The phiIoMiph% thai pav^ the im|?citis to ahertiatn-e programs^ Hi* 
erallv came out o! the vwxi^'.i^rk It was a boM new stance, refleciiof 
the hkh^ of thrtram^rMiuthe nud Jo bte It^cnV^ Thi^ ^^a^ ihe^age of 
Aquanus. the ov^n seanh lor pet-onal ir^edoin rrorrr Ac 5>-5tem-- 
People wer^ enjovii^g the Iniit* if not the protc^ion. of the s>^teiti 
However manv educator?, were oppo^d to ailed nontradiitonal 
educational alierTiattvt.-H lot *he follow mvj rcas^mv 

1 Ose-. ieit the tr^duional iuumti with rt^^ttlar tracU ihmxne^. aca- 
detGK. etc L vpccial education. aiKl nx-iiJonal eduCatK>n provided 
reasonable altematm-H reilecttng the net^is of vivietv and. ^.hcre^ 
fore, the future need^ of the Mudent 

2 rhe\ felt that o|^ning the iraditiraial ^vstem to -elf indulged. vo|^ 
yntarx, elected ahematmr^ tr«!ed a llevbihtN that endangered 
the ntudent ^ lutiae and tb^t of ^>cict^ 

L nderh tog their teehngs^ wa^ the tmprt . i thr war in VietnaBi iv, 
wial comrquence^ and the re^fxm^ ot ->me of the nation^ muth 
who protested b-. irosvmg the Canadian hne in order to avoid thetr 
mthtan obhsraiK^n 



T^teied ihe Hmti amt x^trrjuittfifd hmuse Ouy prepared stm'fiits for en- 
- - mme into ihc socml ordir. On the oUier^Ktttdinany secon.lw edu- 
--^ - -<^tQrs reasoned tlint an akemaiiw educationaTprogram: 

\. Allowed more akemaaws than th? students* decision-making oi- 

pability. ra,'«uriiy, or experience permitted. 
2- Led to a dead .?nd by rejecting the imponance oi the 1 7 Carn^-eie 

t m needed ior graduation and a successful life. 
3. Questioned die authority of secondary educators, m .hat an ex-- 

pelled student u-ould, in .fact, have an alternative to the school's 

rules. 

4 Reinforced students to refute the rules of soctetv. to make their 
own rules, and lb ii^-e in a house of glass, supporicd by the social 
order, wlule their very presence there anftiunted to throwingstones 
at diose who pay the bills for this society. 

In shon, ihe radomte for alitmattve progtsim ubj questioned h tradi. 
ttomlsecottdaty edueatan as a smtUmt. valueleM deuireni to a lOO-^ar^ld 
successful practice. 

The ipie then, became what real educational value alternative pro- 
gstni oftered to the student. sodet> . and the educational community 
Had an educadonal movement been instituted diat h-as not based on 
data.- On dife contrary . alternative programs were develo{>ed because; i 

ftaditbnal programs wt^re mi serving all vouth sattsfactorilv 
{Coleman. 1966). 

2. Of the secondary schooi-age youth 17.1% were dropped or 
stopped from attendance 5^^hirtgton, 1973) 

3. Of the secondary school-age youth 10.95 were reponcd to be 
handicapped. whUe 6.9% were in faa, bemg servetl {Nauonal 
Center for Educational Statistics. 1978). ^ 

^--43«iattit«dcaf theiradidonaleducatot %aixineotfocimngoiuhe_ 
academic and vocational program, not on s'tud'fnt funaion. 
.*cadem}c and vocational achievement vvas viewed as a privilege 

. not a right. Therefore, fijiilure was seen bv manv to be a self- 
determined act of the student, not a factor bevond the control of 
the student. 

5 Traditional programs irt^ted all students equallv. generallv lock- 
* stepping them into the same curricula regardle.w of abiUty; read- 
ing level, motivational faaor*. or sodal-perKinal adjusunent 
did^S ^■^"^^''^ identified v%-ith mild h,mdicapping con- 

6 Tradidonal prograjf« emphasiied the development of gif tedness 
or talent and received financial support in keeping with soaetv s 
pnorities, that is. first for the gifted athlete, secflnd. the academ- 
iraJly talented; and third, the sodal rtile-leamer {i.e.. the eood 
kid). ; * 

% 
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7 Ahertiauve nrograim could provide for ethnic. cyUunil. ami lin- 
gu»M»c dilferences; their development >enected a comicuon ihai 
no one ciirricuhun is suitable for all siudenB all the iime. " lo 
mstsi thai there is oniv one ctirriciiUun is to confuse the means of 
edticaiion with the end" (Silberumn. 1970). "J he dropout rate for 
inner-cuv Blacks remains in excess of 30%. and for bpailish- 
siicaking vouth it reaches nearly 50^ (Havighurst. 1970). 

8 Alternative programs could, provide students a choice, and fre- 
qucmlv thcv could give the right to make and enforce rulelto tltc 
maioriiv {siiideats). nof the minoriiy (school ofncials). Alterna- 
tive^ are a part of the American heriiage. U« opporttimiy to 
refute tradition and search for more self-fulfilling options. 

9 AUfrnativc prognuns frequenth liave not been fulT-Wown a ler- 
naiives to tradmonal programs. Ihcv have merely offered an 
"tmprovi^atioual and in manv instances, htst-resort alternative 
program to those sttulcnfs who have failed to resiiond to con- 
ventional schooling" (Shanker. 1972. p. 4). 

10 .\hernatives arejusi that, various types tjf programs, not a speciltc 
proerttn!. Therefore, to talk m general about alternative curncula 
Is reallv to discuss alternatives of progranvs-schmils v^ithoui 
walls, mini-schools, schools within schools, dropout centers, 
schools for si>ecial learners, open schools, ethnic-centered schools, 
or ietl-progTirmnung opporlumties Tlte term altematn^ sthool is 
generic m the fullest sense of the vwrd 

HOW EFFECTIVE ARE ALTERNATIVE 
SCHOOLS? 

The purp.J^e-o| ihe Htiroduaion vvas toestabltsh the absence of spec- 
,riatv and the ra.nge of variation m goals and objectives of ali mauve 
amsrnum t hose characteristics in themselves cotunbiue to the difli- 
f uhv of assessing the impact of aheni.ittvc programs. Then too. alter- 
native programs are generated bv social condtttons. the economic 
,cUmaic the nuwd ^f il>e nation as renected in its legislation and 
funding pattern, and rinallv bv the educational communities accep- 
tance of cFiange 

These v.»rMbk-» are difruuh to meaMire, but re.«Iih contnTjute to 
how effective an ahermuive program is perceived to be Certamlv. 
.alternative programs ,iic a tv pe of educational esiienence. and tii thai 
sense ihev ^bare ihe absence of derimtivc ntcasurcment of iheir e.fec- 
HVTencHi 

Gcnerallv. the antics of ahcrnat.ve programs coniend that such 
programs must 
I. Provide lw\u «.kilK 



2. Abide by iheSruies of a democratic sotit- ly, 

3. Employ a staff willing to work in a aoniraditional atmosphere, 
'1. Avoid dt'pencbnce on a few advoaiteb. 

5. Recognise the success and faiiures experienced bv othc- aherna- 
dve progranis, 

6 Provide certified programs leading to uKation or college mm-. 
7' Use innovative reaching approaches, not old procedures in new 
setiings. * 

8. L^fomi die public and edticational conummiis of the program 
and iis effects. 

9. Avoid pampering students. 

10. Avoid presenting a one-sided {the studeni\s) ponu of mcw asnin 

overreacdon to iraiditional programs. 
1 1- Collect data ori effectiveness md eflldencv. 

How effeciiw are alienuan^- program? Thednsuci depends in part on 
nhai is being e\iduatecL Bremer and \on Mosch/isker {lS}7Jj. writing 
on the evaluation of aiternatrve programs, noted diat ^ formative. 
day-io-t!av evaluation h necessary. Evaluation should pcovtde correc- 
tive feedback on the practices of teachers au^l administrators, fn that 
respect, emluation has had almost no effect on the development of or 
improvement in ediicational programs. Bremer and von ^^osch^^sker 
sammamfed their feelings. ^Anything worth evahiafing cannot be 
evahiaxerfand anything that can be evaluated is not worth e\aluatinij^ 
Cp*I22), ' * , ^ 

Bremer and von .Moschzisker s point may be well taken, or as Cohen 
(1976) has stated, the service motive in spi^ciaf education has consis-^ 
temly outrun thcsciendnc motive. Evaluation m^ihodologv should be 
structured into the school progntm at the onset. To evaluate is to 
measure/ Any measurement lacks meaning unless the standard is 
known. Before students and schools can be properly eviiiuated. crite- 
ria must l>e established. To return to Cohen s premise, most alterna- 
tive programs are initiated in resp<?nse to a crisis awakenmg, usually 
to an old problem, for all the wrong reasons, that i5.,poUtiLa! or social, 
not educational Thercfore/educational criteria go unstated. 

Evaiuattonxecpjires definitive statements of purpose, \\ith objectives 
couched in measurable criteria. Fo. example. Sc^udes Meary Middle 
School has five definite objectives with clearly elated and uuanttfiable 
criteria! 

I To reduce absenteeism by 20^ from the previous vear ^ 

2. To reduce suspension by 20% from the^ previous year- 

3. To raise reading by one grade level over the previous vean 

4- To raise mathematics performance by one grade level met h\e 
' ' prevjous year. 

5. To improve students* self-concefjis. 
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When such clea objectives aiul ciitt-ria are nonexistent. craUiation 

'i;roblems emerge. . » . 

Vtntenzi and Fishnvan (1978) reviewed 75 alternative programs in 
Philadelphia and classified them into four types: disruptive truant 
programs, career programs, individual prognmis, and nontt-adu.onal 
school pattern programs. There is not much clarity m die distinction 
or anTong the fom classiFication siruciures. However, in that massive 
dat« collection process, examining attendance, behavior, and aca- 
demic achievement over a 2-year period has demonstrated that stu- ^ 
dents with previouslv poor attendance records were m schoo and 
progressing academically at a mean rate with those m traditional Jiigh 

Evaluaiton design differs from research design in that control 
Kroups are rarelv used. Social and academic progress is based on 
Kenenil populations from regular high schools rather than on learners 
with similar characteristics in ahernaiive programs. In an ^^ff^^^^' 
research design on the Middle Years Alternative Program (M\A^ m 
Ann Arbor. NfichTg-.in. two hyfHiihcses were tested; 

First, that onlv iiiininm! differences in achicvctnent exist If tf f 
dents »i «lternatl^e and iraditional classrooms and st-coiid bat ch«s- 
room setcing does make .i difference m preferred learning style. 1 he 
erali uioi t«is designed to measure five variables: ( 1 ) academic achieye- 
■ 'mT&n^nit^^i^^^^ m parent auiiudes; (4) leacher^counselor 
."uiUKles- and (5) cognitive stviL Me.u.ures of academic aclnevemcm 
;ol auendance records and scores on the Michigan tducationa 
.\Ss.nR-n. Program (ME..\F) and the Gahfornia Achievement les 
iovf) riierc were no statistical differences on the academic and 
coKiiiiive style measures bei.^ten ilie 81 MYA students a.u" two control 
Kro PS- non-N!YA students at the same school and a d.strict-wide sa.n- 
p rOpimon survcv responses indicated that all groups uere genera.^ 
S lusias.ic alK>m "die ^,o^xm^. but it uas concluded that die MVA 
SJeius did not t.eccssanb Iiave higher self concepts. Hhoinpson & 
Shciii. 1""8. p- 'i) 

GeneralK. then, alternative programs can claim academic achieve- 
ment similar to that of traditional programs. Truancy is curted dra- 
matically: the rlropout rate is generally reduced oy up w one-third. 

How successful are the sludenis in iciurning to home schools.- The 
return rate to regular programs is approximately ^"'^-f""^^ of th^^ 
alternative population, with another one-lourth to oneJialf com- 
pleting die alternative program (Simon. LeUn. Fie!dst«me.& Johnson. 
1973). 



WHAT SHOULD BE EVALUATED? 

-Mternative schools, not unlike m.)st educati .nal programs, face an 
educational evaluation dilemm.». The points of that dilemma are: (a) 
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the program goals are different than the student goals; (b) the philos- 
ophy !s rarely examined empirically, and it becomes an unchallenged 
acceptable; and (c) the student objectives are not analyzed statisticallv 
♦but are reported on an individual and group frequency basis. There- 
- fore, the data generally are no! usable. 

Consider a case in point, 'which is much more the rule than the 
exception when examining evaluation data. The evaluation was a 
o-year-long review of an altc ■^^^ve education project with 2,000 to 
2,500 students. The project go^ls were: 

1. To base educational objectives on the needs and interests of the 
students. . , 

2. To make sure th|t tasks assigned to reach these objectives are ones 
- at which the stud|nts themselves can reasonably be expected (and 

expect) to succee|, 

3. To structure the school program in such a way that if goals i and 
2 are accomplishetj the objectives will be reached. 

The project philoso^- can be summarized as follows: 

1. The student-teachA Vatio has a significant effect on classroom 
learning, 

r Jhe "i teach, you le;^n" relationship Is not sacred. 

3. The school and coinXfiunity offer a multitude of resources that are 
too frequently left untapped by the classroom teacher. 

4. People learn to succeed^by succeeding, and school activities should 
■ logically-progress from hm success to another. 

5. The development of a positive self-concept is more important to 
the ahenated school child than is any predetermined structured 
body of knowledge. 

6. The positive a_spects of sdiool rewards and the negative aspects qf 
school punishments have not been powerful enough inotivatinR 
agents for a SHbstantial number of students. 

7. The student can profit from school e.xpcriences \vithout being, 
confined to an externally imposed, rigid curriculum. 

8. Adequate time is required for teacher planning, observation, and 
evaluj^u'on of student-performance. 

9. To be effective, the teacher must allow himself or herself to be 
■ seen as a real person and must be willing to accept the risks and 

pains involved in this humanizing process. 

10. More effective learning occurs wlien the student is imolved in the 
injtial choicrof classroom activity than when the teacher controls 
all classroom options. 

1 1 . The cost of student-centered curricula is cheap in contrast to what 
the community and nation pay for unemplovable and/or delin- 

, qiieht youth. 

12. To be i\ significant person to students, the teacher must seek 
feedback from them and act accordingly. 
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13 A person's ego development is enhanced by having the oppor- 
* tunity to be heard ah<l by seeing others respond posiuvely to what 

is said. , ., , . 

H. Emotional stress frequently interferes with daily academic pur- 
suits and must, be dealt with before learning can occur. 

The five measurable product olyectives were: 

1 Bytheendof the 1973-1974 school year, 60% of the students who 
had- poor attendance records (absent more than 12.5% of days 
enrolled) during the previous school year will demonstrate at least 
a 10% comparauve increase in the"number of days attended or will 
reduce absence to fewer than 12.5% of days enrolled. 

9 By the time of the final 1975-1974 postiest, 70% of the students 
who had ratings ofl. 2. or 3 on the SelfRegardiug Attitudes sea e 
pretest will demonstrate a positive change of at least one scale 
point in each of the specific self-regarding attitudes contained m 
the rating instrument. ' - . 

3 By the time of the fmal 1973-1974 posttesl, 70% of the student 
population will demonstrate acceptable performance (minimum 
mine of 3) and 30% of the student population will demonstrate 
superior performance (rating of 4 or 5) on at least four of the five 
behaviors specified .on the Self Regarding Attitudes rating insiru- 

4 At the time of the final 1973-1^74 politest, at least 60% of the 
■ alternative student population who had pretest scqres greater 

than one standard deviation below the norm on any subtest (read- 
mg. compcsition.fliath) will demonsiraie improvement of at least 
five standard score points. 

5 At the time of the final 1973-1974 posttest. at jeasi 60% of the 
student population who had pretest scores betwfieii one-half and 
one standard deviation below the norm on any subtest (reading, 
composiuon. math) of the TAP will demonstrate improvement of 
at least two and one-half standard sco. e points. 

A summarv of the project s progress (Blanchard. Knouff. & Nelsen. 
1974). it seems, pays little attention to any of the studen goii^^and 
presents a rather subjective opinion. We quote: 

Currt-nt progress of Management Qomponem Objecuves is 
SpccUlnillv of the five management objectives, progress toward e 
aSiplishment of four objectives (the enrollment of students, revision 
- Se program operations manual, preparation of prformance objec- 
' dve' and iepar^tion of a media prmhiction} has been cxce Icni. and 
one object ve revision of the , . Curncolum Summarx) good. 
ProKTcs. of EdueauonfTrainmg Objective has been somewhat mvced. 
■ Thai i?of s<;\en objectives, progress has Ik^co excel o,u on one (succes 
cx,ir.ences m instructioaal r4.isscs): good on another (acceptable and 
s^^rior behavior performance), fair on a third (improvement m posi- 
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tiw ^l/.regarding" behaviors); and undetermined .on the rc-mainhic 

ol all . , . students, ba^c skill impfo-vement: students one slandard devi- 
ation below norm and bask skill improvement-, students one-half sia . 
dard deviation below norm). With resjH'ct to the acceptable and suSr 

able to increase the number of students demonstratiiiR acceptable rvr- 
fortnance on each of the behaviors but has only been abl toSS.e 
S^o« dentonstrating superior jirformancc in oSf tt 

behaviors. Progress has only been fair o., the objective r>eriaininR to 
t?of scXu" r'f-«g='"';%'".f'ehaviori becnt/se the nJ|or- 

I'mproVement . . °' '''' '"'^ »' 

In conclusion the ovenill progress of the . . . project toward arcom- 
phshing Its stated objective* has been auHr good. ^ 

The data summary on studetu performance is unusable. For exam- 
ple, the table reporting student turnover fails to relate to anv of the 
program objectives or student objectives (Table I). 

■The .summary statement on project effectiveness concludes the 
evaluation report. It takes a vindictive swipe at measurable objectiv^. 



TABLE 1 
Analysis of Student Turnover 
Sept. *7|-April 7-1 



51 
5 
13 



Disposiiion of case .... , , , 

— - ^ • Sumbet of sludftib 

Returned to regular . . . high school clas.ses 

Transferred to other tareaj high schools 

Family moved from [locale] 

Transferred to other local institutions . . . 

' (community college, evening high school) l.j 
Mamed. left school , 
Left school for full-timc emplovment j.^ 
Dropped all etiucational programs and iioi h-orking ; 
Court assignment to group home 
Assjgned to home teacher due to estcndcti illnew 
School Board expulsion 
Currently enrolled 



Total 



1 

2 
I 

inu 



210 



From Bianchard. R Knnuff. W . & Nd.rri. R . Manu^dfor dn-^hp^ngaM 
imUun n-schaol alUmain-e program Portlatut OR: Portland in.blir Schools. 
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Bffeciiwtms 

When spt'aking tu the question of cffeunciicss. it mu\t Ik* pi^iiucd 
out ihai the terminal ^oal^ ui tiie prujtHt are rtafh uu diltticiil lliaii 
those of ahiiost an\ other AincrUan SkCcomiarv school. I here is nvihrng 
iiinovative or extiiiplaiv Mnmi {ihe progiani] in ttniis of pimiua objcc- 
_- ttves. the sidU hope** u* voiingsters to iKtoinc profit icni in the b.isn 
skills, to Ik- tapai?h* iii.iking smmcl detisiofr*, to uiili/e effci^livciy ihcir 
leisure lime, and co Ijec onie. in gt'iier.il. h.ippv, prtKlutiHt- member'^ of 
die wietv 

What Li irinovatnc and excmplar\ alxua [the proje'.i) art the pratfAses 
h\ \vhiih the project appmatlie^ Ihi^^e tt^fiimoii cduLaiional goals It is 
m the areas t>f ph!losoph\. ofgani/aliou, perM«:ial rdauon^hips, and 
n|>e!attf>ii dia* [the ad mini*»trationj hope^ to dtnicmuraie procedures 
and prouwrols uhuh hiII serve .is niodtb for the national eilucailonal 
cninnuinit\. 

It is iinlorttir^itc, lhrieJ»>fr tltat the nutional \alidaiiun program is so 
exclusiycK ^oiicci ot^d wnh iiicasurahle prc*diict objcciivr^k 

\\V that the e\aluaiiun i epcM c <jiHlii?» ijue project imi Id Ik- uted 
as a rare exaiiiplc^ On ilu anurarv, it tends u» reflet! a t\pital atticucic 
of icbellious ediitaifirs too Imss ciiliii/ing the ^\MenK lU staiulards. 
and u?> pioieduies {imludiiiu cvaUiatmn dcvicesi, tutd lei an ohfeciivc 
review (>! iIh- project's work or worth 

ANTI-EVALUATION ATTITUDE 

Basst l*J7Hj pitntdc ! a suuh of aliei native**, noting that the staff were 
ftcqiRiitK persons \>e.a\ of the strtuinre i,npoM!rI h\ the iratlitiuna! 
svsteni I here' is Intle quesiKm dial the traditional s\sieni has been 
inflt xibk and le^s than adaptable lo the k aintng chaiaticrisucs of all 
v<uiih. espet ialli diose wfiti lad a<adenntafK and siHjallv. 

{b}\\e\eK ihe ihiiiknig of ih< folk hercjes of man^ altcrnaii^c eda- 
lators nia\ f>e i^ncttcd in a sf^ietiitin of qtmtes, drawn Mjgether bv 
(iinss (|t|7|) 

ft> a wt\ i?rtat dei^tre, Ml^fffil i*. a plate ufieie thili!ien learn !<* Ipt' 
^ftipul (Hf»lt) Paul (*jH«hn.ni would noc ^t\r a jx-iin^ lu the present ^ 
{dmnustraUMs and uould l.iigth cksniaiilk iht prevv/n -^thiKif mailiin 
I iv iMnalhaii Ko/^m iienion**! rates th.ii the vthihihol ofRM*l our major 
f lilts ffestrov the nniids and lit alts f»f hkuk iliildren Ckt>fi|e (ariifiard 
f*t tcr M.nai, ,iiid f-dgai l^rn ilefil>rrs» ue sfluKils soflitiic ttie fiiiesi and 
ii«jsi |iassionaie irn|niKrs *.| \<Hin^ jHtipIr Ihe hiKti ^^IukjI students 
«ho tiirnied lilt Monii^oint iv ( uuu{\ f M^r^lamk Stufle>U Alhancetesti- 
littl tiuff Hiaii ^\hai s\t: kii«nv to In- fine as full tune Mudtnts, a is quite 
sate UtH^i\ thai the |nib!n mIkhjK h.ivt tiiiualb flt^allv^ antl ♦ibs<iloteK 
tli-%ifuHi\e cfietts till htitnan lHin$»s .md llien tin? iiaiiiral tlesiit 
toie-n, ij^ofidente. nunvuhitdn^. « ita!i%it^ h<tiloni« t fh*at^ht and 
■*rM re'|M-<f iC»u>sv pi/ 1 p 




Gtoss (1971) made no bones aboul k. He advcKated the radical s 
platform: 

1 Siudenis. not leathers, must be at the cenier of cducacmir: 

2 T^raching md learning should 5ia>_mth the students' real concerns, 
rather than with -mUidal disdplines, bureaucrauc rcauirenients, or 
aduliCngtti i^cas about what children nvod to fearn. 

The paraphernalia of standard ctusroom practice should be abol- 
ished: nicchankal order, silence* tests, gmd^, lesson plan^, liier- 
arcbical supervision ami adniinistratiGn, homework, and compute 
sor>' attendance. 
C ,\fo5t existing textbooks should be thrown out ' 

5 Schoob should be niudi smaller and much more fes|Kinsive (*? di- 
verse eduoitiohal needs of fiarents and children 

6 Certification requirements for teachers should be abolished 

7 Ml rompulsor> testing and gi^din^f, tticluding inrclligcnce testing 
and entrance examinations, should be abolished 

S In all educaitonal institutions supported bv lax nione> or enjming 
tax-exempt sxmm. entrance examinations should be abolished. 

9 i-<!gal requirements which impctic the form.tiion of new sdiools b> 
independent group^of parents-*suth as heafdi and ^afetv require* 
mcnts — should i>e abolished. - 
iO The schools* monopoly on eduoiiion should be broken, lite best 
wav to finance ediraiion might be to give evcr^ consumer a voucher 
for hin> to sj>end on hi* educatton as he chooser, msjead of in- 
creasing allocations to the school authorities, (p 23) 

These statements atid the educators who made them aie not con-- 
cenied with e^^Uration. Thev seem foreign to most hard-tvorkmg* 
systern*seiisitt^rt^ secondan educators. Yet, rhev con^ev an attitude at 
one extreme, which mav be no more msensiiise to evaluation of iradi- 
dona! programs at the other extreme. In short, educators beime in 
diings. especially programs Ev^luators duubf ihmp both bv their na- 
ture'and because of their job Educators, {l^lievers) tend lu be uncom- 
fortable with doubters, therefore* thev ignore evdhiatioii as a process. 
This is not a conclusion, but a s|>ecuiaii\e a^mmptitin that bear^ fur* 
ther questioning 



COST FACTORS 

Oddly enough, adinirusi rator^ have Ik en highh iriierc^it^l in the cost 
factors of aheroative prograin^ CkneralH sj>eakmg.if the facilities are 
simdarlo those of the tradtliooal jjrogram. the tost factor is also verv 
similar. 

In several la^'s. ajteroalivr progntms community or other 
cheaper facilities and reduce mdtvidual per pupil cost to as much a^* 
$700 less thart that of the iradiiional program in the ^^ame .uv (Ken- 
yon, 1979) • 
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PARENTAL EVALUATION 

Also oddly enough, a revir* of evaloa»ii.c daia (Unijr & Edmonston. 
1976J on aJtemau^e programs has demonstrated iltat die majority of 
them sample parental opinion 'In mmi case*, the paternal atuiude is 
strongly pro alicrnati^c education program (Snuth. 197*) 

9 

ABSlENCE OF EVALUATIVE DATA 

in this review of ahemainx- program e%3luauoB*ir^ of timht^iapie* 
or programs Uiat preselect siudents oq. tlie basis of knoivn handicap- 
pmg condiuon provided evaluauvc data. The reason, in part, seems lo 
be related to Uie administratis* organization under which il»e pro- 
gram falls. If U is a specitd education program, the chances for esulu- 
auon tend lo be much higher than if it is a speaal project - 



GENERALITIES ABOUT ALTERNATIVE 
EDUCATION 

Robinson {1973}. m the cditopal lead-m to ihe Ph Ddia Kopf^n's 
special issue on aUemati\«_ schools. mxA this. 

AUIsough no ccnstJi report »s artikblc. ii seem* «fe to conjecture ttei 
a matont^ of the af temaure ad^tKaies— at least iho»c v.«ry ng Hiihtn %\« 
,vs,cm— arc mi soaal revolutwuancs. but liuinanwtw i»«hologi«t» 
who teltcve thai Mudcnts will Iram better in tongcitiaJ fltrrouinliagi 
(p. 433i 

Advocno tirge sutdcnt choice, sell-realizaiion. and dcctston- 
tnakmg f he .dtematt^e idea pTomoies tnielligent dedsion-making hv 
student and tcichei . n ha» not discovered the answer lo an effcrtne 
learning formula. ' 

That I'i 4vhv much of ihc evaluation dilemma exists FanunMiy^i) 
and Bremer (li>"3) raid it quite distinah Altcrrauw programs are 
stKCialwed efforts, for specialued audiences, designed to offer a cm- 
unuum of secondare progtams not now available m many secondarv 
ithcuals it ,is not their objective to f>ec«nic a replacement for Uie 
^ccondarv program, but a continuation of Ui.ii program Therefore, 
•he prjmarv ddfitultv with alteniatise school eviiluaiton design or 
procedures at present is (hat.the subsiartttsf question is not ont*of 
program csaluatton. but of lonstruci tit concept evaluation Hickev 
■ 41973) clariiled the orubicni when he- wrote thai the v^i conflieiing 
demnndH are* (ai die unreasi.nab!e ngtdus in iriditional produc*- 
oriented evaluauon. whidi i. not applicable to alierttatise «lucation: 




and Cb) the \tew rnismiaincd h*. alicrtiaihe a^mitm- educators Oiat 

^ ^ jJuaiing a sodopaliia^l cconumit. 4ind edut^iiuiki! cominict. 
ac I^c ifae foIioHing vamWes mmi Ik consider^ 
' ^minunuy aiiiiude FoHomip of stirm daM 

Sfaffaiiiuide Hofdisg p&wer of a progrsm 

- ^^pntal aiuiude Ch0figes in sfucfcru^tcacher 

Student attitude rt*Iauam!dpb 
Commumiy participaUon Donsian* made b> die Mudcni 
^Aoidemicachjc^emeni Self<oncepr 
Academic ^nidp^mn Achm^mmi mommun 

Au^ndati^ data ' Dc^ielopmcnt of a prrfermf. 

DipplimmT)e}mmml da^^ learning ^ivle 
Tlte«£iei« and nature of Success ui job mm 

fcedteck Sucte^ in living. 

T!ip fot k incomjjlcte, bm u reprcscnis a feu of the ^anaWe^ diat 
affto* aad. in €um arc affected as alieniathtr program, llieir 
iherrfore mu^i be included in the measuremciu of aliemam^ edu- 
Quon Wiai reniam^. dicn, i^an alienee of e^aliiaiion daia. esj^aUv 
sp^mz^l 5iudeni$ or iherapcuik ah^jrnati^^ Khools are m 
plate What b ^ vicallv needed fmu a cJarii? of concept m objeaivb 
wiih criteria: second, a wiUingnm lo l^rn from evafifauon data cpra* 
gmmmers miisi ^ beliwr$. c%aluarar^ h^^v die right lo datibu: and 
liually. n^moval of an amftide ibai ex^lmaon data are final diai ihej 
^ m UJiallv subjcofiif, dial gncd evaiuaiion plans deiefup nu negative 
findings, snd dial negative rmdings nii^m the program 4s ineff^in^. 
InefrMh^N^t opposed lo whac? There b m cornp^jralut: liase for m^i 
al^mad^^educaiionprogmimai their 5tudrnL%. Oicrefore. the cnn-^ 
cept bv which a progTamX«b|ecin^ arc fonnulaied f^e onlv factor 
at mk. U not edudiiiorial concept generaJh uiuned and un- 
proved. 0^n for consiructtt^r re%le^%f That n a|j fr^ihmmn is \\1ien 
that faA is accepted, the planned. fuilHime^effoit h% M staff lo 
evahiaie mav bt^gin t nid then, evaluation of e^pr^ etitK4iion3t pro* 
gram ?^haU remain at a low ebb«-%a low, in f^ct, lo be unusable, and 
itiat sattiOt^ diO!^ who do n^ii naiil to Ise cnnfu%e^l b> -daia 
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, - ^ ™^ hv the local education agency 

.^ti^fh Che degree ^ 

rftf«h^t v-a.^ a^jmera^ P ^ ^ ^^^^ 

« » ^ ^Tk can pre- 



meni Pieas«re performance u the pitmar)- ireat- 



'CARGET POPULATTON 



- • ^^^^^ appropriarenas of a behavior to a settine 
»tisBed. * -^U'C. aeee$$3r> to have those needs 

5.. Wirkiadepeadeutlv 

J. Ccaapletea tasL. 

"-•Attend i^ularlv. 

& Se rujKtaal or ks^p spppm^sttms. 

taf or irJSS^ '^^decpateete^tarv;^. 

i>™ry 6bA unit and art m smnm ■^'^'^ 
" 'TAtww.anri^« ^u J e^^^^ homes. are bvitig ymh 

^WTOnch^t^ftiRctianal 4Ilar»„rt„. "^«««ues are usually 

. tnRer<a, aiea_" ^ 

Al of the tttidoitslm^ had tQwl%*m(?Rr w^ti, tt,» -1 

t»Deatp-Hv if r area, they is^^ been suspciKled 

we asE a*a2able osnon hcroi-* t™- ..^^ F**^*AiU5 « s often 
»»^5l«*^Frtafi^tKr^ .iKat^raiwn or nteata, 
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CLASS PI^CEMENT 



For admi&Mun cnicria, the |>rugT4iii duetun^ ImtK lui a umifKijiiif oi 
adjusinteni pmhlcms^ such Mut hisunx of kIuhjI abMfiuceisinK d>s^ 
functtunal ini<?r|>crMjruil rclaiium, Unv atadtinit abdil\. rq>cau»d in 
^iiuuuanalu+Uinn niih minimal adjiuiimeni. lurienl ^u|5cntsion h\ a 
coirettiunal agcfu^, and prugnusia* ul {adurc iii an% other s{H*ctal 
cdia^uoiK^dternati^^ or nudiutreain nhiH)! RtfferntU come Imm 
ctHinsdors uorkmil fur prohalioiu parole, or diu»n^iDii ^et\ice$ 

As soon as Mudent5 impnjve ihctr mlcrpcr^unal rtmctioiiing ihe% 
arc ifUrtHluted to a mure nurttial veiling on a pan itme basis nith siafT 
iuperkiston andsuppuri Studcnis arc mainsiavtmed to ihe ncxi most 
nonml cimronmcni nhen ihc\ tan ^how a per^cejuage incre^tR* of 
un-iask l^haHor, m.!uk>1 auendantc% inu^rper$t>nat relations, md 
amount of iinic spent in school - . 

C*raduaiiun from this scho*d |HJisdjle but tlw?. not occur sirtte 
Miidcnis a>e moved to a more atadctna emjr«nnicnt 4^ their 
behavior mdicaies thai ihev cm adapt ?iUtc&^tolR^ 



PROGRAM RESOURCES 

f*nj|e5^Monal Mipi^Miri ctmusi* td €»ne leather, ^e^etal |tivenife }>aro!e 
«i«{vselt>r%. and one paM*k H-rviu^ s.j>e4iah^i I he criteria lor select* 
mg **eachrr^ ts a-S folh>w 
L Diag.^osiic prr?K.nptt^r e<lucation iraming 

2 Behavior tnanagemem ininnng and e\pcrtem<r 

3 tj£pericn>e in the jin^mfe jmtHC n^tem 

l\L*r\ ic.jMLher ha.^ sjJdtat edutation certdkaocin Addtuonat iratnmg 
m iKrh^iMor managtmeni and liehauot de^efopmeni has al^av^ been 
nerrvMr% teachers valane^ ate on the -amc lc?cal education agent> 
reaihcr salan ^ale 

siM development take^ plate in toiiperation tuth the Unnirrsu\ ol 
Wa'vhingtuii. ;i nr pr^tgratn takr^ up the major i%m of one ^hw! 
p^>thaIo^cM % lime, primard^ m inatien* of ^|^mI education comph- 
aiKc ai^cs^mem Social ^t*rker ?.iipfKiri ts pnnided rhrtnigh the func- 
um%s t>| the fuscmle RehabiUtation touu^*hm A non-LE.^ Iacihl% 
^l-wc 15^ provided bv ibe |uvenile Rthabihtalion department f^jvende 
Rrbabthfanon prmide^ M>me program iuppm, equipment. matenaJs, 
and re^uf^c^ m Mldimn to ihme the LtA provicle^ 

rbe e€!tJtation.il mcnlel fmuw^ In^di agem ie^ on tt-achmg the %l%lh 
thi^ «n>e of ^nuib neetb Un Mmnat m ^>cief% tdotators and scKi^d 
^tirkrt^ att boih invtih^ m a \ouihV total purgram. hir example, 
e^ofaioi^ aiiend pan^ie f^r pfiJufiim hearings on .1 v^niih'^ tehalf. 
Md «xial ^*orkrr^ tdien tuiur m the tb'^^tfMjm ih mtegrating the 
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t:4Uu.tii«jfi.tl ,imi MX Ml MMMtc riHHfcK on a Mti^ir H im iluu lias tv- 
SjH>mt!iiiii\ fiir .1 \*mih% i.«imitHimt\ pingiain iiuun * tilu- iMcliticHi.il 
tMa|>r f milci an t hiNccI A»i iiiu ragciu v kani iiiakTH it It vs likcK ilun 
a \miili will fail niht*i due U* swum ueglcti aiul «n* *Mi^hl, at u, mv 
\oiuh\ null tiiahi!it\ Ui clletiju-K iummuiiHaic his tii hci lu t-tLs 

I hv iffr xhmv unulwd a*c signilkanL h^y al \>^orkt ha\t 

piKsiblv^ft liuurAuf cuiuau wtlh lluif dk-iiLH in uhuh tlu \ ianuhHcivi 
ificir cLn tfi cla\ lum(njiiinj»afid hau ducit and itiii»icdia4CjnhHina' 
, mm and ifiipatt on iheii piogicss A vhuI unfkrr's ?-\|K ni?*c tan l>c 
ilnwMi ufwm uhai a umdi is r»M csimit-mmg ddLudiu-s and mil 
afftr cxjnilMnn tir dropping tiiii M mIkhjK SiluRi! unit- lan aHo Inr 
*ti^ct! n> k%irn fmu fill t.u: Dni^iun of S'lHaiiunaL Rehabiliiaiion 
hinns. lijfila*.! cnipluvci^, «*biaiii pulilu avMMantt, apf^ruprialch 
5afk isii a idcphonc 

One oj the hu^tranum at edutaiut^ n hji^ing tti uciik ^Mdmuc 
NUp|>«>u and uidioui niformauuii dlnmi die 18 hum^ a student nut 
in srhmil An inieragcm\ nimlel -upplic%txtenM%e iMAground mfor* 
maijun tin abitinc?, hninc enufuniiunl. and tiihei U Uji^^ alfctling a 
\umh\ |K*4orn>4tue Contact uMli and impact on ihme fatiors be- 
ttiineseastci antT^-Jrpatl uf dan\ educaiiunal resj«jn^ibihiies.Sup{Hirt 
from the ?^oaa} uork member of the team Mms^ oft-huur^ handling of 
coaimgencies and ^.iises Fur example, a Mxial ^vorker ma\ be 'able to 
nse group home contact to impio\c aticndanct, purutuaht)* or fre- 
quence of studv. 

Vouihs and the ir lannhcH art able tu rcteue Innn ant! niuie fre- 
qneni ^er\ice<t than fxtufc N>n onK aic ihc\ able fitihau fiuin mure 
^ luinmoniH Mip|>ijn %\stemN, hut uhcn the laniiH ^trnciute h mn Mv 
lo handle a ^ilnatiun. there are %\uf%n more prof eH^mnak able icnmisL 
A famiU tan k'arn ncu uf rcbfing. bandhng cniemctiiies. and 
being re^jKm'itbk- and atcnuntablc 



PROGRi\M CONTENT 

I hi* g^aK of the ptugratn are Ui 

1 Prwide ethjcaiiuna! pr€4^iam?i m atturdaAie unii rhe cfitrria Un 
an atadcniit or fierfomtaiue rrech niiak 

2 PriHtde edutatumal and vki**! ad|ii3inicnf Itaimng to direu the 
Mudem^ loHard re entrv anu publu tir prnau ^Juntl programs 

1^ J*ro\ide general edncati«rtl\fsH hU\h piugtam^ m preparation fur 

entr^mcc into tm!e|>endent h^ing= 
1 Provide an cnuttnmieni m u'ncb vtudein. smH ueuhip pmiice 

^Kial and irner|K*rM}na{ abthiie** 
5 Provide lor the develupmeiil of the %nidenis Mnhw tu umletrake 
mdejjerident action and lo make f lee ibimeii nithm the hamcn%i>rk 
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cil atcejMable siatuJardsof tomiuci establbhcHl in scKict^^ 
l*ro\ idc a ^uctciJiftil hdnnA cKpci lentt- Un vumlis* h Jium lui om eKc 
i2» able Ui uurk uiih ami ha\cf sfumii an inabiliH tt> iunuioii in 
atn other emironnu'iu 

Learni.i? Cenlei 11 fsada> ueatmentcctuer. lmpro\cmeniofM>ci.il 
bduv bra i^Ahc pt muit y gt>,iL cdticauoiial improvement i$ a treatment 
lethnique. The curriculum h focused on basic sus%i%iil $k\lh and h 
complctel) mdividuab/ed. EinphA>sL% is placed on abilii> lo complete 
ilie Seattle Schm^b Mmimuui Cumpetentv le^elb of functioning The 
program h housed in a foiujcrh. tinu^ed t^ectjon of the county dc- 
tenuon center, hu>e\ct. the IiKkup capabih^ie?* of the seidng are not 
pan of the prognmn 

The, program mm for a traditional ^huo! >c4r, \'^iih summer em 
pluyment being an option for >ouths ^vho have shonn the abiltu to 
haimle a structured work situation. ' ^ 



STUDENT MANAGEMENT 

Sludem njanagcmeni tcchnitjues arc baM'd on ihe follouing concepts 

L Traditional tecKniqIcs have not worked? so there is constant 
^arciung for different methods of managemeni Most iiituairons 
are approached from thai point Qi view. 

2. These >ouths suffer from feetlback loops that are too infrequent. 
The staff tr> to mcrease ih^jt feedback in man> different v%a>s, such 
as^ datl> individual ctmferencing, group conferencing, vveekly "re- 
{mrt cards " gf apf lie ilhisiraiions, charting of behav ior , and reivard 
systems, 

3 Failure is ^.uccess, success failure Far most of these >OL4hs failure 
rs the most fanuliar school eKperience ihcv have had and Js hence 

' a $ecuru>. Success is usualK high!) anxietv-produung. Staff trv to 
uean them from this f^iilure reinforcement c>de For example, a 
distinction made between actu*d disruptions and those used to 
reduce succc^ anMet>. I he vouths are helped to discriminate 
tween the two. 

Management and mipru%cment of behaviors is done through any 
me*ins* exchiMve of phuscal punishment or ps>chotherap>. Manage^ 
mem is a shared res|>onsibilit> Dav to dav . on sif ^ upc rv ision of both 
social sen^tce and educational staff is carried out bv a siKtal v^ork 
adminisiraiur v^ho i^ responsible ^nd accouniable to both systems An 
educational adm*uii»traitir who is not housed in the program manages 
iieffts of an educational nature that cannot be handled bv existing 
staff. This administrator also helps decide overall program goals and 
direction Crisis sup(K>rt ts provide<i bv correctional counselors 



PROGRAM EVALUATION 



Student progress is iiidtuttcd ihrough a tumbinacion of dchic\cmeni 
rests, Jltc!id*yRcJnform*ition, charting uf un-i*isk beliav ,Dr in itrlaiion 
to rhe amount of time in class, abilitv to maintain effecti\e interper 
sonal conimunicatiuns, and abilii) lo ^^orkiTTdepcndendy and i Mow 
through on la^ks. Frequent feedback and communication ^tudtnus 
in as man\ different modes as possible are emph^tsi^ed. Students and 
their counselors receive information on progress d^Wy, ueekly, and 
monthlv m a \ariet> of meetings, conferences, and documents, An^ 
ticipfition and intervention of problems is facilitateci b) ihis procesi, 
and it builds a stiong team idenlincalion. Daih information is sum 
fnariied, and Uie results are given to the students, parent, and parole- 
probation counselors through individual meeungsar.d by mail Feed 
back about on-task abilitv and appropriateness of lieha^jor is given 
dailv lu die students and their parole or proi>ation counselors. Specific 
behaviors are targeted by ^ifftecm^M of counselors, tear her&, and stu 
dents. Amount of time^in schooU amount of time on task, behavioral 
interventions, and major events are iracktd and the results are re= 
viewed periodically uuh the students and their parole counselors. 

Grades are too emotionally iaden to be easil) handled b) these 
youU^s, Frogress <s no!ed by pomting out changes in skill levels. Cred- 
its and grad leiding to graduation arc meaningless in tlie sense tJiat 
completion of s^liool is not a realistic, goal for these students. Staying 
out of insututions, earning a living, and mcreasing their belief in 
themselves are realistic goals^ 

The rnost vrUuable factors m being able to conduct sucti a nontra= 
diiional prt^gram have been Maff suppou and the u> funding from the 
state juvenile corrections svstcm. During the 4 vcars the program has 
t>een in effect no student has ever been sus|jended or expelled. While 
>ouths have been returned for short institutional sta>s, management 
supports the use of all options to keep this frum happening and build 
stictessfu! ex|K*rtences. 



PROGRAM FUNDING 

The progtam is funded toojKrrauvclj under iv^m basic sources, some 
reallucattcni of state juvende rehabilitation monies and state hand 
icapped monies Lcartnng Center II itself receivt's n«» grants from the 
tvfco sources mentioned, however, other units within the interagency 
program area, while not receiving funds for the handicap|>ed, do 
receive either some categorical support from the state or an extra 
measure of the basic education funding used throughout the local 
c*duc:rtion agency To date, social service has provided the facility. 



iranspomtion, coun5t*lmg, and bite man^igemciu. Teachers, curriai= 
lum, tesdiing aidc\s, ni^inagenicnr, and reiniegraiion seniccs have 
been school dUtritUupponcd. Services io oui of dbtrict siudcnis are 
billed to ihe rei{>onj»iblc LEA ihruugh ihe standard intcrdbtrict con- 
tract* The cohU for a student ai Learning Center I! are two and 
one-half time** as expensiv^a^ fot a regular hmc education student. 
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Bellefaire School 



22001 Fnimonnl BlviL 
^ Cleveland OH 27013 
(216) 932^2800 

Vince juliaih Principal 
Ronald P. Wetitner, Assislant PrincipallSupervmr 



Bellefaire ScluKil is *»ri integral pan uf ihc Bellcfairc Roidential Tteat 
ment Center, it ks also an o&iM public M^hool scmng adolescent 
youih m ihc C kveland Hcightjk Unwt?'ii> I ieighih school district. The 
Uhool ua$ inaugurated in ^53 4$ a imi of die Cleveland Heights/ 
Universiiv Heiglm school Mstem, Throughout the >ear..the Belle* 
fairc School as ^ell as ilie residential ireaiinent center, ha^ served 
children throughout the United States and Canada, although more 
sptxificalK ii IS a mid' wej^t regional center and emphasizes local pla.ce 
ments in ihe greater Cleveland area. In addition to its in towi^ 32 acre 
cainpus, Bellefaire h*i$ a 60 acre camp in PieriJont. Ohio The camp 
fdciliiv 15 mini extensJveK as an integral pan of BelTefaire*$ trcaiinent 
program, 

rhe facriliv participate in the governancie of the pitrgram bv 
servinlg.on various review boards that meet rcgufarh Tliere are 12 
reviev^ boards e^^hiating all asf>eci& of the school program. The tHiay 
Review Board has the primar> respomibilitv of directing ihe other 1 1 
boards. The rev icnv boards focus on suth areas as l>ehavtor, platernent, 
vocaiional irainnig* and assessment. Thc'ic ongomg committees allo^v 
the teacher to act as a meml>cr of the decisionmaking leant Belle 
faire is accredited bv the joii&J Commtssiori on Accre<lrtatio1i of Hospi 
tab as a l^vchiatnc Facilnv, bv Uie American AsstKriatton of r^>chi= 
atnc &r\kes for Childreiu and by the Child Welfare League of 
America* 



TARGET POPIJLATION 



* Bdkfaire scrvoi approKiniately 100 ^uidcru^, Ixiih has^ ami girls, 
ranging in age from 8 to 18, The median age b 14. I tie siudenu are 
severely beha^^ioraQy handkapj>ed 4s mil *is muliipH handicapped, 
severely behammilV liandicapped'educable nientall) retarded and 
learning disabledl^havioraHy handicapped. Fort> arc welfare ca^es, 
Tlie apdemic abilities of ihe srudents are uidely di\ergenu General!) 
speaking, their inielJigence levels arc ai^erage lo abo^e average, ilieie 
are a few- who bavd law IQ scores and several iii the gifted range. A 
large number of the studenis are d>§!exic in one or more areas. 

Some of the siudcnu* have been invtiKed m the juvenile justice 
system, usually because of minor infnictions of the Ian, Children 
treated'at Beilefatre usu,dJv have incapaciiaung neurotic or tharatier 
problems with serious failure of functioning ^uhin the famil)* die 
school, or tlie conmnmii>. Thev come from all ivpts of pitblic and 
private school backgrounds. The full range of socioeconomic levels ts 
represented, from welfare populations to families from some of the 
finest suburban areas. The student population is priUiarilv Caucasian, 
vvith about m% Black Half of the students aiejenish. and the other 
half are Gentile. The scIukjI serves siudetus from the residential |>or- 
tion of the Ceoier as well as the dav treatment, group homes, and 
those students V* ho cmlv attend Bdlefairefoi the edutational offering 
and return home in the c^eniiig without anv cnher invt^hemcnt at the 
Treatment Center. 



CLASS PLACEMENT 

Fire setters and surdeni> on h.ird drtig^ are not accepted. A multi^ 
factored assessment provides the ukuiI ps^chologicaL and cduca* 
tional data neces'iar^* to place studenis m *m appropnate piogram. 
Much of this informi^iDii is tompiled bv the Mfodmgagertcv or ^html 
chstncl Studenis renMm in the program for approxnfiaieU 2 vears 
rheyarerefcrrc*dhv ihe courts, parents, psvcholugists, child gutdance 
clinics, teachers, menial hmpuals, aod other Mxial agencies The m- 
take^iodv bv thecltfu<ahfaff mdude^ a professional aswssmcur of the 
child s disturbance as neli as areas of si rengih. 1 here is an emphasis 
on <lcvelopmentaj, !mcial md academic histon as well as current 
adjustment Bvchmit k. psvchologtcal and medua! mfonnatum lc^ 
viewed, as is the qualftv of famifv andjm*i relaimnshijti Foffowmg 
prcJiminarv revicn^ of material the familv vn»ts Bell<?raire to l^rome 
aec|uamtcd wuh the progt.im .md lo enable the agency to enharJce ii^ 
knowledge of the child Families are able to partuifwic m mutual 
goah^ttmg 



Appruxiiiuiieh 20 Mudeni^ are inaitntri:afii«.tl a part time b,ists 
inio ti\^ Ctvsddtnl Hesghis^Univiri^iU Heights M.hooi 3>Mt5i Hifllc 
fatrc Sihoiil h.i^ lollouup pla* eiiiciii Suff help the !»iudcni the 
tMmiium from ihe insiiiuf jun the i^inmiun!i\ P*iia arc tuHct ltd on 
hem \*cH the ^tud^nt^i r*ae tn the edutaltunal program Btxaust of the 
rel*iuoa%hspor the Belklaifc SihiKil ^iih the Clci^elatiid Heigh?'^ High 
SchcKil M^tein. siudtniA arc atile lu fcccive ihc ^mc dipluma upon 
gf-idualiuii *5iudrtil3i tan gradual ftoin BeHcfajrca^ jppii^^ed lobe 
mg mainstreamed Alter tare M-r^utH Un children ^Uio re^.ain in 
( Jr*« *4nd Huiude t,«iH'V^*irK and i|>etial crduralian Una! and re*gional 
ihildren uho riiu^i fiiu%t giadualH from Be!lefairc > proleetc<l erni 
rimmem i*?hvif?giiuhcc^'aiir»ufiu\ nms tn plued inont of fivr group 
hc»iiit?H, an adnir^ent group rtsideiHC. or an indii^idiial lo^fc? hunte. 
all ot \%hah are M4j>crvi^d the |e^i^3^h C Jiildren s Bureau, an affil 
iaieof,BelU faift Oul t>f lo^ n ihifilrcn are *»|,cn rekrred t«a,^cmiC!* 
in iheif home tuiniiHifiitie^ Un alU'i-i^-ue n^fvuc^ 



PROGRAM RESOURCES 

Siudeni-ieather fati^^ ^ur^ uidi Uh k^tKi ufucpt it IklWaiie lr\r! 
!, ihe rnf>M fcHtritine tia^^rtKjni.Jta> a Muden^ leather ratio uf i> fu I 
Lend II Ttpre^niH ihe fiia|ofU\ ul ^luduifs ,ind ha^* a laiifj of H to } 
le\el IIL the f.<>mmuoir^4>fjuml prograii* tias a rutins ol W 1*1 I 

The M html has (Sinrcth lUha^u i HarrdicapfHt!) ufot^ 

and tuti ^ijciiitinai instrmitif'*, OWt and OWA iCJtiujKitirjnal Work 
txj>cr*ente arid Ch t upati*»nal Work Adfusimt nt) I hr other ^talf ton 
HiM *4 a full time s}ttijp^iM*»oal f hcrapt*ii. a i.i^tvf * un^ulia«t,-.ne luU- 
lime readiHi; c«HHidtafit. nnt half tirm rt admg traiha. a full nme 
^ufeuMite. a M ht**»I numi^ir. and a c riM^ mtt fi^cnti^jniM *rtho tkaJn v^iih 
'io^iijco^^inn^ and am r^^cm le^ Suppkmerrtii*^ ihi^ ^taif arr a « orpn «j| 
ii} \i^\uuHvty itmn itu tomfnunitv ^*hn ^^t\t .v* leather anle^ All of 
the ceaiher^ arc ^rriilie^! in LD BD and uerr hifrd through the Cle^e 
lar^d fleighivl nnrr^^a^ Heights Bo.ird td tdmau<in Fach stmkm k 
M*pptirted liv a ir? afrnent it im t«im|>«m^ of the itathtr.ea^ worker, 
thild tare %latf ftcNiiifunr itmi leadtK and xmii stnial worker III 
addiJit*i? Ut inain^ut.irnm)^ -ttucltnt'* iih^s dit. C loet^iud Heighi*tL'ne 
%cfMi\ Hejgh?H x%^um sif\ut^ i,m l>t' pur* band from Li?^e|and 
Jlct^hl^ ui order to ctuiih prilgrain oU 11054*. I ht 1 rather^ ba^e the 
Mfnr ^«lar^ ^ak a^ ihe rej^ular pttldu ^hfi«s»l tra< h* r^ H'lh an addt 
iiunal dtfh r* niud f»it itathmg Modtnt^ %ti rptnaf cthitalinn 

Irac hrr^ alMi ha^e ihc opii«inof ttorkiouoidu -^uumn t prti^^f am for 
addtuun.d rcitrdnirM nu ni ! he ^amrm r p^o^um i> b i^tck-^ m <!o 
faM*»n and is *|k malted b% Br lie I aire Help and 1**^*1^ raiinn are le 
trr**d Ifom ihr t fiiti^l Wa\. llie ft-^idi C fifiifiiunit'w HdctsUtm *>|H 
Boar?! .tmi maru «»fhei ag* m ir^ aiat ur^.tni*Mfi*'n- in iht * i*ni£Tumjt^ 



5i 



gram from chc Marifu Htildli? Jcnnini^^ Fuuiulaiitin, iumU titlniuu?^ 
leml b\ John Cirtuil Un#\crMU .md ihe Be Hefaifc S^hi^*! h4i^ bern 
u^il la di^vhip .m «n ^ift- training prngr am for pfu^^ptili^c icadii^r^ 
of Hiudctit^ Vitth bchavHir diftliultio tu diufiipi to luifftm the gap 
bciucen pptm^ and Iheur^, 4 immtK*r »r BeHcLiuc KuuIh have 
f^rwtl OS ImuiT ioimduni^ ai |«hn ti*^ roll u hilr. Ji»hn C^nr t>ll fdtyU 
n h4\c hdd <.uur^!i uii ^iic 41 Bvik faut Ftmpritnt Rather^ ^r^c 
micrnships *%i BcrlUfatrc SihmiFi utiiijue 6 i^irk ^umme? ^^si%m 
Bdlrtaire .\Ku scr^c^ a icuning lauhu li^f MuJini Ua^hcr^ from 



PROGRAM CONTENT 

IQie Ucaimenl progfan{ ai Otlkfairv is an ina^iaitd pffigtain o| 
group Ihing, i^hualitifi. at^d p^vihiilheiap^ dr^is^rutl oi njcct the 
ufiicitic nkvth each ihihl ,md Umth 



Group Living 

fcith of BdlcfaircN. eight ifiUagi*** atcumfi^«dau-* 12, to 1 1 thddrrn 
Thc^- small amis ensure ifidi^idaah/atiunand mainfain Ju inisntao 
of a 5niall ueaiment unii nithm thv mtrall Bclkfairr progiam I he 
nnii sujjcnisqr.ihdd u%u uatlt ts, and p^^ihUiut uinsidiani plan a 
ihrrapculK mda 11 prui^ram dc^^tgiad lo fmicr^he ^rondi and th^ch 
apmcnt td ear li thdd an ucll a^ dir group 



Educailon 

I he Bclkiairr h^Msl m sv^smn 1 1 iiuiiitli^ of du %rai, uiganimi 
till an sins4radicl iM^i^and pf«i\idc-^an nul^idtMKufrKiHuiii for ca* h 
rhdd lrathtr\ arc ^hifrd |nind%dn Bdkfairr Mid \hv Ihuitd *d 
tdiicafu^n 



Psychotherapy 

Individual ij¥*?up and lanuK p^^* hf>di{ fap\ .ttv dit pmioitii??anl 
mrihiKlvjil ps\th*if ht rap\ ,it BrlUi.fMr I ht .miuum and i%|H <il 
p^\^ hodicrap\ ai t ik u r mint d ac « iirrfifis* u*uic nvr<h f jf dir c hn\j and 
Umnh SiHnv childfrn jfr Irraird nnh p%*huanaksi\ b\ mu- 'd dir 
chikl anaHM% on ?he ucannrnt siaH 
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imJiidcfl Siuclrau ami ri^idcfif* rriuru' fo giuiip Ining s^lt^f 
%^ti*{$«| AH Muflf III* rci^tht imli^«lu4l p^%thuilieMp% dtuKucilimicil 

%»fu^rr3 HtijI, Hiilt If5t*il jMiriM^ 

CImr a st-M 4^ the iDrii^schMli/ct! t=ilm4ilifiM pLm^ .tec being cum- 
pfrutl. jt.ist M toiilcn mo jfc In W dmu^^^ ilic t fiifd ^ ^liissjl pro* 
f*ir the € fmiinii \vd% \\h it,H \%Lt ,iiul ihr c^lutai ftJit*! I tMn 

hfrtc c^ttMini* ^Lilh lung it rtis m%%\ sliuri term giMharc laittitcJ 
fsf^fhr siifiuithMf ihfhl ,Hi4 jiifJtitf*: jiafknut uill pfr%m**lioiMl 
itirtuiiy l*rr?gT*ini Mbjetuw^ ifuludr lirlpmg ifir stiiticiU lu. 

'2. \\,i\U-t ,iiif! fci*ul,iM/r tLiih Imitj^ nkilk .imi fiirt-i Mnu\ c^pei- 

\l^i>fti the ^lv*lK liH?«~^^^r\ «ipfitii.ilh paretic ^t|Mi4?«itMi 

T HeLirc !«* |>t=t rH if* .1 «tmvt?titfni , ^wi iUul rriaiHiii^liip ..titd 
drn^r ^«ti^l»»ti*fit \%%m\ j^iuitp ijuuhriiirfif Ami ,nU\%\% 

I r Be pr^nidi^l ttiih cijunwhng 4ml ditMmu m %ht arra^ol ^arccf 
i5Utfrrnr^^_ valur^ iLtfific juutK Mil cnar.Htrr building 



STUOENT MANAGEMENT 

\Siifj|t|tjr J^i^nf fi| HrfkKiiii th* Sup I |j^^.*ifi \p|itf*,Hh Stn 

f.flfjcr iImii .H.jd< fiiii t »s|ii|H:U K^f I lit ki^tK mmcpf 1% flivitktl siilti 
U^** |t,H fe.^— si*4fkifiH jHkH \o^^o**i».fi Htiiilrn^ pftigit^"*i npn^if^l a-^* 
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for ihm hd\k\mt^ ITie pr%Mm 4Ucmpi%,iu hmuU tt^^t her *i%!c* 
and itt^tn^a ihcaric* to tte^iutrius' Ijeluviural k*\Tl 

anti nKJi^ ini|ipnanit>, team lo *mi.cct!. ^TtanMifuiuil" MMdenis^ ai 
laiduri^of fouf ik.%5€i^tri buildings miUidt: uf llic Ui^uial khi^il Ilic 

Inilk ai4HlctiiK and pre^iicaikiii^l a^^iniut^ ta butld cunlidemc in cdtli 
Mudriii m%d la tcpli^c Ir^r of Mure >*ith a ^q^i* iiiucr^^, hm 
ph4m pkiCti Mjm%*il ^ijH?^. Itdindk tJii c^i^rieiicr. ami 411 ^t4 

Lc^i^I IL the &}^n uhml^ pLitt^ ihc ?iudcnt m tht Belkfair^ SduscfL 
In lim setting* 4licai%ua fo^^i^ed m% mdUidualucd ifWuaiMiAciihtf 
m sxKmmndm ac^dw^ ar«^. TItc %t3caliofiat track is gtiided b> 
OWA (Occ^paitomil Wfui^ Adju^toicni) fur a^lMdcnis nho anr H^afid 
15 ytm^ old Ihc OWA aiiyci^fii has tLmimim irm^wtian in job am- 
iitdif*. j«b ^itUs, and carter 'ptinning Dunng ihe rrmamclirr of ihc 
dajj ihc $t«defn ,u campus jofe for ^hnh ht ot ^hr Is ram 
buried* \ * 

At tJhc jpen 3clioof , all B^lWauc $iudcriis can tud^ advarit^^gc oT 
loanv special prtigtaim afT<frt^. Stiidrn^^irc Khcdutcd for acadcmk 
and ^Mlt .^rninar^ wnmting of phait^aphv, elwronks, g>m, nmh 
luionng, musk, %ho|> Mrccfs* and hurwa^ pcmrfilW c^^unt^ 

coth 10 oii^ td the 5arfwtidiiig'^htio! dbirkts Appto)?.mi4ld> 20 
fludeols aiimd ci^s^ in piib& .Hftoob ihrougiioul Ctc>^l4itd 
MaghiA and tiihcr %%ihmiun dbimts^ Th^: tofmsunit> bound %iu 
tlmu ftorl^l ihar naj 10 ihe Iilgh?^ tet^I 4fid at^ capable of 
(unmijmng ntll m ilic pubbL nhuc*! ur in an off iampus Hwk ^peri- 
encte TTic OWE {CkcupaiHinal V/ork EiipcBimte) pr^tigram guW^ 
iiudoii^ 16 %^st% arid older m lint area At ihb ptta^. ih^ academic 
bound or tmaitniiatfeund Muttoi tcdlUc^ the grcal^ d^it^ of 
^lUmudimtmn* and he or she ^ gnen the mtw opportunity 10 
assume r^^^^nsibdiiy. 

TTie Le^xi I V pft^ deals ^ «di faUtm^tip pi urmrm of ihe Mudcni^ 
who \m\v fcfi Bellcfaue during the past >t4r Tt$c role of tht Folhmup 
OtKf rdinaioi to help aadent> during ihis diffk ult iran*4jionaJ pem?d 
,4jiei»etn imtiiuiiortai imi tummumi^ h*«ig Counichngand guidance 
offered itudeni* dic% seek ro Rndpl^ or tonunuc dieir edii 
cation m the communis The> arc »d%o helped ^ith finanual m.uict^ 
a* ^^U ^ survnal %kHh Informauon obfainc^ fforr^ Unel IV itu 
dents in order fr* rkaluatr the §f hc*ols^ effectimieiv 

Bellefaire Mrrjnglv bel*e*^e^ in pmenine mea^ure^and pfumc^rt an 
elaborate recc^niifon %%»icm t*^muMmg of commcndaift^ caid*. prin 
cif^r* lunch club. Mudehi^f the month, &iiident-pf the %e**t, and 
honor* iMnqnci Hu^e^e?. ^hen behavior probls^m% do mcur, the 
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3 It the %\mS^m cfor^ fr^jKjnd lu ihc^c , thcjc a tehjvtor rc^^c^ 
ioniratts %%tih ^ludcni* Hh*t luring diflkylr^ Ui?jr lEun 

rc%iC¥f beofd. ^Iictr driefTninaiioo m^e^eg^rding ^ change 
m tte^ pt,g:^iiirf3t 4 drop IrtJin one tetrl lo a*n^h^ 

HTitn oil iki^ jppr^s^hc^ f^il, wl per^unnd ^ncirt the lo*al 
tr^4LriK«5^ team i« develop goe^d Mr*iiegic^ m ^uamier dmhaf g^. The 

%uppon m i&cha%Taf puMcm^^hdi o^cut in ihc %cboo! ^wh ^ vaadal 
ism m *makr breaks " - 

^» Bkll^fairr the l<r*cK com^cpf. nhrTC ^udcni^ ate placird m a 
fMiiM^^br Ic^cl wfding So thor lieha%^f riusdmm Tc^Jjcr^ are 

pem^nato*. phdu^phv. and lieh^^^r The hncb coftcspLdeab 
^hh ihir entCfiiorMl. l^^h^moi al. d^^jpmmui, ^nd jc*idc^a n^^diof 
ihe ^%idc^iL* b% crmplmsng ^ mauhmg^pm^ Lc%d I pnmaiilv 
i^h^iN^mtK. Lg^rl li dimti*e and tc-v^ III fmltiain^ 

l^rol I 

i> thcimce^ r^mme ^ppfij^lj arid should fee u%cd fm Mudifna nhn 
f hfotig!} s^-arfTuts^ oitli^^tioo of contin^em^ 
II 

micriTOtioft 14 fof %iifdrr*t3 ha>t gamed torted dcgn^ 
of cimtf o! ^nd 1* b?.^ dad> I ctr^ ^orai tiiofcts ^st it5^nabl> 

r^p^%iMe H^ic iriicr^mifom thai ^fc emphasa^ fmlu^e Cla^rT % 
Itotte^ ITier^pv. Dreikm^ Adkf^i F^-kIsc^^, and tedl? NjrfuraJ- 
Appfc^^h The tr^iici u^i^g dir^^n^ lslct%^nf^^mf aXuaUv de 
a lofitrjciyal arrajigrmcni r^ardiug bcha*^/?^! rapc^tJJjom 
agreed upon mutwIK with^i^r ^^mf 



EB^ £^T>c^ui-T t**rr^. T>^ zpr>'-**.r > rt?-p^-:^^^3 «itr 






PEOGRAM EVALUATION 



Sludeti!-* mr:>c wrrL.* <*^?vi-- rep^^'^i-^ rr *hr-.r :r^. hrr^ Report 
p^dr thr-T^atb l^b grade -j v^r\ fii the ir\ri^ ^ _*nrrpl tS 

g^rdicg the %trt-Ti£th% Atid H«ivfit -^1 ibe h^^-i prt^^am 0^e oi 
our 'sert*^ a> a pan timr iLAi^^n pm*c>ri to firlp *tudrfit3 ma-kc ^ 
^^3r<h tf^utu^ fmrn iriMtiu:^.^.^! bie fu ^ role m tbr rummunK\ . 
Tl^ I* r^i^ boafdi ft>ora?or ^,ief% 5-^pel^ of the ^dbwl program. 

th^ oG ofigoi^g 1^43^ tt>nM^d% oalu^rtg arid nuUng 

^j uMmm r xc? the prograiB Om- the ft^n r^i^ctn^ &elM<af c 
SdwJ ^ to n^£m*r«^n ^udstit^i gntu the i.u;tjniyitjt> for 

^^rkttm fjfv^amrtufiij At the present, ar ^^er^^r 20 Mu* 
dci3& 1^ v^e^ ^re mam^r^mrf tntu a ^abl^ ^hwl K^mrig. Approx- 
^tdit^^k 15 students h^it off=c3tnpu> F>tt.-»r^ cor^mbutinc Jic 

S Reyiion^ip y^im the pabtK. ^htK4 ^^Mvm ih^ vfKioi bran^ an 
mtct^ p^rt «! the tr^eritei ttcatfrirr.i pro-am 

T C areer *-pa:xiim 

Hnpht^ tr^. ietti^ c wcs^crrd a p^rt of the pato ^.^-^ 5^^trm Errk= 
f*irr i» ^h^M-r ^oi fimding It pmcttth bong funded for 16 

uitB* «t-ii a'. an>u \ckiitK>naIU ^ ^ portofi of the 

feiletafr^ .uTTvnii* tuls a gT.ic! frsri- ^ prr^^tr fc*and^Ls?n called tLe 
jcrin^g^ EriOi^kjc^i Foundation, h hfe^h a hripsng lo tram ?eachmi 
^^^S s*wk samh SBH ^.^drpts The ^buoi rrcme^ fund^ from 
Vt^M^ ^rO a^ ibr Je^ Jih Rdet^iion a^d inc pcrr sJ^*dmf 

CKp^j^urr ^ thr Belirt^Tr bchool ts spprr^m^trl^ $3 AW Tm? 

m^*eH -3 ^2 fi^^rr for rr^ular smdmu dricnd-n^ Cdr^irfafid 
ttegfet^l ra^rrx^n HerghK ^hot^- 



Longfellow Education Center 



3017 East 31st Sireei 
MmneapQiL% MS 55406 
(612) 729-7358 

Jodie A Emsam Edw^^timal Co&rdinaior 



The prp^m ^laW^icd md opened to furmai rtrfcrtab and 
uudmu m June* 1979 Loi^gfeUow Eduo^uun Cmm (LEC) h admia* 
m^ed andcf a special contraa lo #916 Special Istermediaie School 
ttsma (mm the Twm Cmm Ara E4u^uonal Coopemiive Scrv-kc 
Cmt (ECSU)* ntuch receh^ funds thrmxgh a grant from the ^finne- 
Scale ^pamnrat of Edu^uon. Federal Proj^ O0ke Tht 
geography arsa ser^trf include the M.%tnwum\ metropolitaa T^ia 
Gtm fte^f>— 49 school dotmis* mdudmg ^ul and Minne3|K>lis 
The include mnef %ubiirten, o^urban (semirti^ 



TARGET mruLATion 

Tbe Longfelk^ Edutai^n Ccnicr ^dr^gwd lo $cn^ i^uiLpH band^ 

li^bid ^T\% 60 5cnoa^> cmaiK3n^> dmushod adoi^erits, ages 1 1 
fo 16 md grades 6 thmugb 9 The a^t^r^ge cia^. ske t$ 10 nudeois. Of 
1^ 60 stiidenis. 82% arc ^^Ttae* and !8S are Blatk Native American, 
or Hfspamc 

Tlbe pnmar> handKappmg iondiiion serKfu* emot^anal dtsiur- 
hmtt: or $e-»tfje bcha\tor disorder HoHir%ef . children ha^t ato been 
dAjgm«d ^ Ic^OiHg d^wiWed. ed^v^^bie mentally retarded. language 
dwrdered, «md neurok?gKaIl> imfMired One thW is abo Mind* a 
le^nd bm ^p^n^Kt::d a serfom of encephato 
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Students' axadefint Vh^rdiirmiii^ 4ftr hcicrogrnetJasr— mdt^idualf> 
4nda$ a gtoup Each ^ludent ^*in pmenf 4 range of i hjractemitcj&— 
mcb as the ^er> poor reader v*ho !ia> cxcepuapal knowledge of m;i 
eitu* concepis, T>piu!h* th^ ^tudenis range from the bwcr five fm 
centik mnhs lo the upp^t p^ntmrnh r^ioks t90^ reading, maihc- 
mafic^, bngu*ige *im spelling* Hiiung, expression), bngtuigt 
spetxh, and geii^r^ junior high vJiaol cum^tilum subjctt^ Appruxi 
maiely one-!hird cpf the nfudcnis ha^c bc^n tla^^ifidd as Icantmg di^ 
ablcd* language delkienu educabic mcntolH u urd<?£l in the p^i 

Siud^nW MuMot^lxhM^acmui^ arc heicrogencou^ bui tan be 
clustered t*nder ihe general deKnpuon used bv ihc I^ngfelion Edu 
caljon Center program, ^hidi Mates, ' Ilje i^htld hibiis a patieni of 
de%T4opmeQf. beba%ior. and teanimg o%ei a Mgnifa^inc pe/iud of umt 
and Hiih snffiaeni mfemu> soch ihat 

L "Persistent pr^blenw are pre^eni m gencrall^nw^ tir cljiiais^i^i- 
behaviors" for example, llir student pbv^ iruJnc-^wi «jf and in 
^hooL inauenuvif lo ihreaiuns. lasfcs, and performance ex- 
pectaiforu* dc^ not compfeie assigned ta^t does m i accept 
dianges m roi^tme. is verballv abusiv%. is phvsa * ctimg or 
abusive, refuses to iurtipH ^ah h^^%L schw! s^ret> r^ilcs, dors not 
utflke chuRc or ieisure-rtcreaiion umt pxsitivcK, r^aires t^on 
tinnous ?*uper%tMon b\ staff, or doc^ not cortelaie behavior ^ feci- 
ing^. and consequences 

2 "Satisfactory tnierper^nal relationship* ano init^r^Ktions v. 5th 
pern, home, or other sigtiificani adult:^ Cc g.* te*2ihcrs> are gener- 
altv taelung \ f^^r ewmple. the individual Ws no fnends or ^mid* 
at^ Hiih problem behavior pccf% Nc^uv^ lateractiom occur 
frequeniK ITic student does n* A find rekitt'^iihips a sourur of 
suppon. mothation, or reinfor*'.*meni 

3 ^Perceptions or descnpouns of ^^rli are cismaUnU* cxpfr>^l as 
nt^tivr* derogatory, i.iadecjuafr, o'^ nvrf m cf;4cert wnh famih or 
school c^^peciaiHjrts" for ei^^^mplr, the student tait» himself or bcr 
5elf nar^.^^ and ckics not beliesr ni^l j^hc or he can achieve make 
pmgftis, or develop pmtrjv^h 

i "Learning or achievement is l^cki^ h ^mt ami ^.hf fl eipecfatiaus, 
or t$ variable from ^hocj! terrn o *<hoa! rcrm t ^r^r war" for 
esiaQtplc. die stodeni has gene r,i}t/a:i dcfuir^ in jM<demK sk\]h or 
mate minimal progrr^^ in ba^ic acadcitn* vkill aicas or general 
ciiftkular areas 

5 "Ceneral persasivc moods of ^i, Mct> , c*^ pr^^^i^n, urthapptness. or 
withdrawal from mieraxiions jrc present for exarttpte, ilw ^lu 
dent ircinWeSa enes* i^itche^a -r hvperbrniiLties %*hcn m iiehjv 
lorai or emoiiona! rr^ts 





piob!eni»t" fur rxampk% Uit ^tiidcni engager m c^tc^^^Hc dbMriiicc 

waiu»» 10 be home iwm '^chtKil due fc» tUnc^** 

Siudcni^ h»nc' rt%fhcd 4 ^ide range i4 -jR*ti,f| i-tlui^ition H'^i^ue 
priar tn ptHcmciu *a t^ingfciUm The f hitd >irra ot pLic^intnunltna 
15 "PfTur St rvac/ ihM i^* ihc inMM,t?ncc that ^tudcni^havt: lud m h*ist 
pAtx-Umv %p*rci4i! ht^rcs for a ^ignificinr }>cru>d ci umc lhai have 
provi^d iipsufccr^^ful Mu^t ufccn* Niudcnfs h»i%c bc^n m M?lf <pn Mined 
i.kssc5, programs, or M.h*>fih pn«i to LFC-plu^MiM?ntrfiM7ri"nSto 
iff Uiinru\ at m^na^mtm ^iku: 5tcf\$cc. or ha^c been in rr^idcnttd, 
iiG^pHai, or ctirr actional programs pnor to plaecmei^i 

Sa ^pctiffc iiidtxcn iif M5ciui%unomit siaui* 4rc collected on aiu 
daU5. T1?c r*i4igc uL MHioctononiK ^taUi^^ appartnUv hmn poot 

urban ^tmi^y^hutlhin l^mdic^ ipttilc^iunal and managrmcnt trmphiv 
nwnt fanulic^i C>| %iudcnK m the pn?gt*3in. ^^Ti are from :»inglc 
j^^renu UisiKt fMrrnt, tir gruup home ^iiuaiiomj 10*^ arc from lamt 
he* thai have kno^n hisume^ of ^ikohnl or dni^ ,ibiiM:, Mil iO% ate 
from fami^ *n Hbith app*irc ni kmmn unianic^ «i <.hild abiiMr 

Appft»xnri4!ch TitJ ro b^K^ f4 I FC MudcrHs h«ut !>c€n iinohtfd v^uh 
the jmcfiilc jo>u?.e H-,^tcrii the pnm^r\ tca^yon^ fmc Ixrt ri tor corn 
ftjufiii^ uffen^*-* mrH breaiofig and trnirnng, hMfiu probkin*. huch 

r^mmng awav. ^€hcicj| prtWcin^ ^tuh u*Mat^ r LEC problcrm 
^uth *t^Muh an A ^r*iff mcmbt i Ptm mcnt is du^ fo imtiKt-rntfU 
m ihc luvrmlc *»v%U'm- ho^*ocf Offer*. m^^^K^rmoi ^uh dial ^v^tem 
1% ,f tarrrlair tji tiihci Idc prMlifrm^ bcin^ ttpcncri^fd h\ the thiicl 



CLASS PLACEMENT 

Ihr ^t^'^Jrp ideiiufitau^m, f elcri il and pLuetnon* pfiHtr^H |h <lr 
Mgnctl ^i** a itilKili^^r^ti^r dtxr-ujfi rruLuig pri^^o^ *i he psnxtn^ tfit 
child, die Imal Mfi-^.I di^trjct, and I K are .dl p.fitKJpantH m the 
dciiMon-tnakifi^ pft35LCH^ tjih -^u p is designed ^^o a** fo help all p^i 
mifxin!% firfcirtunt ^.h^licr or ii» pf<Krtr^f !*? iIk next step Iht 
prmc^v?,in l#t * iMitnuitd or irt ffuiMit^t t>\ .uu piftn ipat^r^m lor med 
Lf»n^«i ^1 jfi% ^tcp f urthefnvjft, thi pti^i^^ dt^igned (** rn-^un 

hintc Lt< I 3fncir**|?«>htan te^iiiii il pri?i^f*,4ni ^txi%\ in^tw ^iiune^ 
could |>olrmtjJl» refer MudtnJ's \v g l*?t.d etluctlum iii^eru irs itiufl^ 
welfare m; rikHC^ |i.ir'K HmI mJum>1 diMru t i. aJl rc fc ir d* nsu'»l lie made 
ihrough die ^Uiileti! ^ €WfrtfH I<-^^al ^h^^^il di-^itnt Atnl ^gned <iH 
the hK=4j| Dtrrx^o* tj| Sp-cti d fdu^ Jtif*t; \\\ \wt^n^^ i^ hi? ha^r ^^orl^rd 



1^^ 



with a referred siudeniiaii submit dai4 rtlatn? lo the rcfeftal lo LEC, 
bui only the schcK?! disuici can aciuallv tunduct the neferml Funiier 
morvs ont> ihc local school dmna k responsible fo^ miuou. billing, 
and tmn^portauoii of a siudeni placed at LEC 

Ontt a'siudcni hai& been placed ai LEC* aitempis to iniegraie the 
siudeiu HiUi nonh^ndiuipped children occur prift^<»rij> after school 
' h^un And oumds Ukl ^uhji aeuing* LECif •Tielf<oma3ned, fOO^ 
spedXeducauon dav placemeni. Signiric4ni atternpis are made la 
matntdin the child in hume conw*untl> activiim and programs such 
as social clute* spon leanu, recreational groups, and peer support 
gmups. 3 

As a child progresses liuough ihe progT,inii. she or he h moved inio 
lire framsimn Program. This phase is designed to integrate the stu 
drab into a }es3 restncu^e educaibnal placement in his r^t *m local 
disinct (or other appropriate distfia) Tramiiton cmpbasijes inte 
gfauon bv plating a chtid m a \tKaiional asse^meni and job lnt>ui 
program, pan-ume attendafite in the less restnoi^^ educalioi>al prcN 
gnun* and mure uuegrauon into ^mmuniiv events ox prc^rams 

Students are miisll* placed in LEC for I school year or le^s Major 
mdtvtdualue^i etiuuatton program revisiuas and evaluations of tht 
placement occur ai 6=mcmth inier^^ls, A student poientiallv could be 
enrolled at age 1 1 and dismissed at age 16 (LEC's upper age limh), but 
the general cruet ion h that a chUd mmi ahovi sufetantiai progress hi 
order to remain beyond a 2 year period lack of progress is seen as a 
nmmaidt between die seruc^ of the LEC program and the dulcf s 
needs^and more apprupriile cduLaiJonal programs »oaid be sought 

Children tspKatH ^re cluolled for I to 2 academic >rars Progress 
*s detennuad In the ^ichioement of s|)ecrfei objecihes in the areas 
of Routme Managemrm. Reinforcement, Sotta! Behavior, and Aca 
demit Skjlb The^ are labels for areas thai apell out exj^taoons 
relaiist to management of sclfaruund school rouiinc, to aucpt*rtRe of 
con3equen1.cs twncLiic^J viiih betiavior. fu approprkie and pc^jtne 
inieraatons and relaiiomtnp^. and io increa^l performance on 
Khcjoi tasks and curm ula 

. Of course* reahiies of age determine studeni graduation, %xnmg 
siers who reach age IS Je^ce e^cn ihougli thev ntav noi have accom 
pisshed all objet.t*^es Alsu, siudcnti move out of the program due to 
other, out of-nhool pr ^blems such as tirre^is m die community, par 
cms suddenlv muvmg uutMdc the metropolJun region, or |arents 
refusal 10 continue pbtemeni m tlie m%% kho«t vear 

Transuion from the LtC ckcwi^ most often to the lucal education 
di^simct and mvtiHes a lombmatian of programming comjMjnent.v 
Man% studenis rriarit 10 a blend of reg ar nhotil programnnng (|u 
nior or senior high level), special edui.auon sup}K>ri or reisoujce pro 
^am instrutOim, nurk siudv m v^xaiional educalion programmmg, 
#ind^or suppc^n f<*«nseluig fr^m peer groups, ^.oua^lors, rherapists. 



i 

or communis biisctl child cuunschng piagrani^ it \oulh cuun 
Krling^nko^ a^aiLtbl^ through cofiimum{> ju^cnilt tuTrcaioiul s>5 
icDUor thcmital dc{i«rnclcnt> fK^cr ^uppurt graups). Tf jmiiiaii occurs 
1 10 3 nioriihs pttor to actu^il dismis^il from LEC, on a part liroe or 
fuU-Ume.Ua^b m the fot^l Khool program Coruuhamr ^h- 
lance b prmidr^I u> the nci* prtigram, pfiitKiriK b> die LEC Liaison 
T^rher 

PROGRAM R^OURCES^^^^^ 
Personnel 

# 

To accomplish program ubjc'ctui^ and ^nt GO students, LEC em= 
pU>\i^ the fof!u%%ing per^rmel a director, an c^uuiiian«il si^rvicc^ coor 
diiiaior. c!ass»room lAchirr^^ of die emuuonallv dfaturbedv a crisis 
icacJici, a learrfjng dt^drihtie^ teacher, m adaptme physical educalion 
leadicr^ a !i«ii50ii leather* a j^nhtainc nur>e* a $ocial HtJtkcr, twelve 
program as^slsianis. an J other insir utuunal or comidtaihe support as 
iiecesi*iry The pupif-teacher ratio is^ IQ m I 

All teachers mmt lu%t? appfopnate siatc hccn^^ure or be able lu 
ohtam hceme variance ur a provtsionaJ hcense from the state. Vn 
hceiita^:d staff ctho^ on vamnce or ^ilh a prmismnal hcem^) must 
obtain the apprapriite hcea!^ niihin i or 2 yt4r% thruugh completion 
of a $iate apprmed. unhersii^ ba^^ed tr*tining program Salar> 1% 
tcrmiricd b> neguitaictl tuniraa wnh the #916 Spccra! Inicrtiscdiaie 
Schoo! District. No vanauon irKisl% for special c*tfucauon %^r^us other 
types of ic*acher^ 

Staff are hired alter an rxhaasii^c inicr\icw artd c^afuation process 
In keeping nah profe^^sional practice, Ic^al rei^uirement^ and 
f egdfation^, and affirmative auioii pfocedurt^» mltr^u-H^ adhere to 
knoKlrdgc and t^impctrnte required for a ph and ^iKxified tn job 
det^npiioa^ 
I 

PROGRAM CONTENT 

Ihe prc^rafn'^ gtMb .trc four in nurnticr 

I To provide appropriate p>uh«?ctiucaiiun3l dug^imta M^f\tcrs to, 
%u*i|iected un^*r%etl and undcr^^^ed %rvcreh emoiionalK dt^ 
?urt>rfl vuuih rriidmg ^idnn the T^m Caiie^ Meuupuhian region 

2' lo prmide an intcn*i%^, dailv cditf:auof\.il prcigram c%clf con 
lamrd* m unwwL under'Mfr^ed, and more rc^triitnt^U plated 
\0yth iagc-% 1 1 i<> i6> nhn arc Mnerrh crnfUpmalK dtsiurtj^i or 



have mullipU* tuimluap^ o{ ^^hah Mm ic cim#fit»nal di^iufKini f 
prifiutry handicap 

3 1o lua^ioii/e rach 5»iudemS up}>uriunii> lor r*- ti\u\ mu\ jt mutt 

amttmon U> ihe ^ludcnt'^ i c^ukni ditiuiu *ii*in. Mimubung !*a4j1 
or ^iibregiunal pfogtam .dunhitiw Un MitdtnH t^%\umng 
micmni' s|>ctuii tduiaiiun vcr^ur^ bv pfiniding tumuliaiivt" ■As'^ts 
Uuuv, 4ml prmidmg traming uppartunitic^ hit rcprt^ifnaino of 

I io provide bcluniof^d m^nagciutni ttaiiung. fjinit-, ^u|j|KJrt, jiuJ 

^utflcnr^ and famdv ^ necd^ 

In order <o 4ccdiiipii'»h diot giMKfj\cr .i |>eri»Hi ot > ^t.ir^ the I 
Mio\* EdiRaliun C enter i*»iomprwd *tt thfr< li^j^M ionsi?*iiuiH*» oai 

Evmluation and EducMion Comj^nent 

Aa imhv$duah;cd diagnft^fu and iti^iniem plannui^ ^r ^Kt nntdr 
amiLihle u> (tppfisprufch reft i fed children IIrhc Mr^^itt^ nnoHr 
o^Mnt-^mcnis of micHeitiMf. cdut^Hninal. cnM^tu^iuK ^ikwI. mcdital, 
fieMrnltjgtcjah *ifui ^n^ifi n^oUM fufuijotiing of indt\idu»d vhddrtn 
and micractnc .i\%c^^ineni^ and pLtm fiLur-i dit nuHh iK i^^tt fi 
tiidfi^idua! chilclfrn^ ntcd^ and cfivirofirncnfai laitoj^ and torn 
poticms During ihc ft leffal pK/tt^^. ihr l^jugUilu^^ Idutatuiri ( en 
fer fchc^ on 4i3Ae^^mcni infotmaUijn *%ud fvport^ av,sibbk fiom iht 
LtA and <i!her |r tmhi'^ and agcntte^ FuMher rv*UiMtinn> arc con 
ductcti a ^upplet^^efii nredetl U iihifi ific H i pf us*ran* prugit^* 
*irc nuuh h\ die torlUnu«u^ ^Loilcinofi *4 tl^^nnun jMrr 

A Amh ediitaiu^md pfugf.nn prn\idcd to ^^r^errh enioiKjriiitH 
dt^iurbetKhifdren ^hu niav be^i tit Mrr^ccl m a m H contained cm trun 
ment de^sgneti an'^tding u» %,ii!dd?Mi tbdd dc^clopmcni {earning 
pnntipk^ Sut h pnntiplt^ are mipknicnuti through ^'*'»»t'tijiuaiH 
aitanged miifuiiion^d pioj^r^m^ duif Liidit*iu if'^iM prugtet^ foH^ird 
prcutdied ^^mK ( hdditn cnii-r iUk progr^nn mio .1 t ont^ifictl 
tU^^unu cLe*-el I in LfcC p4r4afMe} jnd,4i^%ihe** .ur beh^i^iof^lH fcad^. 
mme into uirmnhim ^inuiure^ calbng lor g?t.4ter .tiriMunc^ of m^K 
rnaniigcrneni. rc^j>*»nstbiliiv, and j lessening t»l ut^uft jnd %uj>i f 
%i3tfo?i (Lt^rh II ittui III? C bdtirrn ri%eived cl-ii^^rcx«m imuufttcm. 
rcHiMfte prtJgf^m mMruMiun. adapts! phvmal cdutaiMii. ifiM^ sup 
pott %ift ftnd e^plrjr.jft*f\ cxIut.ilHJii, and pic^tx^iUoSMl ^^urrit nLi 3^ 
part *jf ihr ^rnrr.il ^r^ar^ tiiirrct! b% rhe pr«'i;f 4ns 



Outreach Componeni 



tiriiig dc%clu|>ed loi iiiJi^idiMl ^nul! gf '|k jfu! diMtRi ur ,igcm^ 
•Aide Mi>c ilsc mafor puf pm^ nf ifu^^ cUiiH^ «vdl be m? m^^imi/.c 
siidHiduji %hihlttn^ MH*t-*^iiil rc cfiU\ mtu mtnt nofiii4li^ct! ttiu 

iii rnlniiuc }Mftu4j#4ur?s^di^UM .iJKt.*|*rnut:^ m i^fii^l«»ru^MurlKrfi 
ihddtrtt. Mul id) j>f r<Judc llu if* f|H3f«ijjtijtc *if iiiiklH t« 

cr*i?t^h di^UirlK-*! • inlf!?cu U^itn U^al di^^^^ui pUHt mriiii to mott 

Lt A *- ttMl jM%C itH*-»ilid ^iiidcni^ tin f«iiii^ftlhm pr»*gMm iUn\ 

Family Service Componeni 

Ser\i*c^i*i ! titiiiiiHid 1 tC suhh'tn-i^ ^iu pftnuird Jhrii^i^h^i vafielv^jf 

Jiiiitjfi^llip^ Mill nmu.if.tm^. 1*"^^^ Jt^* pLmnini* and di^r|fjp?iit 
and -nup|;*?n»'*^ iunat^i^^^^ ^'^tth siuflt n*^ tan- and |MJint^ iir 

Daily Ediicaijonni ^n ice 

^i\Hr \- Ui^nd ?M itiM the fno^r.tiii \un'\ 4<»Mtattu^ d^v 

IS pti*^ii|c^| tlt€ f ii-*tj\e t<* ft -^ick nu.il pLjttfti* 111 and *i |Kitc{i^ 

tialK appii>pf i.i^f fii^^^Tifitrsf Un i lnhUirit rxnai^ i^jMi^ athvt npc^ nd 
+rf*if4i^% ! he pf^*i4f.itii c»|>iraft * 4i2fir»^ tlu tiatii^Mfiai JiadrPHt ^rar 
^WplrilitM:? l^ini i atu! pf< mdc H a ^t rk li=d! da^ |M=rnn^^i\r luf 
spffjinjsl h^stiifinKt pf^jj^f.flM < hikJfili -«TC ttAii'.iMnirii lit the xthimf 

f.iJJnl** hc»fiK *iir ^^'V'r si! ?Iu" f*-ssttfiiH '^ith a t<if|i||iufia% iixaJo! 
-^r*iUp h2*li?f -^.tr^j j«ni:i if- tJfrxl Uu *j \ stf ibi ttiiitrfiis 



jtiriiuf high Imcl The tn*j|uf ?u of ^fudcni* nci*ti i^jniiii *ctJ 

dir%t?lripiiii?m If? frjifiiig, nLithenviJa^. ^f>rlling *tnc! %4fitin^, jpd laf. 
gij^igc ^ki!b M**^f ^tudcfiL^ fj|l t^riuH the lOth jicttr iiiilc t^ii nurm.itut 

dertm ^kilUcifQ infcnt/n f>r » urr?iuhim refr^rnteda^Mr^MHiiit inMtu 

arra* g , mhuiI Mudir%. liirraCfifr. linguas^r ^'ft^. -^irmr^. m'-^u. 

Hf>Vkr\trr, a l*ir^»* ^ruup »il ^ludcni-i .ttt: %uitu itulU skilled in \mh 
aC4deniic %kxlh ih.il jhtn need ihr -^fdsnard^ av.ifj.iblr funtoi high 
t^mcidum I hiis. t ufTuuU %m h 3^ Invt^niifv algt bra. h^^ifin , pjiii 
fcal prtKCx^, ami mu^it afsd an ate p^tt^tdi^j Ph%^it4l cduiaUi^a 
prtnidc^d io Hiudenis. ranging from i I I if^uvrmrni and mMior 
doehipmeni %kdl vrv^iun Lir^ge i»rouj> ila^sc-^ iV - Ifi-I2? 

AH cuftHulum of fcnsi^^ ^rc rrlaietl m ibr ft I* -jnd objCfii%c^ 
prr|j4rtf€! Cur t*aih ^iufU n% U hen a t hdtf^ ^|5etijl nitd^ a^r rriaird 
' basil aiadc^n** ^kdh and ilas%ft*eim re^poriM^, hn ut hcf iurr}ti.lum 
pf*:>gfani shmtcti m lh jj tUxvtimn A nifKhfic i^iun ui cnipha^i^ 
iur^ for Hfudcnc^ f/^r^xc^^m^ iniati Im^^ju a*:adcoitt^ ^kilK Whicht^cr 
rmphasfs i\ la fhc Mudcn^ nVuf f Hiilum ihr f EP at?^ a gt^idt 
and Horkiff^df?€unicni loijcfcffnint in*»UtutHsnjl!aclu^. fcsjMajw-^tif 
^Mb fo be 5*iughf, and aiiiitr>t*mt'iif^ 10 mco-mtctl 

Ma|iv Muilrftl% Vt^ri\ic Hidi^ld*iaii/cd jfi^ir ui?3»in tut z* lati|c pj»ftsnn 
€j| the dav, c^iictialt^ d in%irtiti$on H fuiiiwl on th*i Mummcm t^f 
ba^ft iLilk f hj%*r>rr. gtciup anif u« tiunal an angtmrnu arc i fiipl***#cd 
%*jth Miidcflf^ a_^ Iforpif n*K a% |K»^Mhfr ftif fra-H>u*» uf li*>U« '^^^jtiid an«i 
tf?gttiM%r gaim, fhc IJ-CI pnigTam appf«xuii*if«s ?hi itpjcal famor 
hsgh a^ ¥11 u* h as pt*\5i bit. ^irc*>.^ing t*Mi|»rtanvr j^jt-up **f icntrcl mdh 
odi dtid making pf*jgre^% m a group toiurx^ 

Ducct irathms^ ^?rairgio afr iniptrinrn?rtl a^ tlir program dt^rl 
Mp^. Difciit tcaihifig ^irafcgit^ art tho^ dcrnrd tnHn a ta%k arinHtn 
ur l?rha%rorai Icafnxiig UifmuLttHm SimpU iniirMtisorial artd 

tumrijhirn appr*M^.hc^ arr Kt^l • n v^hd Irarnm^ prmsiple^ and 
contcpl^ I hc^^ ^fralr^iocmphawr a sUu^tuirA •?! limi on u^i. 
i^hc aticlc»aiai|i *d aitutafc and prtdi<ftrn? fr^pniM"^ frr*|iietif ^^rtrs 
lonrmrfif of ^rudrni i^rr ifimniruc imMldKalion iif icaibtfi^ and cui 
n* uiufii attordsrsj* lo ^liidtut pirforoMnii: of %rtjurnt rd inafcfi 
iiH. ta^k*, *if ^kdU. do cl€*raJit»ij o| rrtf*r fr^|:i^jn^c^«ir fu^iifc^i^ifidirii^- 
loniifUiOu^ sutnnU^nn^ of ^tydcni pf<i^fr^^ ttuphtm utMnJti iff tllVt 
li^r f laE%^rfi«>fti fii^inai^ fiirni pf^Mc^h^rc' .itiil ^.fip^iOff *^ti.|#f^=. 

m ditrfl Hofk h -audcniH I be tH lu^hK mfcfr-^trd ihr 
appliial«?f* 2*1 Iratrnns^ pfifHsplf:^ m iH pf*r^r.iin lof ^ain'* in Is^jfh 
facial 4nd i^i^naj**^" dt^mam^ 



4 



STUfeENT M * tIAGEMENT 

offinrnrot tx^h^r HFi^ iml Mfrni^thcmnf^uf pre— i*i Wlw^iur* Umi 



cir%<f5!3t ♦t?*iirr ji ippfiM*.i/f ^ a I ^ n^lrihi- 




hrfp %iudiriii-% dc^tr It j|> 4 *cn%r of uHnfiMfnicf*i m rnom^iKjn for 
prngTc?^, *\%%m m ^M^l^^m^l^ immcdMtc MuhUit% it* be dc:^r|t<p^i 

At file rnd «*t ihe d.¥v ^^t«nip mtTisn^ $^ held jg^m I he icachet 
f^jt^^ the ||tJMb ^it!? >t«drnf*, ^ccks Jtt%d rfituuf^^r* fwlURk on 

for ilni d^v ! jclnt^rmrfit « rctaf ded. ciilicf cifi ^ ^ «driit \ ^mi- 
ttMt or 10 ^jnir uihrr furm AppruprMtc |xnf*t^ or frirdor«rr> jfc 
4W3rd«fd 41 dull iintr 
^t^n% ic*«li^f^ *d>«j uvt group Ixi^ctl rrinftificint'fii ^u^M«rgiir^ 

ctonoffn *>stcni M Mudcni^ engage m Iscfujvior^ fcyicd ta i.ii»k 
compliihmrnt. inrciing mk^^sJ ifiltl actiuft r%pctu|iOfi!i. *^iad ^If mo^Ti 
^gtmtctii gam^. ihrv rain poifit^ ih^i Ain Ik a^J for partft^^ii^g 
prt^tlCl3, %pn;i^| c^riili. frre Cilfic. rtxrr^Uonal atti^iljc^ oui-af- 

lUluf^v tscXtjrntiii -Hiiial infer J^lHHiv taili gruop fuirn i% 
dtf letirni. svt Uk umt^ the r^^niui gfoype^pctialiom f?/und i*ithin 

tno^mj* and %*urki«g un unc * s^o^i^. helpful io tiiiicf^. ftdf 

afi 

4fid e^h |r%tl hnUh =j Mimrhh^l ddlefr^it gt**up iatu^ Ihcrr 4rr 
fhrre Ir^irb of tb^^rtj^cjim at the Hi 

/ hfiir^ ila^^fn^jf^ i lic Imii^ on inds%«i^i^^ii**£^i ^lAdtiiHH in 

\i^r K ij 1 1 u r rtl pt ogr J t?i% . ant! t%i^ir_ *d f fyun^gcmen f Aa 
pfogTr^% i^mu^^. fiRifr ^idr=^n-^#dc (p^jfalltl? gioup nori i.^ 
'^iiigiH, imtr-^^^ nnph^^^^ i.^ pltfc^j ofi fieginnmg infcr= 

jfc hrM 

fncftt. jnd higher c^prti.ititjn\ for %eU-nun^g^rmcni ^nd 
lir-vrlfipnicfii { L*^^rm«fn^^fr owfilctj tt?orc toHjfd cmjpcf 

3gr jpproprmjfr yunKJt high) ^cadcnm jjcriortiuiicc 

fj^l Ui Tmnriiiiin ti^i^^ti^m f he f<x*x4 « on Urge gTi>up .n^tlcffiH 
m^iriicfion, 4gr -jppft^ptMlr fochtj^^or t^'^^cjapment -it>d 

^hcj^^l homr= 4»d comnninin filr. 4nd ^^cp.ifjfKjn iron? the 
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iii.^ prt^ram^ Clla^srtx^m Mructarr s dimifuilwi to general 
r3c|>ert,tiioa^ of a jUttkir fegh k W! cbw^iom. and hi?3>> 

LMh nudtmi ha% a ^codt ^^to^ frlitetJ to **:hm^| pnvilet^r*. 
Siw^kni^ can change €t^^% ihiough ihof f^h^^jor A %amsun of 
^dr pri\tlri^ ifio^n f able 5 



irf Cede Ft^*3tg^ 



^ Vfl fWjl <if- 



liw tiJ^ic 



1 C:^o^ 
fo be brfm ^ 

, ^4 tsrcd fun 

r^rkJ inp?^ iff tTr^ 



t^cfi student hrpm on Code C ^hm cmtAlr^l m >h.- pfo^^m ami 
rrmams -of? C'odc C- until be or ^hr mhrf dt^^ppc^i to t«lr A (of 

A drop *Q C^lr \ occurs 4utoin^iK^Ji% lor ihe !o|i.^^ifi^ bch^\mt^ 
fa* ph^^^^i a%Mull, (bt ^rtt^l abu^ it / or po^.^c^s^op of 

caught ^tJieljng ' 



A ^^^i m m Code % for ihe r«i of ^cl^ d^> ai^ t&itmgfe 
l^t ^ If futihm %^btkjm of code teh^ra^ tte 

T» C^m Cade fc^ f^:^xjte% a c^Hf.j^? *tih ift^ l^:iwf 

Sm ^ mmmum of 1 0 tdbooi ds%^ The c^sntr^ci md^^te^ m Jgrccmem 

lid befav^r:^ duiisg to him FyrtJhct,^^^. tfec *44^esi mg^^ 
agrt^ ca d^i^^ a Code E "rKytmigrLamtr ^.onirw" cm<c ite h» 
iKfc^^ Code £ 

aft m mm^ t^itm « ten t!^ lips ^ LEC. To^ c^imct 

nrm^ Iw^Tig lor ^ ^^tfy^ pemd ^^d^ifised m befcavwai to 
^fc^^A Ccmii^cts are ^£3*^ oftcn^r^terd to Irvct* cJ^de 

wt^oui for ocfe 5^4gtos^ Sd^ad d^iw ^ i^lAs^rm 
4S ^sw^>e-*tepmaJKm pii^a^" for nim'^ m 

oal^<to oat. pb^walh tc^^ar^^. or n^w^ frms 

i^^fm^^, of dj^^^ts^sbefe^"^^ 
pi^e-dc^m^W ^^ogT3ia5 be dotx^^:^irf ^ ^^ded, be rt- 
^ beds the C^M Scod% Te^^ ^ a b*^ Afeg Re^ T^is , be 
^otoW m m lEF re^i^^ rm^^f purest perte^^. ai^ be 

of cmei 4^ ^ dcfef^^*5e hkth be rifem^ m 

' be^^ crimed t^^dsst^ctte^k^ag etc wn^dii^ ^ 

^ ipeol^ darof^^ bc&r.w^ 
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SPRING 
(Special People Realizing 
Individual New Goals) 



HVj Ifdado Wa-,. S t 
Ailanla Gn JOifiS 
: $04 i S7S 770* 

P^^ihm Jt7un\ iJntdijT 

nmnrT ir ji^BMi^i^ ii iii y^ i m^i ii M »l 



tmnpvr^c^ ^^fich rmt/t^jn^% cinturtsnf mdi^fdtM^K Lp unfiJ the 

dfim t>nl« yp Ihr 3gr of I ^ 

SPRISCjt iuundcd m i\tvb^r. ^ith the fim slt^xtji%fr 

bring lo dori^ip ^^ model . ^ ^r><ng ^o^fclt cfnoCioruO^ duturbed 
^.hikifen i-*cr tf^c ^ge of 11 Iht ^xind ^nd ihird o^^rctn^. re^pe^ 
fxvTlv wt ?tr to *ir%cfit agfrrtt^ ^hirni^, ^nd dcxiwn stated to ihe 
«Td% at tho< %iJ?ittgMrj-% cl^ji4cail% 4 ^siMs^mg effort ^ a*id %er»^ 4 
limited nufn^scr of ^^rrclt efri3:Tt*oiiaii% dxt^uth^ .*daic^.cqi5 jnd 

S^^rfit IVti^fon nMiyff^ r^cniiAalf* rr-^i^nurtl ^f,r ?i^^J !o ^f>c 
le-^trfrK rtfKif^*naii% dti^tujlmlchiidrm cr^rr fhr ^sk'" H= and. *ithe^2 
thc^ f u?id* ^Jkxoicti. SPRI^iG r* ponded - thfw oihc? 

jdkxjirf fund* Co bc^ni ^r^u;^: ^octcU cmfjiixtfi^ilU diM«t!)csi 4di^ 
lcHCPt%,4Sd J he SPRISt* m*jdcl ^ «^ rt\?vrirr^rfKlr-| Uti Ad^piam ^nd 
^d^|M^lM3ti on ^ %Uir v*>i<ir lwt% 

SPRING i^^dmim^Jrrrd bi, Sc^fth %frfri*C hikjftt* ^ C *n?cf opc a* 
tbr £4 |i^^\h^du«atMTnji] it rurt^ N«>3rth Mrtn/ C Jnldjtrn>. i-^nut^^ 



The ..Hhcrcrf %>ivcm% ^tt iht? AtUnu PuWk Sth<>?i! Sif^cnt, Falion 
Cotimv Sthool S%i^l**m, GHinnrii Couniy School StMctn. ^nd Bult^p J 
Cil> SciicKil?^ The pupulilioft %ef\^d *ndud^ mnrr ^lU. ^uburtjan. 
rural SPRING %httfr ^tm, anc %ening pfinufiK mneKiif 



TARGET POPULATION 

fthixt^h bel^wt the agc^ of I j ^rid ^nd in Rf4dc^ H thTough i2 
I 10, ard r^ch ci^s^ Im ^^Hlr 

ai4ifm«:4t_ic childffrn dind otic iot4U> ^uinta %.hM the fr>i lu^c ^ 
mrMy of dM^nmir^. prurunH ua^j^ijrcd^ and socialt/c^ *'gp^ 
^ /\pprm4maid> oiii: third of die SPRiNG ^tudmf^^rc in^vhTd 
m ihr ji^ '*t*ndr juiiKr sv^^icm. bu( ^^r i%p^ J SPRING 4tydcn! 1% mort 
id*ifi> m br inwhTti j"!! the m^nul hrahh ^%^i^m AtM^m^ Ic-trh 
mugc from fif** gtvtdr college lorb, ami IQ^ r^ngr ftom ihc 
r^tiuded lo the ^t:i> gif?i*d One girl hj5 IQ ovri i Sf^ 



CLASS PLACEMENT 

pjjrtrni^, coart5, Ik^f^itmcni of Fanub ind Children^ xr^^^t%^ jnd 
miwt agcmtc? ikpcndiog on Ihe Khwl ^^Mctii. sthcr fclnral^ 
caanacJcd ihiough the M hwt %vM£?j> or m hM. the *>^icfii n^r 
^^afe ol rrlcft^b Afirf a rricf tal ismcntd, iign*fk^fit nmr^o ^uth 
^ p^reiii*4 ichoctb. ^ml <^hrf ^gi^m^r^ 4f c cCffiiaclcd io gather pre 
fjtmifur^ mffjrmauun A Kttrrnmg held deterti?mc »h^Uicr tir n^A 
ihc fcfclT^l ksol3 ap|.f?ipmir cm^ygh lo pHicccd %$lh thf? inia^ 
pro<fr^> If Ml, a p>xhcik^K^i te%f ^ *jdoimiMi??ed. 4 tome ^^mi o 
m^dc? and f4i^«l% p%^thcwci^l hiilor> lAkrn In ^iddiimn^ itifutin^ 
tmn fmm Khwb and other agrm?c^ 1% g-aihered A due ptmTO *i4Jf 
mg © held fa dacf tntne ^hetht f SPRI NC be*i meirt the citijciLij^^ 
af fh^ uidnirfualucd €<Jyc4tion progtatn CU^F] and i*hirihc^ .ortsc 
qaaridy. It s ihc mmt appropruie pbjcemnii for ihe ^udcijt 

The detciininaiH?c of i^hcthrr m ^olmcfit is imlv cmmMifiali* 
d^yftedo? btiu^r t t^i^dc/td. and fi'>l ^laiH m^Udjtiii^.delif? 
qi*rtii, or ciihufaJH ddfcrisjit from ihr dominant mkiciv its Ui% v^ur 
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%%%lrm, 1% A t*iinplr\ pt«blr»i M^trtl Mmp!*, the t|u€^Ui>n nhcUier 

$f ht^ cmircifimcM ih.it h ir? P*uicxi HPSINC* h^^ omtluded 
Ui4t U t% belief to ihuKjl judgment Mid mdi^idu^l e^.^tliiafiofi 

e^it.lmlc Mudcnt^ t%lif* ^huald Ix: ititludcd Mid Hufudc %ludtni% ^tu^ 
should be r^^iiudrd Infofni^fton ?rbii-r tht idulrMrm % prut> 
lifm— am! ne*c^Mi^ It^i cirirfnniuiijun cni*j|ii?n^J dtMuibjmr— u 

and puiivxuw ir%iiiij^. ^ cj^^ his*ufv mi^uding lanuH mMof>. 

%^ir<|Husn piLiut^ . ^H?d ni^m^l ^lmu^ jud friuiK^n olnasftcd irum 

An *u!dji«*?Mi *|?:4c*#t*tit»i*^ ^*«j,i4,..it?*t *|i^i??fl^?rrr the 

Qua* tLiLi*jrn jlH'fi v*^irtti fof rMrluj\j-^t *h^jtdcfrtl ado!eKCOl% lW> 

ffom Lite H^Mri*> Hr^*ud% ^QtM*. dv^Sxmmatr fU^ c4fegofir^ 

u*i5^^uk^c<l ^^i^rc^^i^r. prr^rif?aili?% di**}rdcf imniulu^c ''*ad€^cwlc 

^Uiifuciiih jfr y i*. the %4*k trnr riLj !of dcirffmnifi^ puccinti?!, 
hii? ihr-v t|*3 \irht ^jihi^ib!^ mUnmni-m %nd pii^.uh blip m drirf 

I 1%'t Lhtftt^- H i d * p-^ 5 h --4* u f ! i hi J t ^ ^ n s f i ,1 1 -^1. rt r dcpf r^?H in _ 

:»jrdrti:ier cii ^i ihdi^r^l t^^f^^^^K*^ ---^Ji^-nnj? p^-iihMirii ??r.i?mcn%r 
_^tid ^r, i^ihrf * ii^^^d^i jtn^^Si^ **-*vrr^ iti v^ rs! dr^4i*Jrf gi 

Hi^fiifi^^int hi^h ^<!fr"^ ssf; jTs? i;r ^jUi^^^at^ "fj*" jfimrfi*--i*»?j ^ 

i'l |;^*=y2fMi|t^ ds^»?d? i ;nut _*-iirr Jii_fitr^|a4*^ di^ti^irt _ a* 
. ^1 di^^fdrf 

I II ihi * f *r h -«v r ^ ¥r 4 ^ * ^ I *r - ' n * ^ p|.*- -i * ^ y ^ ^ j^Vf^^j,-^ - i : 



Definiilve CriieriB for Biwharge 



These cnfem mdud^ hiU&^mg 

3 ThQ Mudrat 1% mMmfmm^ ui iuU turn miplmmmi 

6^ The siiidrnt ntme^ i^tM ol Jttn 



Evaliiaiive Criteria for DiMhargi* 

At lifno mideni5 'Should 1^ ici tumbled lot fr^iom mUict itui* chc 
3b^T*r r43ch thmrm ttxmit\^ tmuiuimtulitMiQn or f44Jurc 10 fr 

^ dciLWon fills t^fs be ddfk^iU, howc^Tr. a ilic Frojcct f>irrftur s 
f«fiip*imib?lii¥ ic» cr*5Mf c ih*}t the prt^i am »i pfo^tding ihc nia^miun. 

^icc$ pmfibic If a iiiidrni 1.^ ^iiendiMg tiiiH ^mr .1 nK*nth, he ot ^hr 
IS prdbabh noi gcii?ng %ht f^ntTmtA ttcMimtit 1I141 *ifiti|hcr diadem 
c«uW receiving 

pa?rRl4, |ci *.i*ri!i¥i! ifir jp^ircfii^ ^ulj b.ur ^nt f iht .ntah^vm. (d| 

dcflif ^ ♦igc. -^ihI !g§ the ^Hiilcfit > .Htnifsn* ntuh m#i m* ^ fui*>l in ka^^ 
of iinUllill«li«jIf^«H«i*i. f nuim x-ifi,ittlcA to cx^iniirir *irc |iit^»Muii ^ jf 

fiRat CidiiiMtiCirf t ^iMt ^iit ?^r\«^ ff ihv Mudcnl lo^f ?hr |*jb 

be ^tirfcrn^ «m »it dctidrti t*^dn*p *nif <d tbt firirgf ♦im hr m 
^nd did not H^iii %ii oimr liJN^i Pjujtii HPR|Nt#^ tui^ the *^hfMtl 

de*sl Hithaulbwf iUc^fc i^tu t |>rrh.$|^-^^i>ijgti impjfi.ifiil* fir Im^ nK»»r 
%mKt* %*ilbtiui |^u*tifig*^^brf^*if hnu^H iln Mtt st iitj^in^ ffMl bt ^?itl 



pi 



a irn^tn pbil kr drtidrv |ir^,4u^ Ik tJu ir^jd the »p|HH_siu»ii fisriii 
Ot lie iim lim% fr,ili/r llus 4 1?*^^ t^^^ tT^.**dlr-^-. <M x^h^fhct hr 

4Wc to krrp lu^ |m?hM|« ihioiin^ l*» IiiiiihII ami h**t ihri^psM m 

i.?iHift**l ?.inifs*ciiiiK pLifim?!!^ Ivj^c \xt\ high pfnniW iMthm ihc 
rflb dt^uffj-c^l 4dftlc^rf?t d»' hit fti% durs**^^ lui IitrnfiH 

PROGRAM ttESOURCES 

the pfogram Mall c«iyM3lSfd cigM iirf t i^hl anfr-^^ ihfrr Ur^i 

fjpsi^ tf tftmufung jmth?4tmf. tHi:> *rtfri.iiic^. .uid j dirrctor I Ik 
i^^ter^fniptl mu^ t-. appro^fnaicK I to !0 ^nd the trachm 
ipcoal ctiuc*iHOti i^i^tiU^^tmn of |umm«t^l ipccj^l c JucaUon idl 
tai^ofi Their %^Jjr> is tJiimparaWc to ilnn of rtguLir cfduc^uon icoch 
and i^uff drfcrJapinmi ^ctr-iim *ur uhmuM* oUm, tmn^ h^ing 
tu ctKJpeMiKjn -,di ric*irti* un>»crBiUo Tltc psifgi^m nUc^mm^tui 
un ^Mppoft |?cmiftnrl m the fcx.d ^toiib. depending on iht locd 

IVrh^p% die mmi ufiH|uc ?M|Mipmem the pfogf^si iMilirr^ i^s tlic 

ctMum^ v*hi!t' iuhcf-. d*> fr^r I? ts '^/^ i» tiji^ r%.p niiuc i»! Uir -^i^*!! 
riiraMl lir^rith ^.ntH i U.a « dU i.p M*^ h^in - h X ii^riiutl itt.ddi 



i.,%ti^*ti the iT^iftii^'^H n ^ii ..^ 5 ? idti^f c Atiti lit li^ 

»hr *kdU ?h i* >^ = m_J'_j tK -j.^j-. n u?? *'iJc^.h ^tc *n* s|i*!tfciil it*^P 

Ai^-fi^jTir = hjld h«.« Sa? hunt n. ikr ^.'=.rhc- fiMfta immJl 
h^dr%_ iit ii^r 5ti I he - lih^u k t-n n.imth^. lU^^iv Ifsr*.? .<:i m Acini--, 

j4 t*.iff-cfn;ftjfi^ ^K«H^ ijf M^^f ?.ultiar ^U^^r^-^i 1^i.aia^jc ih^ 

p»n^n?.ifr ^rmr^lMf aaicfrn? ft^ui. Uit- ^c ol o^^^rrit. jmI r^l-u.iiiHn 



PROGRAM CONTENT 



Ai\ Ch#ur^«h ^ ?»f?i|^*nrii? .jf?^ .lifijfr^ rfit^ ,iiJipr«^»pfMtr |or the 
irraimrii? pff^}^t.i«i, arnl i ^v^icn* Ust * It?^ ^uU ^siii fi^rrm 

rtlm.^4K>nji ^^rtitt'f I hi.^ .ilfir*^* the ?!c^it-iiht% ric^cv^-Mf^ to pfo^dfii 

h'*V itl 5>ti5Up h'Hiif 1 1 sr;-|:^*r^^fj*-fi I r-?^ -'tjr^| fhr loc^! 



D^v Treatment Pt^r^m 

I ^ |) ^ ; K p^-fi ^j ?h<^ fibril tt? jli_»>|^ie^ 

ifid ihr Utit-hi^t pf^^cK- s |i *i|f|i!i..jj _ui IH* Jr i^p 



|}r?»^sm,tich h?ait\ If- iii ifiijii^ ilfri filler ihftr !iif?i fi .i 

^i^r ' i.JixlJ^K f i^r f ?- ' jtiii- 1^ iij^jj.jT) j'jjiijj u-r* ftPif %sliit r 

*hr ^'f^sul; 5cjry . ;f^~ ?h» ' i Hir f t^*, 

4tl ^gi ^! t ___»ljf ? - - : , ^ » ^ ^ ; ; J ,5 |-,_^ * ^ I * 2 I H j t i ' - ' ^ » ^ S - * J 5 J ? , ?ll 

IslC ^Ks^t fin? :^ : ,p *^ 'f * - ?! I^J; 5-:- _ 4E;.f »l 



I X£i||f w n J I 1-^ i5 - _ ? I - y 5t» 'If I? 5, - - '-3 ! *r ^ i ^ ? - ^ M » 'J f r 5- *. 



Parent Services 

iM^rti? V ^ iJ*=<l£Ii^ l^^r? fi« j> .^p^ <i?r| ?f tr ti i\ f > i-. 

\f%-L n^A-^n ^^mti-t «<.isfri?f 5 » iv |- >,5 1^^- |>f.^»frjii M»Ksn'^ 



Goats of In^ifuciion 

i ^* ;=-•! iir _ i . I : ; -. r If i ^5 ? - - " - ' - s - . 3f i s^_*; | _ 
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btha%iar md ^ung limits Ihrfc si ^ poL%> pitjc^ur^ %uU 
m mpk^^nung i^^p^m^ «^tm. **ah *<m*tj%a%. tA^ii^it%. ami 
toT^5 lifmg i«ic?gr«iJ p^t% of ihe prm^ Ibc ^^wmc of chi^ 
^v^etn 0. thai b> ^crpimg ihc %i*if f % tliof aftd Witmirtg f ule^. ihc 
>iudimi «i c3tpo^^ to ihc pc^inclv feintoning ^ijiiji^ ^1 ihe pf*> 
gtam TtiJ.^ c^fs jij^ ^ be tcm pumiA/iiefif pi otrfuic. for 

if Ui€ «udeni rrfu^ iq a^iLCpi ihjs %uf .^uihot si* and Jt^^ji* mti he 

ftts^i SPRJJ^Ci mMd pfclct^ lu ima^ ofi the rfra of imtra^ifig 

oppmcti to bring rjifncfJ |l*fcrugh ?okc?i^ In oddiiM^i^. the iiuJcTU t% 
alli^ECtf fM?r pr^i^ilc^e^ 1 1 tbwM be r^Mrtl that ihr rr^pjn^ ttm 

It c% frh that ihr bur? mucli ^irtif^-^J in toixip^ns^Hi u> 

riofsj^i cfi^f^jon^cnt mucl^ muiv bkHv Prs/ple 4o rit^ toiim^ tor 

%c^rmr iSi^i^ If ) for ifi^tcpuWc beb^^fof ^1 Mi\ iitm^ 11%^ 

le ^ __ bi^^k^, fckl inp^i am J th^^ %,^JTv^^uttM€ v^^^Tr^pfctrd If 
^irfcni dcfk^^ttMi *t^ll it^^obrt Cr g . grf^ on bt«k ^fw^^} the 

cciJoft^ One hr^f "If % ^mif cht/icr I c^n i mj^jr *t 



PROGRAM EVALUATION 

r^i^rd n fc^pi of it^lm* ei^fwd ^J^d of ^i^mia s* alf 

fee at ^hf* riM^^^ b^i. to tbc tokct? v*^aric 
ll^.ipCHf-^ ^:tr*ittO t4 J he d.J> ch^ ft ^f^g ci of thiw 

crootdjixjsoj tbc ^:tuJ ch^Jluig s krt^ on nxwrr ^t^kh ^apis 
^lirrti toc^fcd xn the m^if^ fik^ ami c^.^^trd 4i 3 15pm c^i5 4^ 

ii^ pr^Ki=^^ til* i th^fimg ilic ^idsiMMi of ifLforss^iic^ to ijjc 

i»r«d to ihr ^TirirUrv b^* 3 10 ^ *£l e^h M<^rf** fot .-^iiig m 

4-t^^l?ft lud^^t^Xi ^rr gvkvti pfe^i^t SPRING 

*iu^^5^ m ii*mppctFfst^3 ?*itji r^i^^jl^* edi^^Mi'^ ^M^icnix boftir^t^^ 

^«Jieir> fi'^ti '^t^if b^.^^ ^ilCt5<LifH?_. ^xxh thiXT 

o?iff rr^iititr firgii ^ tifuf-^ A *4 Indent c^n trtD^in tr, pro>^r^s> 



^;^rrj ^crt^- uir *3 rr^i^^ ^-r. h.% - f hct .^-•t- j^. the *-^f bf.^ 

rme let *^ :_h5T_-_^,;*i *r^ _:r:£^ f r^^rtf^fe' 

V h= ^rt^ Nr*-T^ r r^- ;> rT ^ r:^?" • - f ^ - - ^_ ^ : ^ : -C^^ j FR I 

i rt irs ^ ii4 c^i"^^^iz-^ -7 l^-^ ' *= :^=j ^C - ^^^ 

^^^^^ ^ T^ViT^^ - ^ •i.c "= P^^n^r 



♦ 



(j^Atnu S£rs.*i| '^^urm jnd tht (.^mr^r-i i'M^t t^ vh^.»4 v.Mcm i wf 

a^tr dollar 

ihrn; jit talking pe^r^hifr* l'>r fhr M^^^nt'* IHc |^vi>fr#lll i3 
funded %r^r u^.r^t U.^t- no .t.^- t.^ U.r ^--tidmu ..f Umdf^ 
the prf -iudrrif ^x^idnatv i4 jpprtii^ifTUtrh $5 j*ri %TJr, cofTi- 
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Brief Alternative Program 
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" Special Edt^tion Support Service 
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SAIL wm mMiAfd m S^OTter . 1976. It w ' funded for the Cm 
S bf KEA r#tk ftmds ip<^ td^tmt mn^ 

tom^TOi, for a iiraft % tal Male funds. ITte 

pf^a ^ ^d^mMcft.^ ^ ta^ Bcto^ dtewi Hspkim #270. wtWi 
a mMdte<fM f «taitan mm of Mimeap^ The pr^e^ 
^ ta^dm A f^ouw mm m^m'Un^^f^ High Mioed ^ Ma* 

SAIL m a im^ ^^^r^^ medd of mim^mmn feigned to hdp 
MirfCTi^fcfc ^i^em^^>. mMib. arid mm^mM^ m m feicgiMtd 



TAHGET POPUIAT^ON 

SAIL #rf^« m ^f^ge *if Mudcm^^ m a giw* imr* ^ilh 

ras^ift 14 1» 21 m4 uudmt$ m ffMm 10. IL and It 

3i iiidtegti fttgh Sttic^rt. Ml s^rt ^iih ^mkpts a w^^^w 

, Th^ 4?^ citdumdf While, Esgtob^i^ktig, ami i^id-^ 
dfecl^% Ailstf ih^ Mydciw^4fc inrtiaJli ^aiifodMdfOpwi prwe 




Rile jwsiki? QfiOT. Md hid ^nif^ii ^p^ieni^ %itJi te^ and 

paitf«iy* pfayi^ ate^. swuil abu.^ wteus (Muh dmm^mm. 

by laicltewi ^mon. r^r heJtii imm^. ma ihi^ haw 4 
fsidi!!^ Is dwlop phj^^l %yi^|iium^ Of fear^ o^eoji^ %mh per* 



Sciidfmit r^frmrf m SAIL In le^ttes. ^mamitaier^* md p^- 

ite Mudoi^i i% fafling 10 a tuininium amonni of j^cm^ 

^ Afticr Child Sttidi A^^«mmi faa* bom completed and jiy- 
draii beta r^omsiwdcd to sfM^ci^I ^dutamn ir%kc^ 

the Mytoii and family an oppofiuTO> dmu%t ihc phce^ , 
e^i ^inm^iMfaibfj md the f swi^ fei ihc r^fcmJ ^iilt $chc^ ' 

SAIL ^udaiii in mmimi^mn cte^ The> «n rcpmn m the 
pr^ram unid ihei gf^Mic, Jihmigft Acre ^i: diffcii^i le^^ of 
frrsw Smm jftrr ^ti^ing j Miftftciori gode pMoi ^^age 
for a pemd ^Twrn S^wt^md ^Uh h%S rJiooI gtMuJUmu. 



PROGRAM ll^URCK 

SAIL «i^#fttto one <*f t4iidbctgh Higli ScJioyts support M^n^^ 
TTm* pro^ fi^ff al^ imludc^ onie ^diol^si. one 
ih rce te|iif^ d^HIiiy iit^hcf sm dtemk^ dcpwdi^m^ coon* 
^tor, wd OTe i«dbcr for ite ^i^aUg mcnLiii?f ttaidaL fh^ 

ps^d^rfogif SAIL Mrnr euwgiJf^ mismMiK. Im 



md gitAip, ami cdi Nratiiiviij. H^ruuln floulriliii , nutumj * Asd ^i$er^ 
mmwm. Tti^ mim ^ IS Miidtftii^ to I %wff |>?4^ri. ^ 

tn ^ mntmm^^ or by mm Ilictr imcih^tiwfU v^ies gt^rfy 
iltc SAIL %i^ff 4to dituuragr ^uiteitij Oictr ramte m 



mOGRAU CONTENT 

4. wrth fof %ilUi^.i^ i> iiiM prodiiCti^^ Signiii<4ni adidl^ in the 
chflil'^ iife Im^ doai? ilii? tot ih^ mM m the iftij^. * 

6. Open t^ifiisunkai^n bet^^cn facets of the jfc>Mi*in otmI— 

wnmk ^ml SAIL 

7. Dfcipm«t*pTOH^ i^udeito^ micfm^^ mumcUttg u^mKt 

bur u^pntoL r^irf^ for ibc Mudcni^' cwc pr^Wcmf^ 

gfofjp *c$^tn^ w%h SAIL !to(f 3 a H^iTter l-^teaf$ f^r dar 
Imb $l4xilCTi ab€> ii^i* ^iib 4 SAIL ^aff peiisn for an iirf^iw^i^ 

^^Uv In 4ddtoii. SAIL %i*jf I confet H«ih wiUt 
denf* tl^i^i^^m lexers for i^jpfmal U?aftsg of mforTOliw txt 
fading liiif ^rgrtrtsi'^ ^^dem^ pr^r^* 

$hc mcitK^oiogv at Project SAIL C^l Aw^miUciti ScalJSg 
Th^ ^i^h^mng ptmt^^ » SAIL *bc ^ludcnl'? mdividu- 

^ft^ ^ucJi^^n p?f^?4m ihc fmw cjf ifsaitnCTL mmmmk 
€Mmg shmti the ^indrtii % pnrgrcji'* fc* f^arctii*, ^jkI a$ a iBrihod for 
cr*l**auog 101 J prsgf diffi uuaomrt CJ^i Anoifiiiiir^t Scaling ^ a gwt 
^fimg ptm^^ I tat eiicisiif If df% idiMli fs 5ct cxiSi tcf^* ttte^uoto 
g^k ih^t t^Am^dh mmml^ Staff ^wm ^udrnL^ to detect 6 m 
15 iiMli^slii4liicd ^*th M Ic^^t titic gt^i f rfciijrf It* 4linidait£r aiid 



jTi^iton, dqieodCTci. dierak^ aby^c. Iioaiihij, jM.%fbii>. lukide. 

eos^ sn iwiiWciwfKc ^fa cuittiuJ) 5ucc^^%ful at w of fupa^Bieg <*j 

Siadaiiss«rii iti^ g^ifa ra«li fnda^ in ihm ff^up, md dmu^ 
mn [^m$m 00 mutuS tta^mmn for gud ^itainoirnL His fnmidc^ 
a %dtkk fo£ Immsdkif af?d tmtmuom (^h^ far flic ^udeni 
figprdlBg oogotag piogf Ai ilic end of «di qiMiicr. an 

mii^l gwl aiiaini^ni ic^fc ^ cokukicd for mdi ^udcnt Siydra^ 
r€cd%^e dmh^ credii for p^iifefwioa in SAJk ho^^c^^, ih^ 
U mtttmgmt upon iiat^^fid aifainmcni of ^1 hdi of the 



Mm sdf maiiagt^ciii teadwg uhm pU^.f^ m the une and 
poup oMioi^Img ^riom. Other hdM\mt num^vmmt mhn^um 
ifidiide a^oikiions feJih ^uppon. iium up eise, and conir^m 
Sp^fic p*x!we$ oehi for suih ^rm^ 4S 4iiand4ii£c and cteiik4l 



Atibrid^ii^ to SAIL Oi^up 

I Stad^ts at r «p^t€d to all aid M gisup Aa^ fisrto^ic con-' 

ferCTctScaad p^rcni cojifircitw 
i ^ft ate^Mt! rc^fuiri^ mk^up in iltc SAIL ^rca or a% ncgxnm^ 
3. SAIL «cti faw tmm pm w«L A ^i^idc^i ^ill nm tv^x^vc SAIL 

o^dit if «r fite TOs^ limm quimef 
\ . Qmmm ^ tii^pMiafcd tndtvidadly r *^€mc c^c^ 
5. If end »f the qtMftaCilie studimi «t. ^10 lualur up for 

up ^iihin 3 ^^kt ili^ nc^i qu^rw 



1 ^v^mu «pa.ii?d rrnMifi dmg'Jcobol firic daring cti- 
lif^ i^bwl d4% J ilodcfii n ci^cric^ 4mn|^or 

driip m A^NJ ol an% i?nd. ihr t cgukr ^Itool pcrf^^ %5^J 
riT«L frfirrr^ la Dten of SiiMlcnts. amifk^imf> Qf pdice Im^ph 



a ^fMt aafcrw^ lo IidA bdore re-^nieriog school 
5v1ieii SAIL mdt pmSte iImi a studmi Mndb of l^uo? or tmt- 
Ij^mmA^ Ml^iag ^If^ wll be %^m. la) SAIL fialf «fiiact 
llie ^udffll*^ ^rcfli^ aiid the Ik^ of Studcnis, and (hy ibc sit doii 
mill im mm home for the day, ^nd hi^ or her iradiers yM 



mOQVAUEVAUJATlOH 

^ ^ufmm s^m\^ ^ gf adr f«f SAIL If ihr* him ofic^^lMlft^f ihw 

^^ib o»m SAIL aiicmynt^e r^iiiirCTicni.%. fli& i* ai$ ctow 

llm SAIL fina^f Itoi^ |3iq%ct lu be a ^ mcia^fiit aiciiimi ef inter- 
'Z^__ %w^tmn niih thet Ingh riil popykiion and, itt^m inipjUinili. ti Im 
. iihiitii3t!i.ti ctniMkii^h mniM^L «i^-nM*ta prnnc utuili tap a^peii 

Baring ihc Om 2 _%^4ti^ of SAIL. of SAIL %iuda7^ 
in ili^ pi«j^t 2 iiiuf^ fpfaiirr ^ *tdik%rf iltrir $odi%idiial gi^ih rr 
ttiitig lo acatkma iiiJim WttI osidjtHialcmiiyuixal c^tlupmeft Of 
ife ^aiteit* tishci fecr^ m SAIL inti ar Bi«rir tju^iilcr*. 7t% dij rtm 
^fspbiii of -^cliwl- Ofi^tc M^dctitj^ liu dwt f If up out sam^ 



PMOGRAM FUNDING 

FmfB IP?ti to I9T9 t^£A liik H C ^ml sp^wl ctluuilkni f rim- 
btifsciWfii fmnM SAIL Fiuiti 1979 lo llW EStA ! dc fV^ mp^ 

icr^mr fed* |if miiktl In Ific4l |305 1 afid jiaic itlFf ) spttial cdiicaiiori 

'nic cyrt cfij |w ^udirtii rtpciidiiMfr ^|ijntji^ifn4id% W93 file 
ifj^iof i|icSAiLpt*^f4i^fRr Will 'autfcni i5 4.*iiii. j,*iMc t«i*sm Ls^^ 
ill uprml e^lm^t^it pL^Mt. 

mimt Mmpc^^tjt ^lii^d dE^^at* !m 4ppU f«f rcplfc^iisjn fund^ 
ihffmgfii ESLA Iltfr I V41 n^Mtntunt %ji tht^ fnmU t^u^dh 
of ili^ thifd. i«r iSfcA iiiiitk 
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Eitahl^bcd m t97S ^ilfPJii^icfcd In tlic Suit CsmfimiiMtrJlh 
S«to4^iii toti^i^ifiin ^lih ihc Weft C^umy Jy%fm& Cmitt md 
ihc Van W^rt tioiiai> LjpcoI SclioaJ The SiaiT Gamit^n* 

UtM^ at V^n Wert. ^ ai> of 12,^) ifi ^ picdamuuntlj rural c€Hini> 
iif nsnh^^iem Olun. The uimi^ m a i^ooded -lO^^m! 

fag i4.lHmt Ttjc prt^am o^r^t^ on 1 1 month M^smk calendat, 
Jilniiif h toan^tog ^t^^tstM^ pimidcd im Muiknt^and famifc for 
lite tmiii^ ¥ar 

The Stall Cominoftfi^^tii Sdioob icnc ifoaWoi cWWf^ ih w 
^mffi^ hum mtrol ^loir^ m tht Mids.rsi. ^iib c^pu-^ in AlMoo. 
Jtehf^ji. Vsn Wen* Ohfs?. md CcJitmbu^, Olna As4Cii*i^pmhefm%e 

pregrasi^ for omrtk^iy^? aftd n^x^iy m^lMju^isd djlMirrt Swt 

of i4iffiffiumi| fc^m aficj i^ wppoii^ pfxm^td^ In pardusc af iO= 
fuiuifa fri&ffi refer 14! ^rfH» ^fitl c^nuibiitom fiMin ai4i%iditds 

5- 

RIG ' - . 



tell FOTcdiatfen* vol w r^e^rtoiy imn. and ^adom f cincdiaikaiaie 

p^tmiii for 10 M«dgfifife4iid ?}iartt fatiltites %*iilt iJtc itsidaiiial if 

M^iitg sodo^odomk composition of the coubij* ihc 
gf^ pftdomirtmiiy Ultfta to^w m mWdIc dais >i»yihc Siu* 

^Sfe&rm A %We rage of bd»to iudi ^ ass^fe^iTOii^ ^ac^l 
It^e^l^BQ% s^wrc aaihsriiKctennici^. dmg abase* %3tidalMn, 

€Pi^| the Alic^maii%^ BJu^tfeifi ftc^raui (AEP) 

ta iBe^^^m. BrfoS c«i^cfail^^ TO«k for cotrmoc^ mm AEF, 
M^Sift Irof teen ttpc^ 10 a r^gcof to^^^^opifons m order lo 



' todsiis muM %^ui«^fiij etect ito ^^cwni, and admsi^a b d«er- 
mined fp iftc tto^itopflBMiof an iQdi%Hy4fo£d alucaiHm pf o 

^ M ptchal^M Md ^ J Hf^ilar^ The lu the rrfwalpforai 

J - L IbmJ coniM feiih the Ju%w& Cpuit= 

/ 1 ^li^miMiw^ ihe jtt%imilir Cmtif dis to ^litilm of iw the 
Myd^i h m approprate andkki^ for AEP 
S- O^roliaiwn ^di ©ffcafa from ihc Jm^nik Cmn^ ih? puM^ 

pf ^ttl m ^ %.m$p^mw effort Im^^m th^ scfimd, 

cmiif , lie ^CTi^. iIjc alicrwiivc ichaal toff- 'iVhAr mi^kA m 

pfie^m erot ji^ite _%|^d ihc aiiifif ^dcw dij m m mv^Msd 
m^-hdrntotdl ^mMmul cHpemwe The mmii is, m ptmiit itm 
^ m^rtmum tap^t m tht minimum ^simni cif mm* ibJt 4^ Mudmt 
«^ be I cf die f ^gufar %€ttxiif m ^w&n m po^^d^. 



SiiitfefiL% mm% mm o? li^%c tim pt^^ at my unit dufmg ih^ 

'III^ re^f n pmeit> mio i Jic i4ji4syl %>ii^iii m«jl%€% ^ i> i^tSMit* 
'cifiTOHiiiHiirm nn lite |Mtt tjf ihr jJicrmiivt: kIiomI MalT^ Tltroughmji 

©rdcr for tits student 10 mum Ai ihn imt ^igt^u^tmn htmi AEE, 
mis$ the puWic iche^ 

PROGBAIf 

met a iMH lime ^ttUK^ ante S^fi C&ffUTOn^«lib 5 r^^kiefisij pm- 
pam pfwiaci^ ii!mifibiT4iivc luordii^ira for AEP « ^^fl as ihe 
a^a^ltt> of a fipKHir« rr^cte- Coitscqucmli. ihere a mm of 
^ apprc^iwidj 3 si^fF mmh^ w 10 Mudwis. AO ii^ff m AEP 
* framed in the csliii:^imif ^tm^^cpi. Wm^icur^ ~mmk ditecd^ fejihdid- 
dtot ami timt unid^ in a %^fm\ Qfimnpk^mmg m^^tmmmu. 

ofsiirt fscw ^ riM so paib^k^ bui &n ihe ciuJd'^ ^wwl for 

TTic: difftt mc^ bct^^fflt the trfmaittjf s wt I j^id dw of die pj- 
«j^^iL|^>thMiroi. or rndd m iImi ihc £mmm lAm pto? 

p^m or ih^^ rJiiM » r%irr^d^> Mi%ii\ ^ mmxM^ to ibe mlm 
fmtm of hdp. ^hirfi afiefi 1^ pl*r imi^dt of r^Sr^M fife 
f rAj, Mu^afcufi^ arc rr^irml in tdm^imm >md diOTpraik 

I worisft ^ Hicll a% ihe aclM%^l*y Mcmcs tmAai^ c^ftiiW m lite 
ari^ef brfu^mirsl dfeortiw (Brwdtro* IW0|. 

%0^t% idtrdute for ^ff^fihin Si^iif Cam^mn^edih 4m falcd ^ 

fom^ from pfefowiMl Nfouwr^ to ihc o^m: of ufii^ctiatv pefwnnd 
Sm rwiniiig^ 

Pf^w ^twumrl ffll bfoiidcf fuku itkP4i *peta&^ m hrpt 

aibtek fkfcL ^ umK mnm ^mm, ojs Ol>fn^^cd ami 
i«iras for 4m CT^fi^ mwA^. ^mi djain4= Eirt^m%i? «^ j^i myrtle of 



Mn^^t\dmmutig r 1 4 one- ^txk ifpnng i^p*0g mp ip the Swi^ 

^ ^ i^jiinc for the MudcliL% *sha la l^fa 
of ihi% %«jLi^iMl prtsgrom: Tlic loiwi for faiijra^aK) 
c^diMiisa Mniclawi ^ AEP toff, t^li© ^^Ukh KiiIj^ md 

p^^MiSd. Tl^ as%i^ *up|ioi«4C rtrtitiimjiiip of ite Vast Well 



OTOTKn- MAN AGEM^T^ 

YeuiJimtfe ^it^n^uw pi^ram^?^ in^ehirf lU ^ tejchjiig iiram^i 
pr€^» tl^gm:d \u ut^lc s p^ti%^ Mudoii c«Iiurc- As todu ifci 

ft^^w fdaMmhfp mill ^foiis Mrf tiOTm^nit% 

U^tte ipg^ f^^ijf gWip ittM^M pr^fr4i^ i^id to dc^m- 
tte ^ult >oiiih miewmm*. the to AEP i« ihdi rda 

CMRI itat m vmi^t t%p^J p^h^f^ aftm^l m pulA ^Ito^. 
Thimif^ %t%^ p^rraf cwwn^ and cfa^ oifcrpetiq^ ^ 
tes^^lu^? sal f r 10 c^^mim^^c ^ coitOTii^mit fae^t^d the 
t^Q of AuVt^ mu^ ^ ^mmm ci^^cfs if iltc ff^f 

^galglA? feif smJnrfa^^^ ^*mfmli©g fc^eml the ffwp c«a^^tsg 

of If f^iiief th^fi Mii|ftaftf4iMm li* ^ bofiM^ctiiw* pc^pidaiwi of 

tte f^k of i.f «iing a n^^MPc cub^rt IJsIm the 
Ji^f^ii¥tf hJiwI a ^t^^g|% pi^^c mi pf cilttitJ^c. the be 
^ dsMiiwut OTitfwtt^l sitlh ^ the pi^TTO tnhcrmi is 

ril^ feg fofs^l giwp ^wi^ 4fc beU I bwr dUd^. «Ji the 



7a 



k^ctsbip Adh m pf i^ot ^c^ufk^aiMin ami i ^uJuip^. Tim mm 
of gftmp mWi^sp t^Iudc^ yt^*f% icig ^pci.i& fof 

fcctW^ m^t4i^ ill ^ii^mcnt pf yi.rfui». dcPnii^jEH of 
g^yi^ erf iri^^tmcra ^rtl^j^fa^ c%*J«ai^ft uf ut^i 4iM5^tto^ Jad 

miffed pfmrfc *^tie a^ft^hin ^hh pi^M^tji^ pccf icmfofi.c^&lof pfc^ 
, Ihuiygti icg^i m^ar feammg prt^i*. ibc lid|mig pf^i» h 

pajsi itsc^i ijr pf idc 1^ tc^tkm tut ^m^%mU^A 

Ip fr^tiiftg mil lo *iiK4lici ^mifi. the %iai«ih* <.r€4i£ ihw »a pfosf 
mrfrad to help tjtsc ai^ter 

Mlicf l^ti ifr^iiMai If Ii^^ bcca tbc of AEP *taff 

Tim cnb^OTmi si f .im*f ^ hjt% pitj%c4 fee 4 mh 

fOTOfC^ c^TOl^^c n^lMid* faf bcipng %iudmi^ F#m^^ f^fl^ 



j^^4ti|m^ ^^u&g ^^dd m u tail il^ ^..i^^ia of 

ii^iMl c^if^ l^j^As^r oJuaA^iu t4i^atiiiistr t^e^d^^ di^^^k m 
AfW* pimi^ imjJi pcfM^t^, af^ pf^ ofc ^^l^d to 



PSOGRAM EVAJLUATION 

cfcisii^ b^rs ^wsriW m prsgif^ ^^^g^ 7"-^ 

b^ls ^hsA fof ^^irm^ ^^^ms ptmst tocfUr> i±2|3 AEP. The 
^^^gr ^wlh ttel nrp-^i^ ii^wl 25 4^ of 44%^ i^*^^ 

^nJ ^gtfb ^ti^^ft^i mtt % '^^4^^ S^^^ ^^itig 

^^^^ of 6 erf ^ gf^C ^ ^ W pfr^M3 ^l^a^^g^ il^ 

fi^L&^ QJ i 1 i^di* IT* AlP m diAt mimh - 



^^ ^^^ i^mim^ i g^fl^ ffi^a &9 Ml ts3 7 I M p^raw^ Tte 
fcA^^rait iJte rc^jto ^jto. 14^^ ^ ^mtt^ 

^ ^gj ^^ h k T t^^'sr^ l^^^drot AEP ^^^^^ 

tf *^ ^-M M^to pd^^c^ ^rti^tat i^art rcpite f^^^ 
^ ^^^ t^ of ibc pf^^4^ tted si^f^ of 



^ PROGRAM FUNDING 

|"_ r 

O^ff, t^al mIw^.*^ 7^ S^^^ Cc^^^wrt^^fcfa S^to^b tetf' 



Iritoiictl «f lemasf i^imaI i^ki^ m^A m hudgrUiyft^ueti^. Ot^- 



- 
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^d^l? Sc^mJ ^?ml^ 3 H gw^^ Iff ^ pw^r. i^pf oft* 
^t^m si Sm^l Scf Mm OsBifili ftrt^ii Cmoi, C«ii^uiiit^ 

' ii^^ apsr ^bh rni ^dM^^l ^t^f r fcrtjwAte for ttpy^ ^ 
i^m n^f^ ium|i?tg ^^a^ytfc l»jiirf itoi i^f^r 

RIC . Si ' • 



1^0^ MM «ma iM pm* Qmim 4ie fccU bctm^ W.M 
'a.® 1:3© 1^ Th& progia^^c^^to daring ihc i^Cip i^ 



TARGET TOPUI^TION 

Tte Dcte GMiisly Edii^iMift Ck^ic^ ^ ^ %%iunut^ pic^om thai 

^» A M^^g fa ^ TOiiiiil^4 fcjT Jiii>r^€rf ^jif*lft4M^ Slud«3it? 
w bet^^^ IJi 4iid J8 1^1^ of 4^ Tbi:>^_f 5 iirtmafd^ C-^^m. 

a hhiprj cJ irtiow ^irf t^i of '%c^»l imiti^ 4ym to itM^^t^ 
^ilh iftc puM^ itiicm oitcf^iii^f-^dCSl 

ictorf di^a^ Sppfvmmjt^i% tiUfcC^i^dcptS been m 
%t^c| feirth lite cwit^t 

Jk^mM t^^m lU c pf c^f ^ im togl^ of yim^ r^^^fv lo 
^^^p^^ riTO«i^^ fur lirgh ^^joi gf^^u^isMx rCo ^tfde^t 

dfflkd il^ ?^,lit to ^p|rf% If i ^arfcrii a fj^mg imlepttMtod*. 

^v! teal 4ul^^if^*4i3jn iq itamfcf oilo 

^irf l^r^^r ^ftool ^oiJrfit^^irM^ trtarti |o the rrgnl^r Mhssc^ pft^jm 

&^f^msg mud Refertml Policy 



* 

64iK^M»fi Centra iuf f miM tc^b^ tKU^t tht pM^M^ute an 

2. SfiMlrfi^^^ «dJ *^ iiiirf^Mr^cri thr d*it^io? ^hI jil fciM ^ddi 

!intfjTOi% stU 1^ mmlkfl ih: pttj^txm tm mmm fated 

jtgf« rti4S itir^ iM^f swWiUji^d a ibsr-^gbl% mun^i ctsmiTiiiTOmf 

PitCKSRAM R^URCM 

%rc^r^^f-*_ ihir-' lull ^nfsr m*l^tj^i.J*%. ^r^d s.-m* ti^lf nim^ c_aMfij|i1t7t 
f WdrfT^i**f 4i%^* .r^ht% |^lt time .^iWit^Mwl %44ft lurmt^^iiicimle 
^3piM^?^ffr Hutn^ri mirim fmirt dc C_.^^mu4i«t^ 

1^^^^-- . ^^is-^f V^mI jiilrm^ fiSM?^ S'cffiKrifn |^>j*rt 

pf¥^r^m. ar-^i i.f^jn^%ji* ,4&ii >.of *ir#% tiie t^f^jftf^^^t f*i 

ji * iFfiipi !?rmi%c ttiK i ^^irt -*nd ^vtK^^ a^od 



letol m mmm'i progt^^ in ^mJ^rt^W^ of i&m m tl^ 
^OTMti*^ Sc^rf^ Teiate^ EdtK^i^ ftogrom (ASIX^ ^iih l^ii^ 
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TARGET POPULATION 



Ghana operates froni the first of August through the first week of 
June. The initial number of enrollees is generally about 1 00 returning 
students, phis approximately 50 students from the comprehensive 
schools for remediation. EnroUment starts low in August, builds to 
about 300 in January and February, and then levels out to about 200 
in June. 

About 20% of the students enrolled are under 16 >ears of age. The 
remainder are 16 to 19, with a few over 20. There is almost an equal 
number of males and females. Almost all students are White; the 
majority are Protestant. Within the area, the largest minority is Jap- 
anese, and second, Native American Indians. Very few Blacks or 
Hispanics attend Ghana High School. 

Students come from a dozen diffei ent elemcntar\ school districts, 
ranging from a*one-room schoolhuuse to the largest elemental ) dis- 
trict of apiproximatel) 2.000 students. There is \ ei \ little coordination, 
if any, between districts. 

Of the Ghana student population, 80% are low achievers. Atten- 
dance in prior schools has been poor, earned credit is lacking, basic 
skills ar(^ poor, and the students often have reading le\el problems. 
The reasons for referral of these students are poo\ attendance and 
low achievement. The remainiiig 20% have substantial abilit> but also 
are not achieving. Probably 90% of the referrals are either student- 
initiated or mutual with, school and paient because of poor attendance 
and grades. 

Alcohol and drugs combined with pooi attendance and poor grades 
are the greatest problems. Parents and students are told prior to 
enrollment that Ghana will not tolerate^ disruptive behavior that is 
intended to hurt others or denv them the opportunit) to be involved 
in classroom activities. On occasion students are removed for short 
periods of time and placed on home studv. Fewer tnan 5% of the 
students arc involved with probation in anv given year. 



CLASS PLACEMENT 

All students (except^ known dropouts and' students fiom other coi^- 
tinuation or alternative schools) must be refeiicd b\ the comprehen- 
sive high school administration. All students living with paient or 
guardian must meet with the staff for ^ parent conference prior to 
admission. All students upon acceptanp attend an orientation class 
(including information on grading, attendance, etc.) and are tested in 
reading for placement and piogramming. Most often admission to 
Ghana occurs because the student is not succeeding at the comprehen- 
sive school. Referrals are almost always with pareiiV approval. 
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Stu^dents can graduate from Ghana or return to their prior school 
if creait deficiency is made up and attendance and behavior aie satis- 
factory.x 

PROGRAM RESOURCES 

At present Ghana staff includes one full-time and one half-time au 
ministrator, one full-time and one half-time counselor, eleven teach- 
ers, and two clerical employees. The pupil-teacher ratio 4s never 
higher than 22 to 1, usually is lower than 20 to 1 during most of the 
school year. Teachers have secondary school credentials, generally 
teaching certification within their subject areas. Counselors have pupil 
personnel credentials, and administrators haNe administrative creden- 
tials. Salaries are the same as in comprehensive schools for all certified 
and classified personnel. 

Help and cooperation from the community are av^'lable when 
needed. Ghana's reputation and image in the commun are more 
positive than negative. There is strong support from our .hool boarcl. 
Students (more than 30%) have jobs within the comqiunity. The police 
departments, probation officials, newspaper, and other organizations 
treat the school fairly. Parent involvement is almost zero. 

Ghana High School is represented at all levels and on all committees 
^'ithin the district and community; administrative; counseling; edu- 
cational development (teachers);'sabject area district curriculum com- 
mittees; and the School Attendance Review Board (SARB)/an inter- 
comHiunit) committee comprised of police, probation officers, health 
officials, county staff, and so on. 

^ 

PROGRAM CONTENT 

Ghana High School s goal is to provide an alternative approach to 
education that not onl) meets the needs of students unable and/or 
unwilling to find success in the comprehensive high school, but also 
assists students with the development of survival skills that will enable 
them to cope with the responsibilities of adulthood. 
The basic objectives are to: 

1. Develop communication and computational skills including read- 
ing, spelling, Qral and w ritten language, and mathematics commen- 
surate with the individual student's ability. 

2. Develop special skills and understanding in vocational and avoca- 
tional areas that can be used in work and leisure commensurate 
with individual desires and capabilities. 

3. Develop self-awarene^ss. self-understanding, and a feeiihg of ^>elf- 
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worth by recognizing and accepting the students* individual abili- 
ties and limitations and by making optimal use of their capabilities. 

4. Develop an eagernes^fc^ lifelong learning. 

5. Devefop the ability to form positive relationships with others 
through an understanding o( the worth, rights, dignity, and 
uniqueness of all humans. 

6. Accept responsibility for individual choices and for the con- 
sequences of those choices. 

The curriculum differs from the regular school curriculum in read- 
ing level. In most cases, materials are geared to lower achievers who 
have reading problems. The curriculum includes social sciences, En- 
glish, math, business education, agricultural science, and arts and 
crafts. Students have input regarding new course offerings and the 
planning of their own individualized programs. 

The most unique feature of Ghana High School is the octamester 
schedule. The school yearTs clivided into^seven parts called octa- 
mester. Each octamester is 5 weeks long, except for the first one, 
which is 7"weeks in duration. There is a 1-week school vacation be- 
tween each octamester. At the end of each octamester, students re- 
ceive credits and grades based on productive attendance and work 
accomplished. 

The purpose in offering this schedule is threefold: 

1. It provides for a great deal of flexiuility in student programming. 
Students can sign up for 35 different classes in 1 school year." 

2. Students are more aware of their progress by recei\ing grade and 
credit reports at the end of each octamester. 

3. The 5-week term provides teachers an opportunity tc offer short 
minicourses of their choice as frequently as they desire. 

Students are encouraged to attend regularly during the octamester, 
work in their classes, earn as much credit as possible, and then relax 
and take a week off. This week off also improves the morale and 
efficiency of the teachers. 

STUDENT MANAGEMENT 

The philosophy of Ghana is to concentrate on and reward the posi- 
tives. Rules are minimized^ The staff are more tolerant of deviant 
behavior and provide opportunity for communication, listening, and 
nondirective as well as directive counseling. They offer solutions rath- 
er than punishment. They do not make threats. The student is re- 
moved when appropriate (about 20 students or fewer are suspended 
per year). Acceptance is stressed, each indi\ idual is responsible for his 
or her own actions and the consequences. Due process is followed. 
The alternatives provided are never a surprise. Those with severe 
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emotional disturbances receive community help through Sierra View- 
Mental Facility. 

Extracurricular activities are not an integral part of the Ghana in- 
structional program. This is duemostly to the makeup of the student 
body and the location of the school. Studems attend Ghana during the 
hours'that classes are scheduled, and then thej leave. The school is 
located on the outskirts of Auburn; therefore, it is not a hub of after- 
school activities. 



PROGRAM EVALUATION 

There are seven student grading periods. Students receive credit at 
the end of each period. The opportunity for credit is almost un- 
limited. Students compete against themselves. The graduation diplo- 
ma is the same as in other schools. Indications of the program's success, 
may be found in the 5-year accreditation, progress reports, com- 
parison of past and present credit accumulation, and attendance 
records. Students cannot earn credit until they start attending school. 
Improved attendance is the best indicator of success; personal devel- 
opment and credit accumulation follow. It is difficult to establish 
credibility with teachers and administrators, who see all the negative 
aspects of a student. There is a strong tendency to look for weakness 
in a new school or alternative program. Negative public relations are 
harmful. 

Suggestions for Establishing iSredibililjr _ _ 

Records are needed on attendance and behavior. Comparisons should 
be made with the students* credit prior to their admission, and results 
should be made known. Success should be enjoyed, but shortcomings 
and failures should be acknowledged. It is important to commu- 
nicate — seek advice and direction when appropriate and share what is 
happening. Administrators and counselors should be encouraged to 
visit while the students are at school. A 10-minute visit is worth more 
than 1,000 calls and conferences. Staff participating in an alternative 
school should document, collect statistics, and stand up for and sell the 
program. 

Service and communit) organizations should be contacted and rold 
about the progiam, and their comments should be sought. These 
people — particularly the negative ones — should be invited to visit the 
school while it is in session. It is crucial to tell the truth and be realistic. 
Reporting too niych success can be a problem, for soon people rtiight 
think that the alternative program can solve ever) student's problem 
or meet every need. 
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Regular education reimbursement is received from the state. The 
local school district provides the same allocation per student!* How- 
ever, Ghana School ^receives this amount times 36% to provide for 
smaller classes, increased supplies, and so forth. The a erage cost is 
$1,140 per student in the regular program and $1,550 per student at 
Ghana. There is a decentmlized budget system for each schooland the 
budget is tied to average daily attendance with a (+) or (-) carryover 
' balance. 
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Walbridge Academy 

• Grand Rapids Public Schools 
1024 Ionia, N^At. . 
Grand Rapids MI 49503 
(616) 456^4922 

Rtissel Harmelink, Principal 



Walbridge is the oldest alternative school in Wesjern Michigan, having 
been in operation since 1967. It serves 250 students, grades 7 through 
12, from the city of Grand Rapids. The Academy was accredited by 
the North Central Accrediting Association in 1979. Funds for oper- 
ating the school come from the State of Michigan, local board of 
education funds. Section 48 (special State of Michigan funds for work 
with delinquent youth), and Title I funds. The program is housed in_ 
an old elementary school building near downtown Giand Rapids. 



TARGET POPULATION 

Walbridge has 450 students per year with a capacity for 250 being 
enrolled at any given time. A large turnover of students is common. 
The average class si^e is 15. Students are normal range IQ, under- 
achievers in school, and usually from lower socioeconomic level fami- 
lies. Mziny have had problems (academic and behavioral) in former 
schools, and many are labeled "potential dropouts." At any given time 
there are 30 to 40 students enrolled who are also on probation to'the 
_local Juvenile Court. Approximately 40% represent various minority 
popiilations. The administration prefer;s a heterogeneous student 
population as related to delinquency, achievement, and social behav- 
ior. Jt is easier to change students* behavior when appropriate role 
models are present. Most of the students have come from traditional 
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schools and have not participated in typical extracurricular activities in 
those schools. 



CLASS PLACEMENT 

The month df September is open enrollment — first come, first served. 
Students who have done well the previous year are invited back. From 
October^ through April, students enter through the system's Student 
Services Department. Referrals are made by courts, school counselors, 
- and parents. If students do not perform well at Walbridge 
(attendance/behavior) they are asked to leave, and other students are 
given a chance. No handicapped.students attend Walbridge. 
^ Students may stay at Walbridge for a maximum of 6 years (grades 
7 through 12) and earn their high school diploma. Students may leave 
at any time. Walbridge Academy is a regular public school. Success is 
not defined as students returning to their formal school! 

PROGRAM RESOURCES 

Walbridge employs one principal, two counselors, a part-time nurse, 
and thirteen full-time teachers and one half-time teacher, most of 
whom hold master's degrees. A strong teacher's union exists in this 
school district. Teachers may transfer based on seniority and qual- 
ifications in subject matter. Teachers' salaries at the Academy are the 
same as regular teachers'. A citizen's advisory committee made up of 
parents, students, and community citizens actively supports the oper- 
ation of the school. 

PROGRAM CONTENT 

Walbridge Academy's primary purpose is to help students who have 
experienced failure or very litde success in another educational envi- 
ronment. It attempts to provide its students with successful experi- 
ences. Its goals are for students to: 

1. Increase basic skill levels in reading and math. 

2. Improve attendance patterns. 

3.. Earn credits toward a high school diploma or promotion to a higher 
grade. 

4. Increase socially desirable behavior such as following rules, de- 
pendability, and good work habits, 

5. Increase decision-making skills. 

6. Improve self-image* 
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Walbridge is part of the regular scIkxjI progrciiu aiul differs from 
other secondary schools in its deliveiv S)stein. Due to the limitations 
of the facilities, ph)sical education is not offered. Otherwise, the reg- 
ular high .school subjects are taught.^ 

The' individualized, self-paced, success-guaranteed approach to 
learning is very therapeutic, and helps most students who come to 
Walbridge. Teachers are allowed and encouraged to deviate From the 
system-recommended curriculum. Stud*ents earn one-tenth of a Car- 
negie unit after completing 15 units of work. Students must accom- 
plish .their work at 70% jot better proficiency or repeat the work. ^ 

In most classes, the student can earn up to 10 points for every 
assignineiu completed. Sometimes, a teacher will grant a bonus for 
completing a credit. Most students use their points to go to the Student 
Ceruer to take a lO-minute break. Some students will choose to save 
their points and casli them in on pa\da\s (Fridavs). Ever) two points 
is worth one cent. Points niav also he used for special events such as 
roller skating, movie^, aiu! bowling. 

STUDENT MANAGEMENT 

Filling up a stu(lent*s time schedule with successful expcrieuccs while 
in school is a tremendous asset in reducing student acting-out behav- 
ior, Techni(|ues used include letters and calls home, attendance lotter- 
ies, free passes to the student recreation nM)m. attendance check-off 
sheets citrried to classrooms, honoi rolls, and suspending students. If 
students elect to violate school rules. the> are expected to take the 
appropriate putiishmcnt. 

A time-om (detention) s\stem is used for students \ iolating school 
lules. The entire staff is in\ol\ed. .\ violatoi iiuisl sit lor 20 minutes 
in our time-out room inmiedi.leh aftei being detected violating a 
school rule. Violations include: ^ 

1. Being disiespectful or hassling a student, staff person, or an) per- 
son in the building. 

2. Smoking where it is not permitted. 

3. Skipping class. ' , 
t. Not having or*using a pass properh. 

A student m.iv onb have four of these time outs in 15 davs; tluMi the 
parents must return to sdiool with the student. 
A student ie(ei\es a suspension foi the following behaviors: 

1. Fighting. 

2. Assaulting another student or staff peison. 
Phvsicallv threatening a staff member or siudvMit. 
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4. Violations of city, state, or federal laws (e.g., drugs,, fireworks). 
5: Too many tiriie^outs. ; ^ 

6. ^ Use of drugs or selling of drugs. 

7. DeslroyTng property. 



PROGRAM EVALUATION 

Marking periods are ever) month with the exception of Ma) and June, 
which are combined as one marking period. A report card is sent 
home after each marking period and li^ts tfie complete credits earned 
as well as beliavior and attendance records. 

Regular A-B-C grades are given. Promotion is granted ottly on the 
basis of credits earned. Credits earned at Walbridgc are transferable 
^to any^ other school. About 50% of the students who come to Wal- 
bridge improve their afiendance and credit production* In the last 5 
years, 76 students received high school diplomas. 

There is a continual waiting list of students who want to come to 
Walbridge. In a time of declining student enrollnieius, this is a good 
indicator of success in the community. 



PROGRAM FUNDING 



Walbritlge Academy began with Title 1 funds in 1967. About 207c of 
our yearly budget contiiuies to be made up of funding other than that 
of normal locarand state funding. Jt is less costU to have a child in 
Walbridge for an academic school vear than it is to ha\e a child in a 
^. standard secondary school for 1 year in Grand Rapids. 
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Horizons High School 

2823 Clydon Avenue, SW 
Wyoming MI 49509 
(616) §34-7602 

Jerry Hartsock, Director 
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The progratr is administered b) Wyoming Publu; Schools, Wyoming, 
Michigan. Horizons is located in a suburban school district, however, 
the program serves inner-city and rural areas ^s well. 

Horizons is housed in a building separate from the other high 
schools. Although the ijacility was not originall) designed as a school, 
it meets alt relevant neejds. The program is in session from September 
to June. There is no summer session. Students are resoonsihie for 
their own trahsportatipn. 

TARGET POPULATION 

The Horizons Program has an average vearly enrollment of 150 stu- 
dents ranging from 15 to 19 >ears old attending grades 9 ihrougli 12. 
The largest class serves 20 students* with remedial students receiving 
extm attention. 

The getieral abilitv level of the student. varies wtdelv. The overall 
population split according to ability is as follows: 

IWc Gifted 

10% Learning disabled 
30% Low achiever * 
10% Emotionally disturbed 
i 40% Average ability 
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Of the total school [.opulaiion, approximately 30% are involved 
with the juvenile system and are on probation for minor violations. In 
most cases studerHs come to Horuons with I or 2 years of traditional 
school experience.. Often this has been an unsuccessful endeavor, 
leaving ma|>y students school-phobic. Students at Horuons are 90% 
Caucasian^ and come primarily from suburban schools. 

CLASS PLACEMENT 

Most students come to Horizons of their own volition. However, 
school officials, the courts, and social agencies also refer young adults 
to the program, * 

In order to enroll at Horizons a student must have the permission 
of his or her base school principal or have been out of school for 1 
semester. Prospective students must be between the ages of 16 and 19, 
but lo-vear-olds vvho have reached 10th grade level are also eligible. 

Micr an application form has been completed, applicants are inter- 
viewed by one or more members of the admissions committee. For 
students oyer 16, thii is an information-sharing sesstQQ. Individuals 
under 16 are screened! to ensure program rompatibilit). A letter or 
phone call from the previous school counselor is also required of 
applicants younger than 16. In certain cases, an Educational Planning 
and Placement Committee .meeting will be held involving parents, 
counselors, and any other interested parties. 

Students younge/than 16 rhay be admitted upon specia' request or 
referral. A meeting with an admissions council will be req^ir^d. This 
will consist of the direaor, the prospective student, the student s 
guardian^aml a prospective counselor for that student. During that 
meeting the following topics will be discussed: 

1 .A genend o\erview .of the Horizons Program, emphasizing the 
philosophv of decision-niaking and student responsibtlUy. 

2, Re<i3ons the student feels the Horizons Program would be a bettei 
program for him or her. , * ^ 

3 .A written leuer that the student is rec|uired to provide from 
her previous school counselor or representative (e.g.. social w 
probation officei) stating whv thcv felt the student \w\x\A better 
benefit from the Horizons Program. 

» 

Followhig the meeting, the student, the guaidian. the dncLtf ir, and 
the counselor would cv.iluate the meeting and then feelings abijiit the 
student's likelihood of success in die Horizons Progiain. I hediijectur 
and counselor ma> decide lo adniii die student on a I \\i*ek trial 
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period inoniioring the student X aitendaiice. sutcesi in classes* and 
attitude toward tlie FIori/.un5 philusoplu. If the admission is termi- 
nated, the student will be referred back to his orJ]i*r previmi5^sehri5oTr 

The school totalK integrates all students regardless of clisabilit>. 
Basic skills* classes att\indhidualizcd,i0^-dJto^rreniedi students to 
avoid segregation. — _ . 

Once students^^nroi! in Hori/oiis, iliev are .illovyed to remain until 
the^omplefion of their requii emends for ,^rad«ation» However, if 4 
student does not tneet minimum performance standards, established 
b) contntct. lie or she ma> be referred to a prugram better able to fit 
thejndividuaPs needs* Students mav return lu ihcir original school or 
transfer to another program at any time. 



PROGRAM RESOURCES ^ : 

Horizons, employs seven certified teachers, one administrator^ one 
classroom aide, a part-time social \\orker^ one secretan, and one jan- 
itor. Two of the staff have special education cenification, and two are 
certified .is school counselors. The teacher-student ratio Is approxi- 
mateiy l.to 20. . - 

Experience has shown that the most essential attribute for progres- 
sive jeacbers is an abundance of energ) and enthuiii«*sni. Gener^tll) 
this t\pe of individual finds the must success at Hori/ons. Teachers at 
Horizons i eceive ^ ' sime salar\ as orKer teachers in the district and 
*partkipate in tlie bcal union. 

Horiijons works closely with al! the ioc.d social ageni^tes that serve 
\oung adtdts, .\ careei education person acts a liaison bet\Neen the 
business coinnumitv and Hori/ons School, 



PROGRAM CONTENT 

Philosophic.dK. education at Huiiiuns 15 dnei led at the development 
of the uhole person. Foi that leaMiu* the use of detisitm making skills 
is seen as a crticia! aspect of the Icarc^nig experience. We believe that 
those skills aie b<;si praiti^ed thiuugh \ariuu> levels of involvement. 

Since schoob aie foi htudeni*», student and paient iitvohemeni ale 
sought in all areas of school opeiatiun. I hose arca> in \vhic!i students 
.can exercise conuol iiulude turfituhun plannmg, individual guid- 
ance, rareei edutatic^n. and the governing pnucs'* of the lloii/ims 
comnuniiiy, 

Student involvement and decisitm-niakntg, a kev lu ihe grfmih of 
positive self tonitpts. aic jiupported in an infuinial atn$oj»phHe that 
is nonthieatennig and suttcss-oncnted, Hon/:un> stiivcs to maintain 
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_ tltai ainiospherc In cncuuragnig tuinfoiiabic aiu! jHisiiual siudcm- 
tcacher relauions. 

The success of Hot i/on^. a m hmA and a Lnninuiiiiiv , depeiidi^ not 
onlv on the relationships Ix-iUc'cii 3Uidcrn> and icathct.s but also on 
Uie relationships suident^ ha\e wiUi each uthei. Hh?. Aspcii of Moii- 
zons dependv ihnost eniiidv on siudeni tuitpui and iiHiiau\c. U \s in 
ihh area that students dm measure thcii uun groudi a?* icsponsiblc 
^ind sensitive people. 

Courses at Hori/on?* arc de^iigned to pro\ide boih bahic anti ad- 
vam x^i academics as ueli as spe< iai eni icbnicnt t iasses Mu>\ classes ait 
set up to be completed uithui 9 weeks, HoHc\cr. snnct enures Mich as 
hhiorv and s^overninent meet for 1 full senu'sier. 

In Older t» pro\ide siuderics input into the iuntcuhnii. a course 
bniin^Htonnini^ session s> held cath 9 ueeks I tic cmiise suggesiions 
^from thii session aie placed on caids hunguii the wall, uheie students 
mav add pos>ible ideas lor class content 

leachers then §ij;n those tlass ends uluch lit inro then area lif 
expenise. Students m.;\ also reuuu leadieis to offei a class tjf partk* 
ular interest to them SuidcntN then piiiegister loi ilasses the\ Wdux. 
Classes with the most student interest in a uurHulum area are then 
offered. In addinon to the classes offered at f hui/ons. students nia\ 
,^iko enroll m the Keiu Skills Center, adult edut ation i lasses, and local 
colbgtV 

The ct>urse schtduh is designed to pro\ide nexibiiu\ and \ariel\ 
wuhin a simple format Students spend hours a week tu cadi cLrss, 
with additional class rekiteti piojc^^t*. held durmg the spenalt\ sec- 
tions Contact. Coinmunu\ Meeting, clubs md intb\idua!i/ed cuun* 
sehng are alsfj scheduled tlunng \arious tnue him ks. 

STUDENT MANAGEMENT 

Stti^dents are m\ohed m all asptUstif tue ^thmjL mchidingdisciphne. 
^^l matters i4 discipline are handled through the JudlcMi Board, The 
^^^iidicial Board has the authonfv to hcai ibises of students who \iolate 
*f^^^frool pohc\ and to make appropnatureciimnufid.iitons ttHhednec- 
tor rhedu:eitor has final s*i\ m uusitei Ntif disciphne. 11 a studem feels 
that the Judicial Board has made an unfau decision, he or she ma\ 
make an apjXMl to the directtu and die (unernuig BimkL 

Members, ol the Judicial Board include three staff and hnn student 
represemaiiH^s Fhr smdent meml^rs arc eJetted at Coinmuntt^ 
Meeting and set^e I semesiet terms 1 hejuduial Board meets ueek- 
K The Judicial Boatd membei^ are go\erned m aitoidance with its 
bv law^ ScHcreK disiurlK-d rnduiduaisarc uteired tfthe appTt)piiate 
a^ncies for addiUonal suppn t 




PROGRAM EVALUATION 

StiuleiU puigicss is dctcnniiu'il In ihc clisMotiir iiMchei b.ihctl on 
(ittendiuice. pciYoniMiuc on tests jikI piojccts, pjriicipjtioiu 
rhesc cLita ,iie rcpuncti lothc counselor \'u\ <iti c\jliMtion sheet eatli 
9 weeks. Students alsV> evahnite tlu^msehes.. 

As the end of each school \eai studerus au asked 'ft) evahiate ihe 
program, llie i.oults of the* evahhition ha e IJten oveiuliehningK 
positive, iiuiticlinga high level o( student satishu tioi:. 

Fhecuiient success latc of students eutei ing i he piogiain is about 
7i)^l. riiis Is cjuite reinaikahle (onsideiing that all of tiiese stndent.s 
have liad negative scIuhjI expciiences ni the past. I he ciedit gained at 
Hori/ons tounis touaid a legulai high school diploma. giiUUed 
through the traditional program, * 

Hori/ons has been chosen is a local deuionsti ation site loi distiict.s 
wishing to esiabli.sh similai piogiams.,in additicni, siaT ha\e been 
invited to speak aboui the succVNst)Mhe piogtani at Michigati Slate 
Univcrsitv. Intliatia Univeisitv. the Nuithcin Loursiana Hoa1d of l.d- 
ucauon, and to educational groups. 

Major diffituilies in the beginning of the progiani lesulted from a 
lack of adeqijate funding. Although this has ntjt beeti completelv 
remedied, adjustnienis have been made. 

PROGRAM FUNDING 

f ioii/ons is funded entiieh thniugh two sunucs, state aid to schools 
ami Section IS fluids la state giant foi piui;tainN niving [;iol)ated 
vonth). Students fintsicli die s( lio<il disliKi aie alhnMci to ,uiend witli- 
oiii tuition 

Because u! the ticalive use of inaieiials and the hunted si/e of the 
lloii/ons phvsual plants the progiam genc iallv expends appioxi- 
matt Iv S^^^HMfi Sint) KsN pe l ^ hiid than the ti adttiufi.il piogi^tn does. 

/ 



Kansas City Youth 
Diversion Project 

4th Floor, City Hall 
Kansas City MO 64106 
(816) 274-2681 

Felicia Sajir, Director 
Elresa Clark, Role Development Specialist 



In 1977 the Kansas City, Missouri, Department of Urban Affairs was 
awarded a gram by the Deparimeni of Justice, Law Enforcement 
Assistance Administration, to impleme* t a demonstration program 
thai diverts and prov ides ser\ ices to some youths \s ho otherwise would ^ 
be processed through the Juvenile Court. Kansas Cit) competed with 
over 200 cities across the counir) and was selected as one of 10 cities 
to be funded as the national demonstration project. 

The overall project management is the responsibility ' f the Urban 
Affairs Department of the city^. This includes planning and coor- 
dination of project activities, contract negotiation and monitoring, 
operation of the information and tracking s)5tem, and program eval- 
uation. The city has contracted with the Kansas City Police De- 
partment for operation of a Youth Serv ices component of the project. 
The geographic area served borders Jackson County, Missouri^. 

TARGET POPULATION 

An average of 300 to 400 students a >car are served. They range in age 
from 10 to 16. Of these students, 60 to 70% have learning disabilities, 
are underachieving academically, and read on a third grade level. The 
typical student is Black, comes from a low to middle socioeconomic 
level family, and has previously been enrolled in, but not attending, 
public school. * 
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In order to participate in the Youth Di\ersion Project (YDP). a 
youth must meet the following criteria: 

1. The youtli must not be currenih under ^'^e supervision of the 
Juvenile Court. 

2. The youth must not have been apprehended for a dangerous of- 
fense such as homicide, rape, robber), or serious aggravated as- 
sault. 

3. The youth must not be a first offender charged with a minor 
offense. 

4. The youth must not be a status offender, 

5. Sufficient probable cause. must exist for court action to be taken. 

6. First offenders apprehended for burlarv, grand larcen). ,ind auto 
theft can be considered as target )outh, and a parent or relative 
must appear to receive custody of the VvHuh. 

If a youth is apprehended vshile under the jurisdiction of the Juve- 
nile Court, he or she automaticalh is sent to the Court rather than to 
YDP. since the purpose of YDP is to divert vuuth beioie thev have had 
any contact with the court system. 

CLASS PLACEMENT 

Youths brought to the Police Yoiuli Services Unit for alleged dehn 
quenl offen.ses v\ill initial!) be processed as usuaK v\ith.some being 
warned and released. Noj nialh , all retained vouths are referred to the 
Juvenile Court. Under the Youth Diversion Program, vouths consid- 
ered more problematic bv the Police Department v^ill be referred 
directl) to the Juvenile Court. The remair.ing vouths will represent 
the target population for this demonstration project. These youths 
will be assigned b\ .\ landom procedure to one of four akei native 
diversion systems: 

1. juvenile Court. 

2. Police Youth Services Unit. 

3. Roles for Youth. 

4. Release with no services. 

£\ computei random!) decides which compcnerat a particular voutH 
v\ill be assigned to, eithei the SO dav Crisis iiuervention Program of 
the Youth Sei>icci Unit or the long-teim progiam of Roles for Youth. 
Youihs apprehended for violent crimes si«/h as homicide. lape. rob- 
ber), or aggravated assault scriutis cnougli to rcqunc liospitali/atitm 
of the victim are not consideied fur .idmiti mt^gfa) Youth DiveiMon 
and are sent directlv toJu\cnilc Court. If a vouth^Kuidumi/ed to the 
PoHce Youth Services Unu. the caseuoikei must contact the )outh 
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within houisof his or hei apprehension. If a \outh is randomized 
to the Roles for Youth iomponent, the \outh is contacted by a service 
manager within 48 hours. 

PROGRAM RESOURCES 

The service manager, plated in a neighborhood agency to manage 
and provide services to vouth, is the nucleus of the Roles ^br Youth 
component of the Youth Diversion Program. Upon receiv ing referrals 
from the intake officer, the service manager is responsible for making 
the initial home visit to expkiin the program ohjecti\es, solicit par- 
ticipation, diagnose the problems, and tr^dkc recommendations for 
treatment. After the parent has given consent for participation, a 
service plan is developed to serve as a guideline for the service man- 
ager to provide ongoing services to include, but not be limited to, 
education assistance, individual and family counseling, eniplovment 
placement, and recreational and social activities.' 

PROGRAM CONTENT 

The Kansas Citv >outh Diversion Project is a demonstration project 
designed to compare alternative approaches t(^ di^eiting vouth from 
the juvenile justice svstem. Operation of the program determines. 

1. The relative impact of di\ersion versus trad'.ional juvenile justice 
svstem processing on the Social adjustment and delinquent behav- 
ior of youths. ^ 

2. Whether the target population benefits more from Jiversion with 
intensive sho'^t-ieim services, diversion with the more extensive 
ser vices, or diversion without services, 

3. Whether each of these di\crsion alter riativcN is more eflectivc with 
certain types of vouths. 

Program Components 

The Youth Drversion Project is a icsearch project that explores alter 
nau.e methods for dcahng with the pioblern of juvenile crime. In its 
attempt to divert the vouthful offcrid^i awav from the juvenile court 
svstem. thrs volunteer ptograni has two Kjmpon^^rUs. Roles for Youth, 
with its service managers located in various communitv centers, and 
the Polue Vouth Services I'mi. with rt. social workers located in polire 
headquarters. 



Poltce Youth Services Unit 

The Police Youth Services Unit has developed an intake unit thai 
works on a 2_4-Jiour a da> basis at the Police Department Youth Unit. 
It is tht; responsibilit) of the intake unit to assign a vouth to one of the 
diversion alternatives, make necessarj arrangementb'foi diversion, 
and identify and make provision for an) immediate needs affecting 
the youth's well-being. The Police Youth Service component includes 
a social service unit lor «d within the Police Department that provides 
intensive individual . » famil/ counseling services and makes ar- 
rangements for referral to other communitv agencies foi longer-term 
services needed bv the vouth. The Police Youth Services Unit gener- 
ally provides assistance to each youth over a 4-week period. 

Roles for Youth 

The Roles for Youth componeiu seeks to develop viable roles for 
youth consisting of placement in employment, community service, or 
self-development activities. Youths assigned to the Roles for Youth, 
component receive a detailed assessment of problems (educationaK 
psychological, health), interests, and capabilities. Accuidingly, an indi- 
vidualized serv ice plan for role placement and appropriate supportive 
services is developed. Role placement is carried out through cqntiacts 
with neighborhood agencies, which provide services at 10 locations. 
Each youth is assigned to a service managei associated uith one of the 
following neighboihood centers. Guadalupe Center. Uiban Services 
YMCA. 19th Street Boy s Club» Clymer Center. Delia C. Lamb Center, 
Northeast fJwl Ceiuer. Minute Circle Friendiv Mouse, Linuood 
YMCA. 43rd St. Bov's Club, Blue Hills lloiising Corporation. 

STUDENT MANAGEMENT 

A variet) of services are provided bv the communitv agencies such as 
tutoring, structured lecreational and cultural activities, career auarc- 
ness programs, cmcigcncv assistance, individual, group, famih, and> 
or drug coimscling, dav caie facilities, arts and crafts instruction. Big 
Brothers. Bov Stouts, and the National Youth Program Utili/jng 
Minibikes. 

YDP prov kIcs the following educational servic c^. educational assess- 
ment, assistance in platcmem in ahcrnati\e schools, advocatv for high 
qualitv and appiopriatc educational placement, tutoring in basic aca- 
demic courses. (General Educaticm Developmciu ((i,E.D.) prepaiation. 
and basic survival skills. 

iu the Roles for Youth component the duiation of seivices varies 
and is dependeiu upon manv faclors such as the individual vouth's 
progress, altitude, and vouth's desire to make positive changes in hb 
or her lifestvle. In the Police Youth Services Unit" which utili/esa crisis 
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uuerveiuion model, a \outh can receive services from a minimum of 
30 days to a n^aximuni of 45 days. « 

A randoml) selec ted portion of the vouths are immediatel) released 
to their parents without receiving sei vices. The experiences of Uiese 
youths are used for comparison with those receiving services. 

Program design stipulates the necessitv of not labeling YDP partici- 
pants. To that end, it is necessarv to involve non-YDP youths in all 
program activities except subsidized emplovment. Non-YDP vouths 
receive tutoring, oppoitunit) to participate in recreational and social 
events, emplovment placement, assistance in the legular job market, 
and )OUth advocac). Thev are involved in the Holes for Youth Club 
and the Youth Involvement Committee. All vouths participadngin the 
Police Youth Serv ices Unit and the Roles foi Youth volunteer for these 
programs. 

* 

PROGRAM EVALUATION 

\ 

According to the statistics provided hv a computerized infoimation 
svstem. 71.1 of YDP vouth have not lecidivated. compared to 28.99? 
who have. 



PROGRAM FUNDING 

The Youth Diversion Program is fiuuled bv the Law Enfoi cement 
Assistance Administiation. I he Kan.s.is Citv Youth Diversion Project 
is administeied bv the 1 iban Affairs Department of the citv. with a 
major subcontiaci to the Kansas Citv Police Department Youth Ser- 
vices Unit. In addition, contracts hc^.ve been awarded tu local vouth- 
serving agencies to |)i(nidc coun.scling. superviMon. and suppoitive 
SCI vices t<' vouths pai ticipating in the pioject. Role placements are 
suppoiteJ bv a Youth Stipend Fi*nci. which can provide emplovmeiu 
stipends. Funds aic aSo avadable from the Office of Juvenile Justice 
and Dehnquencv Piugiar.is to prov'de alternative educational and 
tutf>ring set vices 
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LIFE Center 

6701 Fortuna Road, NW 
Albuquerque NM 87105 
(505) 831-6993 

Gary Hocevar, 
Director of Alternative Programs 



The LIFE Center for Alternative Studies is an alternative school pro- 
gram that is classified as a school housed within a lafrger (1 ,200 student 
body) comprehensive traditional high school, West Mesa High. The 
director is in charge of all alternative programs at the school Estab- 
lished in summer of 1978, the program is administered by the local 
educational agency, which is Albuquerque Public Schools, North Area 
Division, with direct administrative responsibility^ falling on the direc- 
tor and indirect responsibility falling back on the larger Inain school 
administration. The program is geographically located in the open 
spaces of the West Mesa area of Albuquerque, yet it deals with what 
could be considered inner-city problems. The population density is 
over 60,000. The program was the first operationally funded alterna- 
tive program of its type in the Albuquerque Public School System. 
Being a pilot project, during its first year it was closely monitored. 
After it proved successful, the nine other area h'igh schools were 
allotted positions in order to establish similar programs. 

TARGET POPULATIONS ^ . 

There arc 180 serviced positions in the LIFE Center covering students 
in grades 9 through 1 2. During the school year, the center ^yorks with 
approxima !> 250 students, man) of whom transfer to other local. 
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alternatives or complete work at the main school The average class 
size is held to I5» although because of the current waiting list of over 
400 students, three classes have 20 to 22 students. 
The ethnic, socioeconomic, and gende r breakd own is as follows: 



The students are predominantly English-speaking. Most of the His- 
panic children use Spanish. Four of the seven staff members speak 
Spanish, although only one has an Hispanic surname. 

Of the students enrolled, 10% have some type of learning disability. 
About 25% are emotionally handicapped. LIFE Center does inter- 
referral to the special education department located oii the main 
campus. The students show an extremely wide range of academic 
abilities: 10% are^ifted^ 30% are above average, 45% are average to 
low average, and the remainder are low or borderline. At least 75% 
are low achievers. Since the lower level of the program is a preventive 
program, only 25% of the students are returning dropouts. All of the 
students are potential dropouts, and 50% have some type of behavior 
problem. Most of the^students have received traditional education, 
although some students were in special education. None of the stu- 
dents has been equitably, adequately, or justly served prior to en- 
rollment in the alternative school. Most of the students' families are hit 
hard by inflation and live in what could be Iposely termed a ghetto- 
barrij), suburban area. Over half of the students have in some way been 
involved with the juvenile justice system. Of these, 25% are on proba- 
tion and 10% are returning from some type of detention facility. The 
rerrlainder have been mildly exposed to the system through contact 
with Albuquerque Police. Thiough contact with outside community 
and state agencies, many of the students are properly placed and 
- serviced for additional support help. 



Studenti* are recommended for consideration by themselves, parents, 
' teachers, counselors, psychologists, administrators,, or community 
agencies. Referrals reflect concerns in truancy, inappropriate class- 
room behavior, suspension, negative dealings with the law, poor 
grades, lack of motivation, and dropout potent. ' Standardized test 
scores do not determine eligibility, but they are looked at in the 
process. 



82% Hispanic 



25% Middle income 
55% Male 

3% Black and Indian 
10% High income 



65% Low incom'e 
45% Female 
15% Anglo 



CLASS PLACEMENT 
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The referral is a closely monitored, step-by-step process, as follows: 



h"The fornflFfiled*. 

2. The student is prescreened by a school support team. 

3. The student is recommended for an interview. , 

4. The student is scheduled for an interview by a panel 

5. The student is interviewed. 

6. Discussion takes place after the interview. 

7. The student's cumulative folder is reviewed 

8. A decision is made. ^ ^ 

9. If accepted, the student and his or her parents are offered a 
— placement; it must be a free choice. 

10. If rejected, the student is referred back to the school support team 
for other possibilities. 

Currently 75% of the students are mainstreamed for at least one-third 
of the. school day. Next year only 20% will be mainstreamed, due to a 
change of philosophy. 

Since most of the students are bilingual and bicultural, heavy em- 
{>hasis is placed op the community level of Cultural awareness. This is 
done because the traditional school has been derelict in that area. 

Any student, regardless of race, creed, ethnic background, or fi- 
nancial ability, may participate. Only students legally registered for 
grade levels 9 through 12 may participate. Students may stay as long 
as they, the staff, and their parents feel it is beneficial for them. A 
student may re-enter the regular school at will or on recommendation. 
LIFE Center also assistsoin post-graduate placement. 



PROGRAM RESOURCES 

Professional support is received from outside community agencies. 
The local traditional school offers counseling support. 

LIFE Center has six certified teachers, using the team core planning 
and teaching method. The teachers are hired as counselor-teachers. 
The student-teacher ratio is 15 to 1. One full-time direaor is assigned 
to the program* Part-time secretarial and janitorial support are con- 
tracted for. Teacher candidates are interviewed at least three times. 
Traits or assets desired are empathy, humor, flexibility, adaptability, 
caring, warmth, uniqueness, professionalism, energy, dedication, de- 
sbe^ andhtraining. One teacher is certified in special education. Salary 
is the samcfiB Tor regular teachers. Staff de /elopment takes place 
internally and within the dStficlarea. The^main schooFs support staff 
are utilized^n all areas except administrationf - - 



118 




An extreraely_i)pen andcppperati ve relationship exists witlLmostof 
Albuquerque's outside community and resource agencies. The direc- 
ror of tlFE Center is the liaison to these grqups. LIFE Center has the 
most active parent advisory council in the state of New Mexico. It is not 
a PTA; it is an advisory and in some areas a governing board. The 200 
parents meet regularly at monthly sessions. They guide, advise, and 
direct efforts at the Center. They are politically active and constitute 
the strongest outside support agency. 

PROGRAM CONTENT 

Alternative educational programs at LIFE Center are designed to 
provide small, highl} individualii^ed.extremel) relaxed, yet controlled 
environ^nents that offer course ^vork in the following areas: 

Careers and Work Study Reading 

U.5. History English 

Civics . Social Studies \ 

LIFE Skills ; World Concepts 

Language Arts 

Experiential learning and wilderness exposure are emphasized. 'Ex- 
tensive counseling is employed. The program allows parents, students, 
and teachers to jointly decide and plan out each child's curriculum, 
goals, and objectives. It also allows parents and children optional 
choices in educational mqdes. It offers major options and experiences 
through field trips and through involvement with parenu and the 
larger community. 

The entire curriculum is based on the alternative schools philos- 
ophy. It is an optional public school program in direct contrast to the 
local traditional school. Ihe students all are.offere|i individualized 
education programs in the alternative philosophy. The individualized 
educational component is self-directed. Paient. child, and staff are 
involved in it, but the final decision is left to the student on a contt ac- 
tual basis. The studeots are expected to fulfill the competencies set 
forth by the State Department of Education, Santa Fe. 

Individualized instruction and small group projects coupled with 
heavy doses of affective education are most successful. Staff utilizes 
the schooUvvithout-w^lls concept and the community^at-^large in the 
educational process. The alternative school philosophy believes 
strongly in the process of edu(^uon. Product is not emphasized* Teach 
ers adapt their teaching styles to tiie students' needs and styles. 

The student is in thealtemative school for 2 hours minimum, then 
attends re^lar integrated classes. A returning dropout may earn 
makeup course credit provided he or she qualifies. Close contact is 



maintained with the child's re^Iar, teachers. The program opemtes 
fi^m 8:00 a.m. until 12;20 p.m., with optional mini-courses in careers/ 
work study offered in the aftertioon. Fieldirips are heW eveiy Frlda>. 
The school arranges for use of the school van and city transportation. 



STUDENT MANAGEMENT 

The Center tries to eng^age iti posittve djscipUne, Behavior mod- 
ification and attendance auard skstems are used* Serious concerns are 
dealt with by teacher-as-coun$eior, group counseling, peer counsel- 
ing. and a student review board coupled with a student advisory 
board. ■ / 

Every Wednesday Is designated a^ RAP Day. Massive doses of coun- 
seling and affecdve approadiesjare specifically tied to this day. Stu- 
dent^ are actively involved In many decisions in the probJem areas and 
have used the petition system tp express their concerns. A well-bal- 
anced and effeaive crisis intervention network Is closely coordinated 
with ih<^ school nurse and threp ouiside agencies. Each student re 
ceives an I.D. card indicating hii or her placement in the Center with 
all of the staff members' phone numbers listed on it. The program is 
noted for ics flexibility. 



PROGRAM EVALUATION 

All students are given pre and posunventories that are LIFE Center 
staff-designed instruments in all of the core areas of the curriculum. 
Students are monitored on a daily basis and evaluated acthe option of 
the student and teacher on a \%e<*kly basis. Mandated evaluations occur 
every third week. 

The teachers determine cheir ^mn grading policy and procedures, 
but they are required to follow the general alternative school phibs 
ophy on grading established at the beginning of each /ear, 

Sute<*ndoised credit is g*^nled for courses completed. Students 
fulfill the regular requirements for graduation* Promotion is never 
denic»d» j^Umever, LIFE Center reserves the right to withhold creditor 
remove a student ^^ho chooses to fail LIFE Center docs not flunk a 
suident* At the end of each year a 9 month study including grade and 
distipline/attendance results is released. 

Detailed documents and self-evaluations exist {including ouiside 
local cduc-iuon agency evaluation) of the program s strong and vveak 
areas The dedication of the staff, the support of the community 
(pdrenis), andahc support from the Indiana University *\lieniauve 
^hools Program have all aided in the ?itudent^* successes. LIFE Center 
^ has a knv — almust fill— dropout nite, and a high daily attendance rate, 
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Staff ar<: encouraged the uicreasingh posiu\e aiiiiude of Uu *iiu- 
dents and their effort toward academic progress. 

A major pitfall to the overall success of the LIFE Center is the lack 
of legislative and district suppon. and its {josiUon as a verv successful 
small school ^vithin a faUing comprehensive traditional school 

If it uere to be done over, the only suggested change uould be to 
make it a satellite school anav from the parent agenc> after the first 
year of successful operaiion. 

. PROGRAM FUNDING 

The onlv funding received is oj>erational funding support from the 
Albuquerque Public School System* appropriated bv the Nck Mexico 
State legislature on a yearly basis* 

Per p»mi| cosi at the main school (West Me^a High) for 1979-^1950 
was $1.440. , Per pupil experdilure at the altcrnaiivi? ^ool {LIFE 
Center) for 1979^1980 u-as $h\6Q. in 1 year alone, dte alternative 
program saved the schoul district $2%4M0 in uiherbise lost revenue 
due to die simple fact Oiat the siudenis v\erc kept m school Tliat feat 
had nol been acrompliihed pTCviomlv m ihe main schools 10-year 
history. 



Alternative Program 



Slal^ College Area School Dhtrxl 
121 N. Aiherlon Street 
State Colhge PA 16801 
(814)237-4357 

Richard Lear, Program Director 



Tlie program was e^caBIUhcd in 1974, Administered b> the Stale 
College Area Scbuol District as pan of its ptogrammauc offerings, ihe 
AJtemalive Program uses onh local funding for ns xjperoiion- The 
geographic area served is the 150 square rnile^ that tonsutuic the 
school distnct Largeh ruiral, the distmt also sen^s the communii) of 
State College. Pennsvlvania, with it^ \^ar round population of 30.000 
and its Penns^hania State Unnersitv popuiation of an additional 
30.000. 

TARGJET POPULATION 

Students presendy enrolled m the program number 130 Their age^ 
range from 13 to The State College area1^ predommandv White 
and middle clas^^. Mbst minoni> students— ^nd there are ^er> fen = 
att: cWIdren of Penn State facukv, stafT and graduate Mudent* 

The Alternative Program m open to an> student m grades 9 ihruugh 
1 2 tn the dbmct i%ho nuhes to entail and ^hQ ha^ parental perrniaaion 
to do so The students cover the spectnitn from borderline special 
education students jo highly gifted, from Nauonal Mcnt scholars Uj 
dropout^- Ti\c f^rcentage of ^tudeni^ involved m die juveniltr iuMilmi 
s\3tejii is approximately the ^me *n the pcncniagc m thr tun.cn 
ttonal school 



PLACEMENT 



An open admissions pclic> exists Studenls Ptt neither svteenl^d nor 
rcfermi. There are no special classeii for handiu^pgd, bilingual Qt 
multiculmi^lstudenii^. so those nhodioosc loenrt^i'the Alietnalntr 
Pribram lire completely integtated. 

Students ma\ remain in die Alternative Program unul ihev meet the 
usual graduation requiremeniji and other minimum responsibilities. 
StuBcnts may take classes and parucipate m sports and atU\iti^ ai the 
conventional high ^hool v*hile thev are enrolled in the Akemati\^ 
iu§rsiff^.-aTid ma\ return to the high school at^anv umc. The staff 
pmvide the usual high school toumehng serva^ but no spedfic 
placement service 



PROGRAM RESOimCES 

The ftaffing consists of me administrator, one counselor and one 
secretan. The number of teaching positions \anes, depejv^^g^on 
eftrbItmenk Ciirrend\ staffefiat a 17 U/ I studem-teacher rauo. Diere 
are 8 7 staff posaiom, used as follows. 7.5 in teaching areas, I commu- 
nity resources coordinator, and 1 part-time dental aide 

Tlie profesional staff metnbers are certified in the state of Pennsvl- 
\ania and are selected by a siudent-pareni-siafF committee. Once 
hired^ staff members are placed on die dbtrict^s salar> scjiednle a^d 
are subject to all policies and procedures of the distna. Penn Slate 
resoun:e$ are occasionalh used as pari of the ^tafT development* aj* 
though no formal arrangement with thetif h^s been made. 

Likewise, fr^ formal arrangements with other agencies exist* al-, 
though regular coiitact ^cj^i^ widi agenci^ and businesses in the 
communit>, ^{an% of the students engage in community service 
projects or career internships. Thc^^e ri^uiJes are considered part 
the loulpi^igram fur students A cmirdinator of communiu resourles 
c^xjnliitates mmi of thtv Hqi^fe^et. individual sCiff membei^. 

who^r\c .is advisors ludenrs. nta> ha\e regiilar ctmtact with cuun^ 
selmg or other support i%e Ic^ ices available i£> $tudems 

The d^ign of the AlterciaTlve Program is based on 13 goals devcK 
o|>ed when the program iniiiaied in 1971. Whde the emphasjs on 
rertain goaH mav varv ftr^ \ear to \ear at btiih a pri>grani-wjdc and 
an mdividuai IrvcL the psaJs ihemseHtrs remain dnchangcd. 

I The Aherrjativt' Program will provide arrd emouiagr opportii- 
ntttes for students to establish their o^n gials and io accept indi' 
♦iduai rcsponstbihts for ihe desispi and conduct %n their own 
* teaming progTiiijs * ^ 
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2. The Alici native IVograniuili ollet a uiiigcof cuurhcsiroinuhkh 
studenLs m,\\ elect a program spec ifiialh dcitgnccl to meet their 
own needs, inicrcsts, abililies, and Icarnmg styles. 

3. The Ahernaiive Prcigrain utll meet the cuirivuUun regulations 
fstabhshed by the Department of Education. 

4. The Alter aati\e Program will make certain that students aie com- 
petent in the sun i\^:i! skHls. 

5. The Alternative Program \s ill be based in one of the .school district 
. building> but uill constdei the uhole connnunit) as a learning 

fabqnitor) by making use of bodi public and private facilities. 
6* The Altci native Program uill emplov a differeniiatcd staff anci in 

addilbn will utilise the talents of members of the uhole commu- 

niiy on a contract or volunteer basis, 
7, The Alter native Program uill operate at <jptinuun economic effi- 

ciencv bv meeting ihe defined edticaiu lal needs currentiv not 

being met through afnll use t>f tunimunU) resouices and district 

resource:* and facilities, 5nd bv offering a progiam uith bro.ider* 

based ahernatives. ^ 

The Ahei native Progiam will pr<nidc all students uith equal op- 
|>ortunities to learn whAi diev need HKleatf*. vvhen the) neetl io 
• learn it, m an environment that is congenial to learning. 
9 The .Alternative Prt>gr,un nill*tn\til\c siudi m the determina- 
lion of school |>olicies, pHKeclure?*, and governance. 

10„ The Alternative Prtigram uiil alUm students to meet the suue- 
mandated aittndance lequirement^ ihiuugii a llexible time 
schedule that can be arranged ui meet ihe edutaaotiid* lecre- 
atimiaK and empKnmeni needs and desires u| iju mdividual stu- 
dent. • - / 

I L The .Alter name Piogiam will provide a guidance program using 
professional t . juuiclors, le at hers! a^itl nicmlH:t> of the comnuinitv 
"•"^hclp studeiitN wuh {hen educaiMMial prtigiams, perMinal goals, 
and jremmal matter?!. 

12- The Alternative Program uill prtnide l«i the parricip * on of 
eath siudenriii a three^pluNe caieei educaium module. 

13 The Aliei native Pi'*.^iam uil! m\oIvt c\erv student m Mime loim 
of uimnmnitv sei v ices 

PROGRAM CONTENT 

Ivpicallv. siudents twin nuiM ol diet *rcdii\ diiongh ilassc^ ai the 
Aliei naiivc Piti^rain C-lasses nieci iut> m ihiec iinic^ a week, ami .iie 
fretjucnih djst ussum «m scmtnai-MvIc tlasM^ i.tdui dian Icttuie 
ilas^es, Suidcnts niav aKo karn ilisougli dasMs at ilit uunenimnal 
high stlriMil or Penn Staled h\ tndejK-ndcm mnuau In ioiresfKm- 
dence. iH riucmgh career mfein>hips <if tommnmtv >ei\ite 
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The progmni operates largeh on a tradiliutial school c!a>, though 
students are free to come and' go as they wish so long its thev attend 
classes and meetings and otherwise meet their responsibilities. Fhe 
one or two evening courses offered are iinariabh popular with stu- 
dents. Students nia\ use regular school bu^ transportation, local buse^. 
or their own means of ti-ansportation. 

STUDENT MANAGEMENT 

i ' * 

Oiher than describing appropriate behavior to siudenih, there \b an 
infrequent need to be concerned with be!ia\iur management* When 
prt^blems arise, the foflowing hC{|Uential steps are implemented. 

I. The teacher involved talb with ihe student. 
*'^-4L.^e students advisor talks with the student, 
3. UiWii:gaor talks with the student. {This step is often omitted.) 
'\ A counseHn,^ team meetkig is held. (A counseling team consists of 
the student, his or her parents, aivl the staff ad\i$oi.) Additional 
staff, especially the counselor, participate as needed. 

In general, a problem soh ing father than a puniii\e approach is taken 
ami the student is in\ohed lu the development of a resolution if> anv 
problem. 

The respoti5ibtlitic5 listed here are viewed b\ the .Alternative Pio- 
gram as mmimal responsibilities for all sardents. Knrollment in the 
pr- gn m is considered an explicit agreement on the past of the stu- 
dent to accept these responsibilities. Tlie student is expected to. 

I Come prepaied to particip.ite in counseling team meetings. ( I his 
means the student will have lead flie CiUalog and anv other perti- 
nent material and ujll have some idea of what .the student would 
like to learn and how he or she wcnikl like io le.ii n it. tt also means 
that the student has examined some .ikernative mo<les of learn- 
ing—using the cotnnnuiitv. semuiars, intle|Knulent tontracts. oi 
the Free Universitv* for example.) 

2- Make and keep counseling appoirttrnenis 

^3/ Attend class regulailv. 

*U Attend clump mcH?tings, 

5 Maintain some sort of sotial resptmsibilir^ iuuard niamienance 
and/or growth of die .Alternative Program, 

6 Abide by policies and prtxedures deveiofK'd Un the oj natum ami 
maintenance of the Attertnuivf Program 

At each cpimseling team meetmg. the team %\ til t ev iew the degree to 
which the student is meeting his m her res|x>nMbitnR*s, A student not 
meeting one or more of these iesp<msibi!ities w ill l>e given one cvcle to 



change lib or her behavior so that all .ipoti^tbilutcs arc met. Except 
in extenuating circuniManct^s. siudenti nut meeting thtit icspun.sibili 
ties wil! not !>e i>€rm}tied to remain in the program, 

PROGRAM EVALUATION 

Studeriih ha\e the option i»f retci\ing ttm^e'itiunal letter giade^. pas*' 
fail/or written evaluation, and the> eaai ciedH toward graduation as 
hi the Lonveniional school. No furnial ,isse.ssment uf the program hdh 
been made since the program 5 third \ear, aUhough feedback is regijL= 
larlv sought and received trom siudcm^ and parents. Major factors in 
the program s success have been carefi?' planning, considerable auioa 
omy. strong central office and Board support, a capable and dedicated 
staff, the inwlvemeni and suppoi. i parents, and the energy and 
cooperation of the students. 

PROGRAM FUNDING 

The State College Area Sthi>ol Disirici received a $13,000 grant from 
the Pennsylvania Deparimen* of Education fur a feasibihtv study. 
Other than that monev. the progran* is completeh localh funded. 
One of the constraints is !hat ifie program has upeiatcd at or below the 
per pupil costs of ilic other sec4>ndarv buildnrgs duruig the past fi 
years* 

Since the Alternative Prognim is a publu siIukjI, there is no addi- 
tional cost to students. Some tjptiuns fur \Uuih vrcdit rs gi anted cPenn 
State chisses, fui inslante)"m.jv earrv a charge if mi, thi^ cost \s as- 
sumc*d b\ the student and his or her fanuh 
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dents* parents, tomniunit\ nicmber!!, and si^hoo! ^uimintjsiratoi^. it was 
retummcndcd ihat an alicrnaihe program bt «!t \t lupcd lo bent\scu 
dents who ucrt alienated b\ iun\ciuiunal high sthuob and were in 
danger t/f dropping mil of formal m lumbng OngnialK named Auro- 
ra Sircel Aiadcmv. tlic Mhoul opened* in 1972 uiih a %\M of three 
adults cuid approxutiattK 35 hiudenis. In a feu \cais, the cnionment 
chmbed lo 100 wwh a staff of fuui teachers and ihree aide^. In 1975 
the school \wtH renamed Wiiliam Smith High bihoul, relocated to a 
larger buildnig* anci enrollment txicr^dt J to 200 students with eight 
teachers and five aides 

William Snnth ari auiunomous HihtKil of reiortj of the Auiora 
Fubln SchouU In u became one of the finst Opnonal Schoob to 
Ik: accredited In the Nurdi Central A?*sciciation. The school server 
*»tudent^ in grades 9 duough 12 \sho ha%e been retonunended h\ am 
f3| the three coincntu'nal high *.ihrH>ls uithm the diMrici, Howcnet. 
enrollment is ojKii to aa\ siudt^u uht> desires to experience a differ 
cni i\pe of schoohng Graduation rc' jremenf* are essennalh the 
i^aine as lox othei high schools uithin Or- district 

The schfMil is hoijused in a 50 \ ear old schoul building (origmalh 
Aurora fbgh SchcKilK ctmipiete with an ouidtK>r acn\u\ field. g\m, 
and parking loL The biuldmg cunlams se\en eiu!c>sed tLiisrcKirms, a 
large open aica luniainmg a nietha center, and tuii tlassioom aiea?» 
Each ol the se\<n tlas^rcnmis a center loi a partuular ?»ub}eit area 
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discipline (science, art, English, eit.). Sniiillcr looms are provided for 
counseling and administration. 

Transponaiion lu and from die school site is die responsibiiiiv of 
the students. 

TARGET POPVLATION 

Enrollrjent is limited lo 200 students at anv given time. Enrollment is 
voluntarv. As a general rule, students classiHed as in need of special 
education are not admitted and are r,efer red to programs designed for 
that purpose. However, if in the opinion of parents and^or other 
agencies, the school can successful!) provide assistance to such a >oung 
person^ the student rs accepted. Approximately 10^ of the students 
enrolled were fornierlv classified as in need of special education. 

The ethnic ratio is ^xomparable to that found in other Aurora 
schools, with Asian, Spanish, BLick, and White. .^pproximateU 52% 
arc fcmrde and 48% mate, . - 

All students have completed the eighth grade and have attempted 
conventional high school programs. The majorit) of students tome 
from suburban, midtfle class families and have been identified as 
potential dropouts or drofKJUts, Studenis attending the sthuol have 
^e^ Tdf.nlified as having one* or more of the folbv^ing characteristics. 

1. Inabilitj to function satisfaciorilv in a tonventional Llassroum 

2. Sufilcient j>oteniiai to benefit from I he schnols program 

3. Acad^ic skill development below abiliiv 

4. General recognition as an underachieve! . 

3. Failtiire to establish goals regarding their edutattonal and occupa 
lional future 

6. .\ pattern of behavior problems. 

7. Excessive absenteeism and tardiness in i.ufnenttc)n.ij ?»tht?ols 

8. A lack of motivation, direction, and drive 

9 Poor self*esteem. 

10 A stressful famiK suuanou liun appears to have a deirimenta* 
effect. 

IL A one*parent or nO'parcni tamih 

12, Hosulity louard adults and authontv figures 

13. Some difficuhv ^ith the lau ami cnmmunitv agnicie^ 

M Lack of invoKcmcni m anv convauional HhfMil activines 



CLASS PLACEMENT 

Enrollment in William Smith ts«iptn to^mv midcnt lur rcntlv tnrolicd 
in grades 9 ihrough 11? or anv studt in ^\hti wa^ prcvumslv enrolled in 
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a high sthual, prtnided ih.U lie or she is undei 21 SQdth of age and 
rcMdes within the boundaries of school district 28'J. For those who are 
presenti) enrolled in an Aurora high school, it Is necessarv to obtain 
the recommendation of the building principal. The school is volun 
tan. Howe^err refeirals mas be inade In parents, courts, psycholo- 
gisii, and othei schools. Previous achie\einent, test stores, and past 
behaviors aie not important items for entrance. What is important is 
the desire b\ the applicant to be part of William Smith High School. 

Students mas remain in the school until graduation if thes demon- 
strate academic progress and abide b\ the Enrollment Agreement (see 
Figure 6j. Students ma\ transfer to other schools at anv time. Credit 
earned at William Smith is tiaiusferable to an> aihcr high school. 

Students aie placed m classes that fit their previous achievements, 
abilities, and uiictc^^ts. Clashes are not segregated b> age or class stand- 
mg, E\ei% elf oil u made to assist stucleuLs to make choices among 
tlas?»cs whii h w ill result in succes.^ .nul permit progress toward meeting 
graduation sequuementb M untial placement is not contributing to- 
ward personal progies?*. tin student is counseled into other classes. 
Evaluation is ma<ie h\ the suideni an<i teacher, 

M\ teacheis au as counselots. Hie <neialt counseling program is 
under the dn cction of a fulK certified / ..uuseloi- A special class, 
Sentoi Lxti, iucnses upon the foi matiop and development of nnmedi 
ate futuu glials ami dnctii(>ns hi both the workl of work and con= 
nnucd edu< .iihui foi all giaduating '•eiiujrs 

PROGRAM RESOURCES 

!he schfjol staff tonsisis ol eight lendied leathers, one or two giad 
uaie mufiis. fr.e instiuUiona! aides, a pait time nurse, a fuU-ume 
set retar\ . and a pntu ipal I he pi imtpal leaches classes and acts as a 
tutor in areas of spetia! mteresi. e.g.. computer scie^ice. advanced 
uiadi. Of SIR IRC I lirough a dillercnftated staffing arrangement, the, 
adnU-^siudeni iatif> \aiies between 10 and 13 students per adult 

When \atafieR*s m staff positums tKcut, selection of tfje new mem 
Ijt i IS In a iommittee tonsistiug oj students, parents, and sufI ;nem 
Ihis SelecUoii is based upon teitifuation area, interest in voung 
adults, anil sktlK ouisuie of the le.uhtng area (ouidwr education, 
special interest .ireas. cu ) Spetial education endorsement is not re 
fjuued S.d.n\ is idenutal UHliat loi iomentional staff members with 
the same edutauonal b.Hkground and experience 

I heMhtHil diaws uptMi tlie total iCMJUices o( diestho<jl disiiitt and 
ihetommumiv m iKiih persunnt! and matet 1.1! taiegoiies A fiilltoin 
plemem ul maieiiaK and audu>\isual ciiutpmcni is,i\ailabie un site 
When sjH'cial equipment ts deies^ar\. ik i^^tibtaimd from another 
^s^htH^t<»i thedisinii media u ntcj I he ttai!munit\ asailassnK>mand 



Willum Smidi High Scliool 
Enrollment AgKcment 



Date ^ Q„arter . 

^^^^'^^ ~ _ , Phone Number 

\ 

School attended last ' . 



Total number of credits earned ._ , Classification 



Conditions of Enrollment « 

i^^u ^"L^™' ^^l"'"^ ^T"** " v'ol«ni*Y>-yo« are free to transfer out of tlie h^iooI at my lime. After you have been enrolled 
»n Jie Khool.youare free tochange your schedule, with the teachers' approval, when >-ou feci such a change is to your best interest 
,ri°!'f demonstrate personal progres, to remaitj at William Smith. Progress is demonstrated by earning points ,n each subS:t 
''v"'""'^'' ^•"''J'*' y^"" AH new students must earn 15 points m each d^hy the iS-poim of 

Jirl«?J^r q°u" JtTr'"^"' '° " "'"^^ ""^''^ ^f^"™"^^ «nore than eight claS Sons 

Hi.m^f.^Ilv^filTr* ? Pf"-' """'""^ acceptable behavior at all times. Vandalism, thievery, or threats to others can'result in your 
dismissal from school Fighting or any aa of violence will result in your Ijcing iminediatcly dropped from school. • 

fa„?n"es:irrd ^Si'Thr priLl^^^ Sir'^ " °' ''^^ ^""^ - ''^g— ■ 



The useor powcssioriof dfugsuf »inv i>pc in or Hiihm a two blotk radius of the sthool will not be tolerated b) siadcm$or staff 
If you arc with someone who violates ihis agreement >t>u are considered eqimlly guilty. 
* Failure to abide bv the above i^unduiuns ^vill result in teniova! fiom the nhool enrdlhnent. If >uu are dropped ftum the enrollmen* ^ 
for violation of the tondiiiurji. vuu n!.«> request dU audierac nith an Appeal Board toexplain >our actions. The results of the Appe^* ^ 
Board will be final. If you arc nut reinstated as a student. \uu ^ill not visit or remain on the William Smith grounds or uhhm the 
building. 

/ have f c<i(/, utiifntand, and agree to abide by the Conditimn of EnwUmmt as stated above^ ^ 



Signaiure—^.^ — Staff wimes^ 



SCHEDULE 

Period I ^ lnde|>endcnt Siudy Teacher . 

Period 2 . Project Tiilc: 



Period 3 --. Independent Study: Teacher 

Penod 4 « Project Title: — , , 



Period 5 ^ ™-«— ^ Vo Tech: Teacher 

Work houtt^. ^ CIsm: 

JLocaiion: «™ — - 



ERIC 



commumiy resources are utilized within eadi of the courses of study. 
Experiential and outdoor education are an integral part o( the overall 
school program. 



PaOGRAM CONTENT 
General School Goals 

The goals of the William Smith High School program are as follows: 

1. To provide an atmosphere conducive to the developtnent of a posi- 
uve self^oncept and a feeling of self-v/orth. 

2. Toj)rovideaxlimaie that reduces the feeling of student alienation 
toward school. ' • ' 

^* 1^. P™^<^c a school organizadon thai encourages sodal respon- 
sibiltty, 

4. To provide assistance and encouragement to students uho are en- 
teriiig the world of work, 

5. ^develop a postUve interaction between students and adults. 

6. To improve basic academic skills in students. 

7. To pro«ide a means for students to obtain a high school diploma. 

8. To develop an attitude that will encourage learning as a iifelong 
process. = & 

On the average, 32 different courses of study within the areas of 
Engiish, science, math, and social studies are offered each S'weeJts. 
AddiUonally, one class is offered in coed spoils and three classes 
related to the work-study p'rdgtara are presented. All courses of study 
are developed by individual staff member in agreement with thq 
needs of the students at that time. iH'aU cases, the individual subjeci 
area development follows the sanje basic pattern; cognitive to process 
resulungin some product, the prodiicl may be an individual or group 
outcome; it may be short- or long-term; it may be developed on Qr off 
4he school grounds. An affective component is always pan of each 
course of study, but is not considered a^separate, isolated nart of the 
curriculum. * 

There ts not one instructional method universally emplo)'ed. Staff 
members attempt to match their teaching methods to the learning 
styles of the students. Although no one method has proved outt 
standing with all students, activity and experiential methods have * 
proved to be far superior to read-about/hsten progrants. 

Tlie student school day is from 8:00 a.m. to 12:30 p.m. for 180 days 
a year. Students are encouraged to attend the local vocational-tech- 
ftipl center {part of the Aurora Public Schools), engage i.i work ex- 
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pericnccd. of be iiuohed in individual Mud) projects in the after- 
noons. 

Achjevemeni, hence progress, is me.uured in lenm of points 
earned^ Tvpical kucr grading sv3tem& are noi u^ed. When 30 points 
are earned and compcicncv in the course content b demonstrated, 
one-fourth of a credit is au'arded. Once a point is earned in a spcdfic 
area, it is never lost, regardless of time. It is accumulated with points 
in the same class until a lulal of 30 are earned. Thus learning is not 
confined to a given time, and failure is reduced. 



STUDENT MANAGEMENT 

The practices ol democratic principles, student governance, and 
shared decision making are the foundation of the schooL All rules and 
policies pertaining to school opcrauon and governance are ?|erived 
from ihe students, parenis. and teachers. When problem situaiions 
arise, either school or individual, the situations are solved bv a jotai 
effort. The follovvmg organi^ttonaj titructur6;iMustrates the degree of 
student decision-making employed in the school: ^ < 

1. Family Croups. Xach familv group consists of oTie or more 4taff 
members and 20 \o 25 students. A basic caring and sharing unit Jt 
IS tlie sue of problem soKmg and deds*on=maklng, Ttie group stays 
together f^r the enure tenure in the school until gradudfion 

2. Sludttn /nlmim CommUUe. AO students desiring enrollment 
must iniervievv uith a committee of two students and one staff 
member. The committee m*i> rtycri the application if the> have 
sufficient reasons 

3 Appeal BiMird the appeal board consi^is of three students and two 
staff members. Each student signs an enrollment agteement each 
9 weeks. Anv violauon of the agreement results in the student s 
being dropped from enrollment* Hov^^ver, the dropped student 
haA the right to an appeal {)oard for immediate re^ntrance, *rhe 
board is the onl> avenue of reir»siatement and its decision b final, 

4 Parmh Advimn CummUiee Parents and students rc*%ir^\ the polides. 
operation, aatvities^ and dirccuon of the school 

5 Siudrtu Sf'mtt. The student senate consists of one representativt^ 
from each famiH group It presents issu^ to the entire school 
population when nece$sary= 

6. Duaphm WamngSj^lrm Anv student or staff member may tssaea 
discipline earning to anv other student or sialT member v^ho dem 
onstrates unwholesome behavior Three %%armtigs necessitate a re- 
* view b*)ard appearance. 

7 Rniru Board, The reviev% board consists of all members of the staff 
It mcecs to handle special student problems 
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When problems of a vm se^-ere nature ar« detected and onnoi be 
handli^ b> the m=hau$e coun^for, outside agencies are rctom- 
mended. , . 



PROGRAM EVALUATION 

Studem progr&s is indicated by the number uf pomi^ and extra 
credit points earned. A point h earned b> completing un ds^signinent 
or aftivit) satisfactorily, Thb deterrninaiion & made b> the speafic 
teacher UTien a student acaimulates 30 points (this value is deter- 
mined by the definition of a Carnegie Unit) *ind demonntrau^ com- 
petencv in the area 5iudied, one fourth credit is 4*.arded- There h no 
lime limit on the time to atcumulaie the 30 points. Highly motivated 
students cm earn points as rapidly as tJieir ability pennit^. Thus, a 
student mn earn as much credit a^ he or $tt d^re$, likewise, slower 
students are not discouraged by having a Jixed lime to complete a 
j^vtn subject or actively. By not using a letter grading system, com- 
p€tidon Is reduced and is replaced >%ith a cooperative attitude* Credit 
earned in William Smith f$ transferable to other high schools. 
TDtiemal evaluations are conducted *Jirough parents* qua^iionnaires 
and^nferenc^ ^ith parents and sludentSv ft^arch studies concern 
ingschdoldimate. matching srudenilearijing style* nnb staff teaching 
styles, and overall effecti^irn^ of the school have been carried out by 
doaoral auididates from various universities. 

The succ^ of the school is due to the nonfailure aspea of the 
pr^[ram, student buy in. and the highly gcr^nalued nature of the 
school. 

The major ot^tade to the development of tne school has been the 
dlfEcylty new students have in learning ho^ to funcuon m an eniirely 
different school environmenL This has been overcome by die forma- 
tion of the family ct^ncept and die adoption of an undass*** which 
foctises upon unlearning nhal conventional practice have dictated. 
Oilier factors thai hav^ contributed to the tool's succ^ are. (a) a 
well-defined curriculunu (b) commitment to the philcmiphy and goals 
by the entire staff^<c) the development of open communication and 
inist by all associated wiih ilie schtKil, m4 (d) %ifQng support from the 
Board of Eduction 



PEOGRA.M FUNDING 

The school Is toully funded from toj^f uhmA board monies* usmg the 
same per pupil allotment as other high schools On tjccasion. Tide IV 
funds hav^ beet^applied for and granted for special purpose (in- 
creased media matertak)- The vit^rk study program is funded by 
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ihe M4te ithc Mtne j% fnlwt high ^hf^iU m the diHtta) iTirrr i^^ 
cmt to ihe Hfudcni^ — t>lher ih,m p,if>cf and pcncil^-f** JUctid the 
^hoo} Attetid*m«;e at ^pctu! acUvuic% for ^hsch ^fydctu^ muM pav 
some jfcirt of ihe loul cxfH^m*c*» tMlf inp. ^li ir»p*, tt< > opuonal 
The co>i CO the di^tfui fur cipcr^Unn the n^hiis^l t^h^hth \c^s than 
ibar re<juifcd for th^ siimt numbcf of ^ludtrnu m a s^on^enUon^d high 
^hool iJti^ ts due, in pan. to the Lit k f^f ^uppcif? perwnnci i%ct univ 
guards, iran^puft^iimn lu and f rum nhtx*!. i tnd thr nones£.t%?cncr 
of 3 ^pjrair e^iracurTRub? prf>i^r.im 
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Partners School 

1240 Bmaud 
Dmvtt CO 80223 
(30Bf 777-7000 

Suzann^e Th^jmpwn, litncUfr 



The ^oo\ Ka^ ^nhd m 1976 through pn\3tc tr^i^. the sap 
pon'of iKc Deti^^er Pufei^ 5cbi>&l Sy>icED- f n i97B. ihe j^feod v^^^t^^ 
a federal giimt thfmjgh ACTION la W^hungt^, IK:, to opeftais a 
$^tsw^l^rt}m% compoJieni af o^rmuJufn to frfcral ^^fts 
die ACTION fuindrng wnhdraniifB m iIk u( 1579 the 

praent uoie, the school b operaMg flNrmigfa pjrmer^ pm^tc f«n 
datbfi ^ancs aod m$ Oetivf?f haWn, School S-^^em- fttrtBer^ School 
ser^kei are a%a3able cq ^I5> cjuAfkd ^cudmt m ^be t.it> of Dem^x, tat 
tb^ popyiaf imi ts cosceatrai^ prim^nK m the iwcr 

TAEGET POPUl ATION 

From Sepcember of 1979 through t-f I^SO. T5 Huderiti r^^ertd 
tn^fibe femen Schooi pro^r^m Tnc 4gr rsn:^ s 13 ts.- 16- Tne 

H Im be^« i^ii^^d lo 25 The tlsmj^ f>^% Cimano. Indian, ^^d 
4^ Btek* %mh the rcma^der ben^g A^glo i r - ^ ^deni^ .^^^ 

swelv 93^ bera jnroH^ with the j^^iJe j^vi^c *%iirTn Mxm 
f plt^ ilt^ are of ihs kmcf y^tjoef OEc-^rix lo^i ^f d jsnt m project 
3f of *r*e cjn 



CLASS PLACEMENT 



The Mudcnis are trm%% oliijn f cftnTecl to ft^inhcrs S iunM ihu .tr 
coyrLs prDbaiion, hHcjoI co^msc. r?. %*orkrf^ and ^mthol* 

o^»f ^ Tftc fxte* m% and ^.rudt^niH iht-in^cKi^ Amj nuitr rcferrab lo ihc 
%cho€jl Alter the -s^hot)! f^^^iYe^i ihe referral and prc^recnuig has 
bees completed, ehc siudent and pareni cd;tie m Un an micr^sen ntih 
the director of thv nhw] and one of ihc cuuniiclors of l^rtm^r^ 
Oii<Mi>One Program The siudt^?!^ nd^nm^d aboui uie requite ' 
inenli for arimiiuncc tn*o ihe ^hcxJ Ai ih}!^ unie, the Mudcnu nmHi 
identify ihcir ncirds and problem^ ihat ha\e kept thern from ^uc. 
crrdmg in the connnunn\ and ^chofjl 1 he^ mit^f pro\e a desire ^ 
d»a»ge and commu Co ^pcx ifit 5te|>ii fur t hanging imai^epfaWe bchav 
iorv tf tfie .Muderii* appear lo be good tandidaie^ for ihc program, 
thc^ arcadnrrifed and placi^ion a prTihaiionar^ pencxl If iheir 
aiiend^nce aniUi€k\ .md paniufjanoir meet ihe clai^rcxjm ciiiefta, 
ifirt are-, after ihc 5 da\ perii>d, ofncialh enroilefJ at Parmer^ 

At the end of eath ^nloktcr. vudenC progress r^ rc^ tended tor fu? 
thcr progntmnnng and plaTcn^cni ft th<^ ^tudenu ar^ thought to bt 
capable, thtn ma^ -^u on either Co the regular puhii^ high HhxH>l. .in 
alterr#afne iuflh htHtf a \otational vduM>K of tnatm'im^ for cm- 
pk>\ntcnt 

PRCHiRAM P^OURCES 

* 

Partners Sch^jol lfca% ooe direttrn and iluce full umr teacher h Ttv 
prt'^nnn aiM> a>-'%Utr<i h\ pj of rHiu^na I ^oluntecr> or students h ho arc 
forking on then master s or doctorate degrees. I he fcacher> ha\r 
bcen tho^n | ^urianK l?ctauM: of <heir ahifif^ to -^titl %^\h m iroub.e 
%ximh Ix-^ause ihrv art e^^ -tfenc rok nnxleh, and bci^tm* of ihvit 
ab}hi\ focope in thrcbssfL.. m I v.otjf the feat hcrx areon fhe Dtn\er 
Pubhf ^hooi .pa%r*=li a.d .irr ^-rrufied *r*irher^ Ihr oihr? teatii^ f k 
emplmriJ hs P.utr.rrH. thv cfirr^^of i-iurreniU on ihe Detorr 
Pubhr Schtxjl p4^r^ I. 

P^rtnrr^ Schcxil dimth hnkcti P.f^htl jimun Ifi^fa, i^tdihr> 
^nd^^trriiifafifai KiihdK nra^ln rvi^ular Drn^.c? pub^n |uni^-»r hi^t? 
%chc<i| Panncr^^u^^mau^ c^irnmuniiv M r*Kc % tMUiiulaffi for irn* 

fherr ,tn ^ippMirtuni!** tot ^ludcfiK u* <p^mt 1 ? iUs^ m lu 
o^iidoor vtiiHAHuii piograni at thr Parint-^ Ranch Ihr famh is l«- 
taf^ in ihc inouniam^ an h jo A « ornt uium of vuMmtimenui 

a*ai*rrnii. ^md ^»iMl edytation r'- de^i^otd gi^r the studrn* a nt-i^ 
e%pcncnic n !ra?*ninir 1 hi\ r^|R r u iUmI fr,»jt?ing is fjim th rdalrd 
and ir^tr^r:5tcti mt'. iht it urban sciuh^i rriurmnif |o the ist\ ^ 



Vklcti u%pe% arc u^cd tn ihv thivsrmMn fo evaluate tias^^ri b^hav- 
lor fcif social roIc*pbvs and ceaching meihods 

B^ause !^riners Schwl i?» part of chc Den\cr branch of Partners. 
Inc * II rceei%es dtc help and sup{>ur* of ihe Paf ificf!» siaff= Dcrner 
Pannet^ mat*lie$ adult \6!ufiircr^ and in trouble voudi un a one-iu 
one.baiiif. and Fanners Svhu-ji reteivev inan\ rcfci raU from die couri- 
seling staff of Denver Partners, Each student in the school h ako 
matched an adult \nluniccr uho acts as Injih friend and advocate 

For die hisl i vea.\,. the Khmd ha*^ partk4|Jaied in the comnumu> on 
*i voluntan baM^k m Mrivice urgani^atiunSv da\ care centers, handi- 
capped tenief>. arid nu.sing home^. The Mudent** ^^ork at their place- 
ment 2 da^s a ^veck. a id pan of ihcu nirrKukifn designed la meet 
the needs of iheir M-r\ke ^or k \ hev have mIuIi miix-p iwrs at then 
placement** and receive credit for then vvork 

PROGRAM CONTENT 

The ^kctnng for the tla5*sriM)fn ^^^ork a cunibitiation al a L.rgetirca 
used fur gtoup actnitiesand tcvcial sm*dfcr area^^ u^edjur mdmdu- 
ah/ed snidv I he M:hcK>l opt-rate*^ 3 davs a ueek ironi H 30 a m to 
12 3f) p nt Partnet^ uperale3*un dir ^nu ^i^aih schedule av da- Den- 
ver Publt^c Scht>*)i SvNien}= 

The students mv die puWu iran'*{>«>rtaiH}n ^^^len; tt> get in and 
from schwil c^t r\ I hev are gncn the lokt net-e^M?\ lo use the 
iranii{Kirtation «*vMeni I he ^uideiiC'^ a?c alM> u^kefi bv \*in tfu lufuh ai 
Ri*»hel Junior lU^h Schm^l eurv dav ' 

I he inaior jioaK ^d the pros*ram at Partners air a^ fnllc^us 
I SrudentH ^mII fif^plav ifiipn.nruttnt m their togniuve .KilK 
« Student^ atquite inort {K»tiint arutudr^ alKni? ihrmwKe^ arid 

others 

3 Jittidi ntH txhibi! inipri»vtfiu itMhrtr adapme t^ur K HkilU, that 
IS. <*iudep{s *vn! le arn l*? adtusi dinr In'h.nu.F and iHrrtepfiri is t»i chc 
ffjinmonh actepted Htandudn <»! iht ^^ojlfl uofk piUK 
tuaht^ rcHprri tor anthnnn ra^k rfirnplrfs^in^ 

t eshitui a HitiiiUofi its iht nuHlii.i* -jI iU\tAUi 

b<4iav If If 

Pat inrf-* Vh«?^^! t^il! |JJ?»\ lil? .tMUi-it Paflfi* i l» f < fi ^ft^fj? rif uf i, 



STU DENT M A N AG EM ENT 



An%l idfiilifv \iJhat iheii prnblenn «uc and huu ihev will apjnuath 
change Self rfH|Kin?»ibiliiv prett^fe?! ihc changes A ioiiifatt t!»i}raHn 
up \%iih some shtjrt term nhjcc live* The ^duml nf fcrs Hfc sUlh, i^%tQ\s 
maitagcmeta, and uiping skills Hi a^sijii the suidenis in their \\ut% 
I'Jirtners leache^* familv and uHerjH*rMiiial re!aHun5.hip% and huw i« 
cojK? asserti^ifh 

Tile siudeni is hKikcd «n hi a hohsiit manner w thai i}?ere a 
recognhion of die inlerTeLifiumhip tif ^uUi fatUirx .i^ the effeti*. nf 
Mres,s. drug abuse, icxualuv. famiK dt^urljance^.and nuiniion. It^h- 
niques hi asserthenes^ liarung gi%e du nfudent^. the 5»kil! iti niakc 
changes TeihniqMe^ lor re!e»tsitig sitv%% 5>uih a^ retaxaiiuu, \tsitafi/a- 
lion, and acrtibit* are ifUegrated mio the prugTant Luh s»tudeni is 
dealt with in an indnidaai diMipHnarv The students must iden- 
lifv \%hai the problem ks dtul clettde un MiUiUiiu^ I ficv n i up then uun 
regards and putUNhnu nt^ ni making thc^t s^han^c^ B\ cstabli^hmg 
diet! oun cnienon Un sl^hu^ in iheMhm?!, du\ a!M>t \|>t l dicmsehcs 
it {he% do ntit nJeei it 



PROGRAM EVALUATION 

CikL^^srtHini jH'rforniaficr cnahiattti tm a s\^h ni f hi ^llKlenH 
are ghen fKimis liunrK thioughoui the tia* iImI iht \ knou ai at! 
iMnc^ htm tins are doing I ht^ gne^ ilieni muiudiaic fetc!!>at k as ut 
their Micce^s and ladurr I h«^ jHiini** atr !nf,ikf! tx the tiul td eath b 
^eeks and are tivi-d to dtienmne a kiin i*iafk thai can nun the 
Mandants set np In die regular '*\Nfrni 
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Project CITE 

(Crisis Intervention 
Techniques for Education) 

Terrell Inlsrmidmte School Disiricl 
Departmmt Specwl Services 
' 212 High SiTM 
' TerreliTX73!60 
{214)363^7504 

Sid Whtllock, Project Direcior 



The haspil4tl program ^v^s esf^bllshcd m 1973. and Project CU E nas 
c^iiiblished in 1979 Tlie program I5 admuiuiered In Terrell Inier^ 
m^iafe School Dmna {ISD) The geographit area screed 13 coun- 
ties in Kmih Cciura! Texas 

TARGET POPULATION 

T!ie numlx'r of 5(ude*u^ ^r\ed in a caiendai \e.ir n approximafeK 
200 io 250 Their apt nnge ts C vcar- :<> 21 %ear%, and grade level $? 
1 through 12. ^uh ait ^uerage class ^i^-e of fUe ^uident^ Anglo \% ihe 
tihnic dominance, dvA the language dtsmmance b English The pn 
marv handicapping tui^duion n mtiu cniuuunal dttiurbarice, and 
die Mxondat^ h^ifuiKapjiut^ condition iapprc>ximaieh 20^ ) is barn 
ing diMbihtir^ The maiur of ^ludcjii ha^«^ tx^cn aiiendmg public 
KhtK)l in cheu local * omnuinir» \\\ih dr Urgent fxipuIaMcm fmrn 
Dalian C cju fin nhuh iht largea ffss' <* if» iht catthmcn? area 



CLASS PLACEMENT 

L*pt»n emcniHc IrrTcit mm I'mpiul *hr tlun? h.i^ ^jrrn rcftrrtd b\ 
a local agenc% cte. pubhi ^ih*^*! fcrtmmutitf\ wf%iic. ph^^Kian o? 
parents) I hentsadrn^'trd lo thr ht«piia^ cli- nt«t auiomaUialK attend 
^hooj Tho^r unable \n attend ihr mHcmi! ar*: s€v\Ki\ <in H^^rd h\ 



"•on-^ard lejcher * A hovpiuil ircaimcfU ccMm im taili ^Umt delcr 
mimn eKlenl of ifnxjKcmeru jn the kHcxjI prugiam IrcaLmtni itMin 
membership tonsbis of iherapisi^k (huspiial suff) .irui nhwl pei^on 
nfJ (local ISD pcrivonnel). Rt^fc^rral lo ihe hoipua! ^hwil t5 uuuk 
through ilie trcntmeru icani 

Tesung consist* of the folIoMiHig general baiieiv f«*i Mhtnil plate 
mrni purposes 

WISOR Ravt^n ProgTWive Mairicc*^ 

WAIS , Fe^fKKh Picture VcKahuKm IVm 

WPPSI Woodrcxk^Johfwii 
Bender BriKantc 

AdmiMinnmio Ivttcl* Suie Ho^^piial tolkn*^ general requirenit-m^ 
of ihe Tex**^ Dcp*mtiirni o| Memal HtaUh and Menial Rftardanon 
Admmion inio the Huspiial Hchool foilo^*^^ cicatincni leam riHom 
mendaiions Integrauun inu» the matnsueani fruni rcrrcll Siaic Uos 
pifaJ ami ihc TcrrrU !SD tommuniH nominal ApproMniateh luo 
10 Cour 5iudcnf*^ atctrnd un? or f**^o tfa^M:^ in the imal high '^t.hooi eadi 
year The cour^c^ art gcntraJh Iabi*raioi\,c!a-w^ ue, ihernMri, 
biolog\. ph%Mt!»K A ^tucirni tan remain m ihe program ihrough age 
21 or unlit rclea^L I from ho^piial irinrincneni The hospiiai neac 
mtni team drtermuu?* the k-ns^th oi if>fcunuanon i»| tunnnenRni u» 
Terrd! Sme f iospiud 

The program i% in h^muh durnig die legnbf leim^, fall and ^pirng. 
and 8 weeks «i the **unnnrr Students .itiend 4 la^^o from *J a m in 
3 15 p m , 5 da\^ each v^eek I ransptmanofi Im iU^ Mudeni^ not m 
re^uiCMtia! cart furntsht^l In ?hc kx^l rdutaiion a-^t nt^ ¥%hrrrifi the 
student re^ide*^ 



PROGRAM RESOURCES 
Personnel 

The Piiifeti C I ! t \dvi'*fjf\ C % nu r SiaH nmswts at Ufrell lSi> ad* 
mmr^fratne f^ fM^mit! ^ \»'^aiiooai pLucniefH iimtiimMf^t . a pr^m-tf 
tfKjrdmafor * \ ^iH.iai nofkt f ^^i *ta*hef ^? p-jfrni. a iiuv^na^wtt^t^. j 
.reireatujn#jl e^akjalfon s|M<i,u}Hf a iiifi\ulfajnc <\|HTt ifid home 
^hfHil diMfHt representative- 

) I he Ad\mir> Cxntrr StaH la emplu^f <l through It trtil l^r> Fiiiui^ 
UMrd at prevent ft> mppctfi ihe projii i ^rr f?tnu Puhlii l^iv. ^--i- M\ 
l*nMlt Ian IM-I 1^! ,ind Ie\a^ iihu.itmn V^vtw-^ UniudjiuiU titud^ 
f^oject C I i h m a tir\ei«»pnu nMl ^i f^i ! d h«?i4 tfnfrict |ier 
%c»nnel are in*«f»He<t m dt^clfiptHx li-^il rnipiintf^ p irtit i|i,?Hijn sii 




developing tlassfiK>ni training MaOoii>, uid tb) ;i udeoiaping '^uidio 
for ex. rv cLii^wwk. diagm>sta*». inM*nae sull dr^cbpmcni. .ifui 
bmdv irainiiig Ltx^il MKtal and vunununiiv <>rgani/afHin% ar^^ al?^ 
ifivoKifd in ihc de\clopmenc of Project I F 

In cunjunition niih North Texas Sh'tt I ni*crsK\, Projeit CI Ft 
provider %\H:ud\ cducaUon graduate ^Mucirnt^ ^uh prjiUfum a%sign= 
tnenn m ihe D?^qnusuc Ad%mir% Ccii*rr and at ihc Tctrch Sufr 
Haspiiaj Adole^cnt Scfuml 

Sprnfic cibjcctuc^ Cor ClTl couns^Ioni arc a^ (oHoh^ 

1 lb provide group af:d indnidual iourneling Un siudcnt^ and 
fanidic^ m shoii-icrm insts mientfnuun and or long-term 
cliangc*fatiliiaung ^iiuauon^ 

2 lo factiHaic change tn maladapuvtr hchaMt?r 

3 !« impriive MXtt^l inu rauion^ uiih paic»iiik. pcct^, sibling'*, and 
teachers 

■I To d^^elop ,1 iherapeuHt riiation^^hip ^vuh the Mudcn? and Ins or 
her famiK u> faciiicaie grouih and thangc in the t:!uld and the 
ImnU response 

5 Ft) tar^el M*?^andar^ scwtvh cmoltonaih djsiurlml ^Uidcnin 
h lo tram ujlnnierr^ ^Uu* are comf>eieni to gi%e '.upfxiri lo M'.; 
dents. fannUcs •mu! teachers ui ^e^crreK stre^^sfu! snuanons 

7 fo a^s}>t ttMther^ ni cla^^^rtiom manas^enieni lechnujues 

8 To prtntde Huinnlual !*nnih i<*nsultaUon Un spccilk larnilv 
nredn 

9 h» prmide unrruftitm m ba^u l>t fKt%iof m.mag^^nient pinKiples 
to paicni group*^ 

in lo Mctliiatc f annh partu ipaUon m iIr deudcspftient lA \<Kanonal 

rdutjuon prfjs^rammmg n>r ea^fi student • 
I! !n fU\r!np nu^id program^ for use m graup Miu.incjnn vuih par 

rniH ih.ff \%iU cxpiurc .md fa^ilitait r?M>lufi»»ns of prtihiems th jf 

jfe jncvttablc K%|^jnHs {or laontie^^d handicapjR'd children 
Id To in^f Mii^atr rxiMMig in^Uunun?^ ?*>r rnu^uun^ ^iiiiudts n^fh 

U k^ard ir^ die bniduapfMd 



PROGRAM CONTENT 

ihr Vh<^*^ pH>^r,iin u^r-^ sh« .i^m n t.iiictpJ ^a ir.-! ; fn»n File pf« 
ihf u^t Pf*»P' ' ^ ^ ^ I - *ffl J t ri^s^ ifilt f .t iillun niCHW it 

iinv*-\ »'.r f#siM.ifcrs r<hi'. jtjfjn.u irMfcn.tK %mi on^fi x^ftn tr !*!alt of 
ihrrv ^fJH riH^ - U t II indrpen<kni Hrhr^-i! Dm^siS Iviftll 
sun fifi^piui tiid \<n?b lc\i% SViH { ni\rt^it^ »S- iiiniutLifr im 
pU mrf;? ^i»d * p|t!;ir? ^hir^ fi'-^ % 

ERIC li2 



Tcrrd! Indepcndcni Schcxjl District initiaics a ddt\er> svsicm i\ui 
fadlltafc^ Hfiiu^ge wiih the mulumcdia and %ideo dclherv sy^iems 
inhereni in the %uffdc\ dopnwm (CCTV) aepariinentof Terrell State 
Hospital and the nuKiuiari/ed competent 4Mscd leather education 
progT;im of North Texas Sf4ile Univmn> s Division of Spetial 
Educaiiofi. 

CCrn-wnrb in toniunciiun with the Terrt?ll Independent School 
District in the dtreti dehvrr^ of muhidisitphnar^ m ^ell *is educaiiunal 
^r\ices for !»evcreh emotRnulh dfsturbed children and ad* agents 
I he pnnnin and tec deh^erv hs^icm for CCTV is \uleo Annually , 
CXn^V coninbutcs 200 iapef» and equipment for their to Terrell 
Independent SfhtK?! ftisinci edciiaiiunai prugramnimg endea^m^ 
Thi'i cohesnr delnen sx^u m enhances the ende*nur-* uf the ^hool 
di5tnci A% uetl ^ pro\ing jointlv ad^anugetiu^ tu the uMiun «f agencies 
in muludtscipiinarv crisis imer^eniion . 

Video IS an effecine means of ilJu^crating Inshaviur^, provides a 
•consumer prmhut -.viiji great \eis*itilu>. and allm^s lafHude for die 
behavtoral evahiaUtm techniques nnplati m the forniul^iiiun ol appro- 
priate techniques U*t iri^K intcf \ention and cicniual piofect prcnluti 
dcsiennnation 

An individuahml educaiuin progfajcj (llrPi deulofwi for each 
. Mudem bv the Miiludisciphnarv Diapuniu Uam Ihe TerteSl iSB 
Department of Specul Servue^ houses a l.»nd\ Letter Sfodei II De* 
hjjcr II mirrtKornptiCer ^\stem Afi diagnu^uc data are cntertni and a 
pnniout ts gi\en on each student a^ to annual go^K and shoit-ierm 
mstfuctionaLobjecinr-^ for the IFP de^etopnn^nt 



STUDENT MANAGEMENT 

M*.nagemeni cc^hntquc^cmpfov Mrai <^lic^ k^heci^ ^ht fern die thent 
. loH^ ptn lieges sutli a^ hreak-^ Uh rrfreshmeniH C Jimts acting out ai 
HhMl a?r reiuftied to ihe u^ird foj iunfinemcnt as deRrniined b> thr 
treaimeni team C heni-^ arc a part of ihen a^^igned treatment team 
Gradmg is not <oin|H !itnr Niudent^ fee cue iredil earnt-<t and, whvn 
<*tigtble. ipachKite in the spring graduati.io exrrtw^ of iheir jotal 
dt5trictor v^nh h rrrll iSD^iudenKtf the-. chf>t*se ntd^M* A sumnur 
graduation rxertm lumltii ird at ihr ho^piLd ^.jnipu'^ fen duw 
$tudeni% <t»mpl<*iing ^r,jdu.ifHin rrtiuiirn^nn^ 



Major Problems 

Prnjecf C ! 1 1 addtrx^r^ a untqur nrrd h*? shf M '.rr« f*« t moiicMialh 
diMurf>cd uiidcni lU all sKMHinH ihe pro|tn i% anHHCfio^- luiit.ful 
concerns U t .i nuntd health mental reiardatiun lanliiv Rr^ oving 
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appropriate funds to a^bi m the developmeiu of such a project, which 
focuses on national needs, is very difficuh, Bdth fcd^ml and state 
Agencies acknowledge the need, but t>ecau$e of dje all-encompassing ' 
focm of the project ihev become rsluciani to assist in the funding of 
such a program, 

PROGRAM EVALUATION 

Exhung instruments for me*^uring student, parent, teacher, prosp^c 
uvc emplover, and peer group attitudes regarding handicapped per 
sons and vcxational training are explored* and nen instruments are 
developed that mth^ the needs of a commuaiij fiuing the socio^ 
economic and demographic description of Terrell These scales are 
administered anonvmousU lo enhance ^eradl> f nfonna^ion gleaned 
from dte^e insirumenis h used bv counselors lo determine the struc 
lure and content of fwem aad student group expenence$ and in 
service irammg modules for leacher^^ and empio>m {Figure^ 7 is a 
form used to evaluate the program } 



PROGRAM FUNDING 

Chenis residing ai lerrt'll Sm^ Hospital are not requiretl to be on 
residenisal cuntr^Rt fmm ihetr local educauon agencv Hospital fes= 
iclential placemeni cost te^cd on a sliding stale 




Appendixi 

Source Materials oa Alteoiative 



Balfour, M School l^xs€dad^t^^agitvuf^Th€SAlL mod4L EC 1 13 2SL 
Flood* H. AmtdimHon rtpon^ Cmm High Sdiool 
juih. V, BfUefm?^ a rrndtnimltrf^Hmni ienier for ihiMfmardad^dmrnii 
EC 132 521?, 

Lear, Jt AUmrniiw program kimlb^ C3rd Ed,) Siaie CoUtge Aim 

School Dmrkf, State College PA EC !32 524 ' * 
McCaulcy, U.ljmg'€Ume£du£ahmCtnUrfefirmi^nu^ EC 131 79L 
Risskn It Hmdi^^ok q/ mform^iim and o^uimjmt ^t*^brm fm Wdtwm 
SmUh High SM. EC 132 523. 
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